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	Seattle University Mission

Seattle University is dedicated to educating the whole person, to professional formation, 

and to empowering leaders for a just and humane world. 



	Organizing Theme of the College of Education 

The College of Education is dedicated to preparing ethical and reflective professionals for quality service in diverse communities.



	Course Information

EDUC 591

Social Justice in Professional Practice
Winter 05 
3 credits

Loyola 302
Mondays 5:45-8:25pm


	Instructor

Laurie Stevahn, Ph.D.

Assistant Professor of Education

Director, Curriculum and Instruction

Loyola 314

(206) 296-2559

stevahnl@seattleu.edu
College of Education: (206) 296-5760
	Office Hours

Mondays and Wednesdays → 3:30-5:30pm
Tuesdays → 3:00-4:00pm
____________________________________________________
Please schedule and confirm 
an appointment with the instructor.


Seattle University – College of Education
EDUC 591: Social Justice in Professional Practice – Course Components
	Theoretical Component


	Personal Component
	Social Component
	Professional Component
	Justice Component

	Scholarship that Informs the Promotion of Justice


	Personal Awareness, Reflection, & Development
	Participation in 

Social Institutions
	SU Mission / SoE Mission

SoE Programs
	Social Justice Issues

	· Justice / Injustice / Oppression

· Human Relations / Interpersonal Dynamics

· Change / Reform

          ↑

       THEORY

                                PRACTICE

      RESEARCH

___________________________

Disciplines / Orientations:
· Philosophy

· Theology

· Ethics

· Political Science

· Economics

· Law

· Sociology

· Social Psychology

· Cognitive Psychology

· Counseling

· Other . . . 
	Perceiving Self

Perceiving Others

(Values, Assumptions, Beliefs)

Perceptions

↑

SELF

↓

Leadership

Knowledge

Will

Skill

Opportunity

Social Norms
	        Family          Occupation

              Religious & Secular

Society 

↓

Local

National

Global
	· Adult Education & Training

· Counseling

· Curriculum & Instruction

· Educational Administration

· Educational Leadership

· Literacy for Special Needs

· School Psychology

· Special Education

· Student Development Administration

· Teacher Education (MIT)

· Teaching English to Speakers of Other Languages (TESOL)
	Social Justice Issue 

Investigation 

__________________

CoE faculty contributes topics appropriate 

for student inquiry 

relevant to 

professional programs 




Course History, Development, and Purpose

This course is the result of the ideas of many people, and of a particular time in the history of the College of Education, of Seattle University, and of Jesuit Universities.  In 1999, our college completed a self-study, at the request of Seattle University, addressing ways in which programs, curriculum and faculty embody education for justice, a key component of the Jesuit mission.  The self-study led to dialogue the following year by College of Education faculty about what we mean by “education for justice,” a dialogue that led to adoption of a College of Education position statement.  A Social Justice Task Force led the faculty in continuing conversations over the next several years.  Simultaneously, Seattle University began to examine its role in education for justice related to its mission. 

To move this vision forward and give it a central place in the College of Education’s curriculum, Kristin Guest and Margit McGuire, supported by a grant from Seattle University’s Office of Jesuit Identity and with the endorsement of the faculty, developed a course syllabus.  Input from College of Education faculty throughout the development process helped to shape and refine the syllabus during 2002-2003, resulting in its adoption in June 2003.  Laurie Stevahn further developed the course with input from the faculty while serving as its first instructor during 2003-2004.  She continues to develop and teach the course as it continues to be piloted in the College of Education graduate core during 2004-2005.

Course Goals

This course has three broad goals:

A. To increase students’ awareness about philosophical orientations, as well as their own socialization, social identities, and assumptions.

B. To expand students’ knowledge of the diverse and complex justice issues that impact their lives and professional roles.

C. To develop leadership, communication, and human relations skills for addressing relevant justice issues.

Course Objectives

1. Apply understanding of theories of justice and philosophical perspectives to specific societal issues and educational/professional institutions.

2. Apply understanding of normative and critical perspectives to education and one’s profession.

3. Analyze the philosophical, political, economic, and social bases for living in a democracy.

4. Analyze the faces of individual and systemic oppression, and power and privilege or disadvantage that people experience based on their social group memberships.

