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Jesuit education has long been committed to educating students for justice. When the thirty-second General Congregation met in 1975, a decree was issued declaring the Jesuit mission was “the service of faith, of which the promotion of justice is an absolute requirement” (Tripole, 2003, p.46). This commitment on the part of the Society of Jesus was further emphasized in 2000 at a conference in Santa Clara by Father General Peter Hans Kolvenbach.  In his presentation to the conferees, Fr. Kolvenbach’s speech was entitled The Service of Faith and the Promotion of Justice in Jesuit Higher Education. (Kovenbach, 2000). 
 Fr. Kolvenbach called for students to experience the gritty reality of this world in order to engage in critical thinking that would further engage them to act for the rights of others especially the oppressed and disadvantaged.  He further stated that the “ true measure of a university lies in the sort of person students become” .  (Kolvenbach, 2000, p.7.) .  This commitment to social justice education served as the underpinning for the development of the International Development Internship Program (IDIP) at Seattle University. 

 IDIP History
IDIP is an international educational program that admitted the first class of students in 2000. It is a 17 credit three quarter under-graduate academic program. The 17 credits consist of a (3) credit preparatory seminar in the fall, a (12) credit international internship abroad with a non-government organization (NGO) during the winter, and a (2) credit integration seminar in the spring following the internship. IDIP is an academic program of balance between traditional classroom and field based experiential learning. 

In 1998, Seattle University’s provost was interested in developing an  international program that would be unique and support the social justice mission of Seattle University. The current provost also views IDIP as an essential and viable academic program and has provided yearly funding and guidance. IDIP is not affiliated with any college or department but stands alone as a university international program under the jurisdiction of the provost’s office.
Admission Criteria 
Criteria for admission to IDIP are fourfold: Students must be juniors or greater to apply, have a minimum grade point average of 3.0 or greater, submit three letters of recommendation, of which two recommendations must come from faculty, and successfully pass an interview with a committee composed of the director, faculty, and students.
Conceptualization of the Program       

      IDIP was conceptualized with the conviction that an experience that fosters a combined academic and personal exposure to issues relating to international development and social justice will be a transforming process.  The program’s goal is to challenge students to go beyond a fragmented view of life and to explore the root causes and consequences that undermine the well-being and dignity of people who reside in the low-resource countries (LRC) of Africa, Asia, and Latin America. 
     A second conviction centers on the value of teaching students the importance of being  global citizens. Globalization has impacted the world. Universities are called upon to educate students to deal with the challenges and outcomes of this phenomena. Educators have the responsibility to teach students about the realities and responsibilities that they will confront in this global milieu as well as provide them with the skills to explore possible actions and solutions  (Jenkins, 1998).
     Some global realities confronting students today are national and international conflicts, terrorism, international trade issues, poverty, human right abuses, and problems pertaining to food and hunger plus HIV/AIDS, to name a few. Students must be equipped with knowledge, intellectual skills, and exposure to the global world if they are to develop a commitment of engagement in changing these realities. Global education is a lifelong process.  
Service and volunteer opportunities such as Habitat for Humanity and others are available to university students and generally offered as extracurricular activities distinct from core academic programs. IDIP requires that the development activities undertaken by students be done as part of the academic curriculum, and that the personal and spiritual growth which results from service and social justice endeavors will be integrated into the intellectual challenges presented by other academic courses. Amel and Uhrskov (2002) believe cognitive learning, critical thinking skills and value reflective learning are enhanced when students are involved in study abroad programs. 

Why choose international development as the framework for a social justice program? The debate on what development is, who should define it and what are the best outcomes has long been debated by many experts involved in international development. In general, the goal of international development is to create conditions that will enable every living person to realize his or her potential for political, social and economic fulfillment in a manner consistent with the common good. What better channel to engage students in the meaning of social justice than learning and interning in this area.   