5. Analyze domestic and global issues from multiple justice perspectives.

6. Identify resources, organizations, and government structures that support and impede justice.

7. Develop skills for interpersonal and cross-cultural communication and conflict resolution.

8. Recognize and appreciate the complexity of social issues and develop a tolerance for the ambiguity involved.

9. Identify and value spheres of influence where individuals can act to address injustice both as professionals and citizens.

Course Instructional Methods

This course employs a range of instructional methods to promote high-quality learning.  Methods include the use of (a) cooperative learning; 

(b) interactive problem solving; (c) collaborative and individual reflection and decision making; (d) analysis of scholarly literature, educational resources, community resources, and multimedia material; (e) small-group and whole-class discussion; and (f) academic service-learning. 
Course Expectations

1. Attend class.  Come prepared.  Participate.

This class is designed as a learning laboratory that provides you with direct “hands-on” experience.  You must be here to be part of the experience. 
Like a cruise, concert, or party – by not being here you will miss the boat, the music, the action – and “make-up” makes no sense.                                      Once the event has come and gone, you’ve either experienced it or missed it.    

NOTE: Missing more than one class session or consistently arriving late or leaving early will result in a lower course grade 
            to reflect that you did not fully achieve the learning inextricably linked to the in-class interactive components of this course (see p. 13).  
2. Maximize your own learning and maximize the learning of others by providing ideas, respect, support, encouragement, promotive feedback, thoughtful inquiry, and relevant resources.

3. Participate in all BASE GROUP and SOCIAL JUSTICE TEAM activities by (a) providing personal and academic support to all members and  

            (b) completing your tasks for group/team success.  

4. Successfully complete and submit on time all course requirements.  

Late submissions run the risk of not being accepted.  Email submissions will not be accepted without prior instructor approval.    

Please talk with me about unforeseen circumstances relevant to meeting requirements before the due date of the requirement.    

5. Please talk with me about your personal learning needs (e.g., language issues, disabilities, chronic health issues, conditions that may interfere with your learning) so that, together, we can take action for success.  Accommodations and/or support services can be arranged through the Learning Center, Loyola 100, and (206) 296-5740.       

6. Please talk with me immediately about emergency or extraordinary situations so that we can problem solve and, thereby, deal with them successfully (e.g., severe illness, surgery, death,

once-in-a-lifetime opportunity/event).  

	BASE GROUP
	
	SOCIAL JUSTICE TEAM

	Names & Contact Information


	
	Names and Contact Information


Course Readings Overview
· Sen, R. (2003). Stir it up: Lessons in community organizing and advocacy. San Francisco: Jossey-Bass.
· Selected references from the Bibliography (articles/chapters are numbered and will be handed out in class – see syllabus, p. 6-9). 
· References (your choice) relevant to your Social Justice Issue Investigation.
· An autobiography/biography of oppression/injustice (choose one from the oppression/injustice book list that follows). 

· An autobiography/biography of action for justice (choose one from the action for justice book list that follows).
	Autobiography/Biography Book Lists
Autobiographies/Biographies of Oppression/Injustice  (choose one)
Fadiman, A. (1997). The spirit catches you and you fall down: A Hmong child, her American doctors, and the collision of two cultures. 
     New York: Farrar, Straus and Giroux. ISBN 0-374-52564-1
Mankiller, W., & Wallis, M. (1993). Mankiller: A chief and her people. New York: St. Martin’s Griffin. ISBN 0-312-20662-3
Mar, M. E. (1999). Paper daughter: A memoir. New York: Perennial. ISBN 0-06-093052-7 

Martinez, R. (2001). Crossing over: A Mexican family on the migrant trail. New York: Picador. ISBN 0-312-42123-0
Autobiographies/Biographies of Action for Justice  (choose one)
Dellums, R. V., & Halterman, H. L. (2000). Lying down with the lions: A public life from the streets of Oakland to the halls of power. 
                 Boston: Beacon Press. ISBN 0-8070-4319-2
Kersjes, M. (2002). A smile as big as the moon: A special education teacher, his class, and their inspiring journey through U.S. Space Camp. 

     New York: St. Martin’s Griffin. ISBN 0-312-30314-9

Moses, R. P., & Cobb, Jr., C. E. (2001). Radical equations: Civil rights from Mississippi to the Algebra Project. Boston: Beacon Press.


     ISBN 0-8070-3127-5

Peterson, M. L. (2003). Great love: The Mary Jo Copeland story. Berea, OH: Quixote Publications. ISBN 0-9677583-3-5
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	Human Relations:

Refining Your Social Skills

Learning, using, refining, and teaching others a wide range of interpersonal and small group skills makes you more effective in 

establishing and maintaining positive human relations for personal well-being.  Such skills also help you to be an effective advocate, organizer, and leader for social justice.

After each Social Justice Team meeting, reflect on the interactions that took place.  What did you notice?  How did you feel?  

What was most challenging?  What skills did you use to promote successful teamwork?  How effective were you in seeking all voices, listening, paraphrasing, checking for understanding, asking for clarification, providing ideas, sharing resources, elaborating on ideas, managing conflict, affirming participation, summarizing progress, and showing appreciation?  What changes would be helpful for making future interactions even more productive?  Pay attention to the social development of your team (i.e., stage theory of group development).




Seattle University’s Notice to Students Concerning Disabilities

If you have, or think you may have, a disability (including an “invisible disability” such as a learning disability, a chronic health problem, 

or a mental health condition) that interferes with your performance as a student in this class, you are encouraged to discuss your needs and arrange support services and/or accommodations through Disabilities Services staff in the Learning Center, Loyola 100, (206) 296-5740.

Notice to Students Concerning Seattle University’s Academic Honesty Policy

The new (January 5, 2004) Academic Honesty Policy of the university is available in the Seattle University Student Handbook 

which can be found on the web site of the Division of Student Development at the following URL:

http://www.seattleu.edu/studentdevelopment/ 
Notice to Students Regarding Course Alignment with State and Professional Standards

This course is aligned with the Washington Administrative Code [WAC 180-78A-240(2)(b)] and the

Interstate School Leaders Licensure Consortium (ISLLC) Standards which can be found in the

Seattle University College of Education Administration Program Student Handbook or at the following URL:

http://www.seattleu.edu/coe/edadmin/
​​​​​​

Laurie’s Top 10 Tips for Getting the Most out of this Course – What Others Would You Add?!

1.   Reach in!  Attend class, participate, contribute, interact with colleagues, talk about what matters.

2.   Reach out!  Notice “real-life links” to course learnings.  Look for “snap shots” that illustrate course concepts.   

3.   Explore serendipitous paths that connect to course learnings.  Carry a note pad for jotting down spontaneous insights/quotes/discoveries.

4.   Tap children’s literature, picture books, or movies to enhance your thinking about course learnings.  

5.  Search the Internet for resources.  Explore electronic possibilities for social justice action/service.
6.   Incorporate what you are learning into your professional life by teaching your own class/students/children various concepts and/or skills.

7.   Think about how race, ethnicity, and culture impact your life and your learning experiences.  Respectfully talk with diverse others about 

      your and their experiences and perceptions.  How do your stories relate to course learnings?  Discuss problems and possibilities.

8.   Reflect on your professional knowledge, skills, and dispositions.  What are your strengths?  What are areas for growth?  Create a plan for development.

9.   Look for research clues, then read between the lines!  When reading scholarly literature, use your knowledge of research approaches, designs, and methods 
       to better understand claims, challenge assumptions, and plan effective practices.  
10.  Role up your sleeves and take action!  Learn from doing!  Challenge yourself and stretch your boundaries through community service that fulfills a need,  

       enhances your academic learning, and expands your perceptions of social responsibility in professional practice.       

Course Schedule

	Date

	Topics
	Class Activities
	Readings Due
	Assignments Due

	January 3


	■Course Overview

■What social justice means to you

■Justice orientations, definitions, and

  decision principles
	▪Course Syllabus 

▪Conceptual Frameworks

▪Word Association

▪Definition: Quotes 
▪John Rawls: “Veil of Ignorance”
▪Social Justice Issue Investigation

▪Academic Service-Learning 


	
	

	January 10


	■Oppression/Injustice

■Moral Exclusion

■Linguicism 

■Social Identity


	▪Jigsaw A: Oppression/Injustice articles

▪Identity: Who are you? 