Student Internship Placements
NGOs, who work in low resource countries (LRCs) were chosen as placement sites for internships because of their involvement in all aspects of development. They are development providers. Because of their size, organizational structure, and funding sources, NGOS have the best understanding and experience of how development is applied and achieved both successfully and unsuccessfully.
 Formation of the Program    

From the inception of IDIP there have been many challenges. The first challenge was how to develop an academically sound program with a study abroad component in a legitimate manner. Moreover, could this type of program impact students in a profound way. A second challenge was how to design a program that would enhance the level of academic and educational excellence, yet, not be seen as a quasi-academic program on campus.  These challenges required seeking support and counsel from schools engaged in study abroad programs as well as Seattle University deans, faculty, students, and others.       

     Equally important, support and advice was sought from country directors of NGOs. 
This entailed the faculty director visiting NGO offices as well as international 
organizations abroad in Africa, Central and South America plus Southeast Asia 
prior to admitting the first IDIP class. Generally speaking, most international NGOs and 
some international organizations do not accept undergraduate students as interns. If they 
accept students at all, these NGOs prefer graduate students with a major in development
studies or in an associated field.

Student Preparation for the Internship 
        The design of an academic program with an internship abroad must consider several factors. First and foremost, successful internships are dependent upon pre-requisite learning (Hovde, 2002).  A program that offers a pre-departure and re-entry seminar and stresses interaction between cognitive and affective learning is more apt to enrich a student’s learning experience.

     The remainder of this paper will provide a brief overview of the preparatory seminar, the internship format, and the integration seminar that comprise IDIP, concluding with a summary discussion of student and institutional outcomes
Preparatory seminar  
       The preparatory seminar is a course that provides an overview with sufficient content to understand the major premises of international development and to teach students to view development as a dynamic process.  Development education also requires students to engage in self reflection regarding their role as U.S. citizens in this global world (Savitt, 1993).
        Seminar topics are taught by interdisciplinary faculty with expertise in selected topic areas. Additionally, professionals from Catholic Relief Services present information on the functions and responsibilities of NGOs in addition to introducing guidelines on how to work within a NGO.          

     Course requirements consist of students writing a synthesis paper of weekly required readings, completion of a take home final examination, and submission of a five to seven page country profile of a student’s designated country placement.
 Preparatory seminar content
       The preparatory seminar consists of four clusters and each cluster is comprised of major topics or themes. This first class explores the historical background of the how and why the field of development evolved and the relationship of NGOs to development. NGOs have emerged as powerful sources for social change within LRCs. Societies everywhere are increasingly turning to NGO’s for leadership and assistance. Emphasis is directed toward discussing the application of Western theoretical constructs and norms to the field of development; specifically, the value of trade, the role of markets and economic growth as factors for assisting LRCs. 

       The Universal Declaration of Human Rights is also included in this segment.  The importance of universal human rights is stressed and discussion is focused  on the development community seeking ways to integrate human rights concerns into their programs.  In particular, class discussion is centered on stressing the current philosophy of  the development community in not trying to force countries to respect human rights but to try and create conditions whereby the achievement of human rights outcomes are possible.  

       Economics and globalization are the last topics within this cluster and two classes are spent examining these topics.  The paradigms of economic development are introduced for discussion in conjunction to exploring some of the issues pertaining to globalization. Students come to class with economic and social information concerning their designated internship country.  
Second Preparatory Seminar Cluster
       The first part of this cluster is directed toward the examination of substantive justice and Catholic Social Teaching (CST). Emphasis is given toward understanding the main theme underlying CST; faith and mission calls one to work for justice, serve those in need, pursue peace and to work for the full realization of the dignity and rights of all people  (Henriot, DeBerri, and Schultheis, 1999) .  A justice issue model is introduced and students are to utilize this model in identifying justice problems during their internships. Justice problems identified during the internship serve as the basis for learning about the importance of social justice in relation to advocacy in the integration seminar

       Social analysis is also included in this cluster. The social analysis model as developed by Holland and Henriot (1985) is presented in conjunction with explanations regarding social analysis methodology. Social analysis is primarily a method of descriptive analysis in which a systematic approach is followed that allows one to develop an overview or framework on the conditions and issues that affect a country and its people.  One of the major requirements of IDIP students, in the integration seminar, is a written social analysis paper of 27 to 30 pages. The focus of the social analysis paper is not only a discussion of a student’s country of placement with inclusion of historical facts and current development data but also includes information on the student’s assigned project plus personal reflections. Guidelines are distributed for writing the paper in the fall seminar. The social analysis paper serves as the academic synthesis of IDIP. The third topic of this cluster consists of teaching students some basic fundamental methods of data collection, data interpretation and how to evaluate project outcomes. 
       The last and fourth cluster is comprised of three class presentations by various faculty knowledgeable of the historical and political context regarding the continents of Africa, Southeast Asia and Latin America. These presentations also provide a brief  overview of past and present conditions of these continents in relation to development. All of these presentations are interrelated and not viewed in isolation from each other. 