▪Moral Exclusion

▪Social Justice Issue Investigation

▪Academic Service-Learning 


	Jigsaw A: (circle your assigned article)
Readings  #14,   #7,   #9 p.1-22
________________________________
Readings #11, #27 → (everyone)
	A.  Jigsaw Summary Sheet 

     (one page; bring 5 copies)

	January 17


	Martin Luther King, Jr. – National Holiday

	January 24
	■Poverty

■Cognitive Distancing
■Contact Theory

■Social Interdependence Theory

	▪TentCity Case Study

▪In-Class Jigsaw B: Robbers Cave Study
▪Demo: Goal Structures 


	Readings #23, # 26, #17 → (everyone)

Jigsaw B: Reading will occur during class
	B.  In-Class Jigsaw Summary Sheet
     

	January 31
	■Power and Influence 

■Awakening a Sense of Injustice

■Overcoming Oppression


	▪Power Exercise

▪Jigsaw C: Power and Intergroup Conflict


	Reading #16 → (everyone) 

Jigsaw C: (circle your assigned article)

Readings # 15, #9 p. 22-49

	C.  Jigsaw Summary Sheet
     (one page; bring 5 copies)

	February 7
	■Real-Life Stories 

	►Literature Circle

    ●“Book Club” → group discussion

    ●“Storyline” → whole-class reporting

    ●“Impact” → whole-class closure

________________________________
▪Social Justice Issue Investigation

▪Academic Service-Learning 


	Autobiography/Biography

of Oppression/Injustice
(choose one from the book list)
	1.  Auto/Bio of Oppression/Injustice:

     Reflections and Connections Paper

	February 14
	■Activism/Organizing/Advocacy


	▪Mini-Lecture: Stir It Up – Introduction 
▪Jigsaw D: Stir It Up – Chapters 

▪Film: You Got To Move

	Jigsaw D: (circle your assigned chapters)

Stir It Up – Chapters 2 and 5

Stir It Up – Chapters 3 and 6

Stir It Up – Chapters 4 and 7

________________________________
Chapter 8 and Conclusion → (everyone) 


	D.  Jigsaw Chapter Outline Sheets → 

     (one per chapter; bring 5 copies)

	February 21
	■Real-Life Stories

	►Literature Circle

    ●“Book Club” → group discussion

    ●“Storyline” → whole-class reporting

    ●“Impact:” → whole-class closure

________________________________

▪Social Justice Issue Investigation

▪Academic Service-Learning 


	Autobiography/Biography

of Action for Justice

(choose one from the book list)

	2.  Auto/Bio of Action for Justice:

     Reflections and Connections Paper

	February 28
	■Social Justice Issue Investigation
________________________________
Responsibility for Reducing Poverty

	►Social Justice Issue Investigation 

   ●Information → present to teammates 

   ●Issue Highlights → present to class

	________________________________

Reading #20 → (everyone)
	3.  Social Justice Issue Investigation:  

     What?   So What?   Now What?
      

	March 7
	■Small Wins 

■Academic Service-Learning 


	▪Jigsaw E: Small Wins

▪Academic Service-Learning Insights  

 (exchange, read, reflect, & discuss projects)


	Jigsaw E: (circle your assigned article)

Readings #35, #39
	E.  Jigsaw Summary Sheet
     (one page; bring 5 copies) 

4. Academic Service-Learning Project



	March 14
	■Revisit the SU Mission

■Your actions matter!

■ “. . . be the change 

   you wish to see 

   in the world . . .” – Gandhi 

	▪What does social justice mean to you?

 (exchange, read, reflect, & discuss papers)


	Reading #1 → (everyone)
	5.  Philosophical Statement on 

     Social Justice 


Course Requirements, Points, and Scoring
	Assignments
	Points and Scoring

	A.  Jigsaw Summary Sheet
	20 points

	B.  In-Class Jigsaw Summary Sheet
	20 points

	C.  Jigsaw Summary Sheet
	20 points

	D.  Jigsaw Chapter Outline Sheets
	20 points

	E.  Jigsaw Summary Sheet
	20 points

	1.  Autobiography/Biography of Oppression/Injustice: Reflections & Connections Paper  (see syllabus p. 15-16)
	40 points

	2.  Autobiography/Biography of Action for Justice: Reflections & Connections Paper  (see syllabus p. 15-16)
	40 points

	3.  Social Justice Issue Investigation  (see syllabus p. 17-18)
	40 points

	4.  Academic Service-Learning Project  (see syllabus p. 19-23) 
	40 points

	5.  Philosophical Statement on Social Justice  (see syllabus p. 25-26)
	40 points

	TOTAL
	300 points


Course Grade*
	Total Points
	Grade

	270—300
	A

	240—269
	B

	210—239
	C

	180—209
	D

	    0—179
	F


*NOTE: Missing more than one class session or consistently arriving late or leaving early will result in a lower course grade

   to reflect that you did not fully achieve the learning inextricably linked to the in-class interactive components of this course.
  An “A” will drop to a “B” grade; a “B” will drop to a “C” grade; a “C” will drop to a “D” grade; a “D” will drop to an “F” grade.
Expanding Your Knowledge Through Reading
Assignments #A, #B, #C, #D, #E: Jigsaw Summary Sheets 
1.  Read your assigned article.