       Health, cross cultural communication, and issues of living abroad are discussed in the last cluster class. Emphasis is given to discussing the factors that ensure a student will have a successful internship. Seattle University’s regulations for students living abroad are examined as well of explanations for following procedural guidelines in case of a personal or country emergencies. Moreover, importance is given to making students aware they are representatives of Seattle University as well of their country. This role carries both obligations and responsibility. 
The International Internship

       The challenge of offering an academic internship involves designing a solid experience that combines excellent preparation with adequate follow up and reflection. An internship can be defined as a carefully monitored service or work experience with intentional learning goals and activities that reflect what a student is learning during their internship. These service or work experiences are often referred to as experiential learning.  International internships and experiential education are natural partners because of their common focus to empower and prepare students to become global citizens. According to Itin (1999)  experiential education should consist of carefully selected experiences that are accompanied by reflection, critical analysis and synthesis.
       The broad objectives of the IIDIP internship are to increase a student’s knowledge of international development as applied by NGOs in LRCs. Secondly, students are to explore the relationship of NGOs to civil society. Thirdly, students are to assess the structures and conditions that can and do generate societal injustices.  The transformational component of IDIP is the internship.
Student Placements

       In the spring after a student is accepted to IDIP they indicate their first and second continent preference. If a particular country is requested and an internship placement is available that is suitable to a student’s talents and skills then a student can be placed in a country of their choice. If a student is French speaking then placements occur in French speaking countries. Likewise, those students who speak Spanish are either placed in Central or South America.  All students who speak a foreign language must be fluent in their ability to converse for they primarily work with nationals in their assigned countries who often do not speak English.

       A substantial amount of time is required in the summer months after a class is admitted to complete student placements for the following fall. A great deal of planning and courtship is required to find NGOs that will undertake the responsibility of receiving and overseeing the welfare of a student and who can offer an intern a valid educational experience.  Student’s resumes are sent to country directors to facilitate being assigned to scope of work (SWO) projects that match their expertise and skills. Students for the most part live with host families. This is an invaluable experience for it teaches students about learning to live in another culture and in developing cross-cultural sensitivity. Logistics pertaining to safe travel abroad; i.e., immunizations, health exams, medical evacuation insurance, Seattle university and NGO contracts are attended to in the fall quarter prior to departure.                            

            Part of the success of IDIP internships is due to the director visiting almost all of the students during their internships.  The value in visiting students is not only to asses a student’s experience and at times problem solve difficulties but also to assess the NGO as a suitable site for an academic internship but to also build a partnership between the NGO and Seattle University. 
Examples of Student Projects       
     Student projects in the past four years have been innovative, academic and challenging. The greater part of these projects require students to have skills in writing, communication and the ability to analyze situations and data. Some examples of student projects vary from working with micro-credit programs, writing grants, manuals, brochures and country reports, to involvement in conducting and analyzing child survival and maternal surveys, evaluation of program outcomes to writing project summation reports and working with HIV/AIDS, water and mining programs. 
Student Evaluations of Internship        
     When students return in the spring they evaluate their internship experience in addition to evaluation of their NGO and assigned project. These evaluations are shared with country directors.  Likewise, country directors evaluate the student’s performance verbally with the student prior to their departure and also by completing a written evaluation form that is sent to the director. The written evaluations are then shared with the students.
     IDIP student evaluations reflect the qualities as well as the common benefits of study abroad experiences which include improve language acquisition skills, understanding of the culture and country of their internship, and a better understanding of development; i.e., they have some basic insight into the successes and failures of NGOs in bringing development to LRCs.       