2.  Note key information, points, ideas, concepts, theories, quotes, etc.

3.  Prepare a one-page summary sheet to use in presenting the information in your article to others.  

     Your goal is to focus your colleagues on the important information in your article.

     Help them organize the information into a meaningful conceptual framework by including key words, page numbers, visuals, symbols,

     diagrams, and so on.  You want to make sure that your colleagues grasp the information well.

     You also want to generate enthusiasm on the part of your colleagues for reading your article in the future themselves!   

4.  Bring 5 copies of your summary sheet to class to distribute to colleagues during your presentation.

5.  You will have 10-15 minutes to make your presentation—so be focused, prepared, and practiced!

     Your colleagues are depending on you!  Find ways to actively involve them in your presentation!       

7.  Note: Jigsaw B will occur in class, therefore no prior preparation will be needed.
8.  Note: Jigsaw D will require preparing two outlines, one for each of the assigned chapters that you read in the textbook Stir It Up.

              Use a separate sheet of paper for each outline.
Rubric: Jigsaw Summary Sheets

	Clearly highlights and organizes key information in the reading.

                                                                                 Yes                                 Somewhat                                  No
                                                                                 ________________________________________________

                                                                                 20                    15                    10                    5                    0     
 


IMPORTANT !!!
Your will use the knowledge base from the readings that you build both individually and collaboratively 

throughout the course to analyze social justice issues and plan for constructive action!

Learning From the Lives of Others

Assignments #1 and #2: Autobiographies/Biographies → Reflections and Connections Paper
	Directions

A. Choose one autobiography/biography of oppression/injustice from the book list on page 5 (check the Schedule for the Due Date).

B. Choose one autobiography/biography of action for justice from the book list on page 5 (check the Schedule for the Due Date). 

C. As you read each book, you may wish to highlight key segments, note key quotations, and jot down your thoughts/feelings/reactions.

D. After reading each book, address the Reflection and Connection Questions below.

E. Type your responses to the questions (1-3 pages total; single-spaced; bulleted phrases are acceptable; number your responses).

F. Bring your typed responses to class on the respective due dates.

G. You will be using your responses to participate in a Literature Circle discussion (like an interactive “book club” experience),           followed by a whole-class summary activity.




Reflection and Connection Questions
1. What issues are raised by the book?  

2. Which quote and/or segment of the book was especially meaningful or significant for you?  Why?  Explain.

3. What do you think is the major message of the book?  Briefly explain.  

4. What emotions does the book evoke for you?  Briefly explain why for each.    

5. What are three words that capture the essence of the book?  Briefly explain your reasons for each.
6. Identify one or two individuals in the book whose choices especially influenced outcomes.  
      Briefly describe those choices/actions and how they influenced outcomes.  

7. What connections does this book have to your field of professional practice?  
      What lessons should those who work in your field learn from the book?
8. Make a connection between course concepts and characters/incidents/events in the book.  Prepare a chart like the one that follows. 

      List 5-10 key course concepts, then briefly elaborate/explain each by indicating where/how it occurs in the book.    
	Course Concept
	Example in the Book

	
	

	
	

	
	

	
	

	
	


Rubric: Autobiographies/Biographies Reflections and Connections Paper 
	Question #
	Scoring Criteria and Scale
	Total Score



	1.
	The response clearly and thoughtfully addresses the question.        →          High Quality   5      4      3      2      1   Low Quality      

The response provides insightful reflections and connections.*
  
	

	2.
	The response clearly and thoughtfully addresses the question.        →          High Quality   5      4      3      2      1   Low Quality      

The response provides insightful reflections and connections.*
 
	

	3.
	The response clearly and thoughtfully addresses the question.        →          High Quality   5      4      3      2      1   Low Quality      

The response provides insightful reflections and connections.*
  
	

	4.
	The response clearly and thoughtfully addresses the question.        →          High Quality   5      4      3      2      1   Low Quality      

The response provides insightful reflections and connections.*
  
	