Integration Seminar 

       One of the most important aspects of a study abroad program is to allow students the opportunity to reflect on their experiences and to “tell their stories”.  Telling one’s story is the key and heart of the re-entry process for students.   

       IDIP students begin the spring quarter with an all day retreat on a Saturday prior to the first academic class. This retreat is held in a campus collegium. The retreat is led by the director and a Jesuit priest who is associated with the students and the program. The objectives of this retreat are to allow students to “tell their story and to provide external validation of the student’s experience in a meaningful manner.  This retreat also has the benefit of increasing a student’s satisfaction with their experience and providing some closure.
       The academic part of the integration seminar focuses on one major theme advocacy and its relation to social justice. It is this director’s philosophy that one cannot teach social justice without teaching the importance of advocacy in addressing or acting on  social justice problem(s). If one is to teach the significance of acting for social justice

then one must also teach of advocacy strategies to address social justice issues.  These social justice issues are discussed in relation to development. Each student’s country is discussed in relation to social justice. 

       Participatory learning methodology is employed throughout the seminar. For example, students work in groups on defining and developing an advocacy strategy in relation to a social justice issue or problem. The advocacy plan is presented to the class as a whole for comments and evaluation.

       The remainder of the class is directed towards students presenting an overview of their project assignment and its importance to the NGO and the communities they serve.    Presentations must incorporate and synthesize learning from the preparatory seminar and internship experience. 
     Final seminar grades are given for advocacy group work, NGO project presentations and the social analysis paper. The completion of the social analysis  paper provides students with closure and allows them to integrate and reflect on their entire experiences in IDIP.
Assessment of Student and Institutional Outcomes

     In assessing outcomes it is important to acknowledge both student and institutional outcomes. The starting point in measuring student outcomes is to determine if outcomes arise from the mission statement of the institution (Deardorff, 2005). Seattle University’s mission statement is dedicated to educating the whole person, to professional formation and to empowering leaders for a just and humane world (Seattle University, 2003, May 8).
     IDIP student program outcomes declare students can think critically about moral, ethical and spiritual issues in relation to their role as change agents, have a knowledge base regarding global development and its impact on the developing world, understand issues of social justice and development as experienced by individuals and communities in LRCs, and demonstrate leadership skills that concern the needs of a diverse and globally interdependent society.  

     These IDIP outcomes are evidenced by some student endeavors following graduation. For example, two students have won Fulbright scholarships to carry out research in their prior internship placements. Two more students are currently involved in applying for Fulbright scholarships this coming year. Two students have won Rotary international scholarships and two more have won Teach for America scholarships. One student is currently in the Peace Corps and two more are Jesuit Volunteers. Finally, one student changed her whole major after returning from her internship and four more students are pursuing graduate degrees in academic areas related to development.
     Institutional outcomes can be assessed by the number of partnerships forged and the visibility of the institution abroad (Deardorff, 2005). In April of this year, Seattle University was the first Catholic university among f our other Catholic universities to establish a partnership with Catholic Relief Services.  A memorandum of understanding was signed by the President of Seattle University and the President of Catholic Relief Services. CRS president Ken Hackett remarked at the signing ceremony that this partnership  “ really cements an already-existing relationship that has, in many ways, become the prototype and inspiration for all of the university partnerships CRS hopes to enter “. ( Yuly, 2005,  p. 13.).
      This partnership emerged because of IDIP. The success of IDIP is due to the students who have participated in the program. Student successes occurred not only because of their own individual characteristics but also because of their academic formation and the genuine contributions they made in assisting CRS country offices throughout the world.. 

         In conclusion, students who participate in IDIP are encouraged to think critically about values and ethical issues in relation to their own role as change agents. This 
 is best exemplified by one student who completed an internship in Benin, Africa when she stated, “ I was actually able to give something back to the program which was great, somebody told me that it’s important to go into the experience prepared to enjoy all of it –enjoy even the things you don’t enjoy! It will form a part of who you are, I think every IDIP student has a better understanding of what they want to do with their lives because of the experience “. ( Yuly, 2005, p. 13.) 
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