	5.
	The response clearly and thoughtfully addresses the question.        →          High Quality   5      4      3      2      1   Low Quality      

The response provides insightful reflections and connections.*
  
	

	6.
	The response clearly and thoughtfully addresses the question.        →          High Quality   5      4      3      2      1   Low Quality      

The response provides insightful reflections and connections.*
  
	

	7.
	The response clearly and thoughtfully addresses the question.        →          High Quality   5      4      3      2      1   Low Quality      

The response provides insightful reflections and connections.*
  
	

	8.
	The response clearly and thoughtfully addresses the question.        →          High Quality   5      4      3      2      1   Low Quality      

The response provides insightful reflections and connections.*
  
	

	Total Score


	


*Sentence Starters:

■ I identified with … because … 


■ I now see the need for … because …
■ I now more fully realize … because … 

■ My thinking/feelings about … have been reinforced because …
■ I now see more clearly … because … 

■ My thinking/feelings about … have changed because …

■ I now better understand … because … 

■ A connection that I made between the course content and my own professional practice ...
■ I now am more aware of … because …   

■ Connections I made between course concepts/theories and the characters/incidents/events in
■ I now am questioning … because …                          this real-life story …
Social Justice Issue Investigation
Assignment #3: Social Justice Issue Investigation → What?  So What?  Now What?
	Directions: 
1. Examine a social justice issue of your choice.  It may be helpful to refer to the program area issues suggested by the CoE faculty.

2. Use the Social Justice Issue Investigation Framework to guide your inquiry  →  What?  So What?  Now What?  (see page 18)
3. Use the Social Justice Issue Investigation Framework to compile and present your findings  →  What?  So What?  Now What?  
4. Prepare an organized notebook of materials to present your findings (make sure all pages/materials are secure; no loose items please!).

5. You will present your findings on your issue to your Social Justice Team as well as provide highlights to the entire class.  



Rubric: Social Justice Issue Investigation 
	Framework
(see p. 18) 
	Scoring Criteria and Scale 

	Total Score

	Column I
	                                   What? History    10     9     8     7     6     5     4     3     2     1     What? History
    Information & References provided                                                                            Information & References NOT provided
                Organized and easy to find                                                                             Unorganized or difficult to find


	

	Column II
	                      What? Current Status    10     9     8     7     6     5     4     3     2     1     What? Current Status          
   Information & References provided                                                                            Information & References NOT provided

                Organized and easy to find                                                                            Unorganized or difficult to find


	

	Column III
	                                         So What?     10     9     8     7     6     5     4     3     2     1      So What?
     Implications/Needs/Impact stated                                                                             Implications/Needs/Impact NOT stated

               Organized and easy to find                                                                             Unorganized or difficult to find

	

	Column IV
	                                      Now What?     10     9     8     7     6     5     4     3     2     1     Now What?
    Actions & Organizations specified                                                                             Actions & Organizations NOT specified
               Organized and easy to find                                                                             Unorganized or difficult to find


	

	Total Score
 
	


Social Justice Issue Investigation Framework

	What? … Descriptions
   
	So What? … Implications
	Now What? … Actions

	History

  
	Current Status
	
	

	Social Analysis:

1. Who made the decisions?

2. How were the decisions made?

3. Who benefited from the decisions? How do you know?

4. Who bore the cost?  

Short-term?  Long-term?
	Social Analysis:

1. Who is making the decisions?

2. How are the decisions being made?

3. Who is benefiting from the decisions? How do you know?

4. Who is bearing the cost?  

      Short-term?  Long-term?


	      Needs:
Broad / General
Specific / Personal

_________________________

     Impact:
· Social

· Economic

· Political

· Other … 
_________________________
       _________________
References / Sources

	      ACTION:

· Personal

· Local / State / National / International

· Benefits / Risks 

              ► Advocacy 

              ► Activism 

              ► Organizing

              ► Leadership                __________________________
     Personal Statement:

Reflection 

Message

Emotion

Connection

Commitment

       _____________________

Organizations / Resources  


	History and evolution 

       of the issue

Timeline showing the

       events and concerns that 

       have shaped/framed the 

       issue over time

Evidence of systemic or 

      institutionalized nature of 

      the issue 

Prior impact of the issue

       _________________
References / Sources
	Current dimensions of the

       issue

Various claims, positions, 

       perspectives on the issue

Various factors, influences, 

       characteristics relevant to

       the issue

Various stakeholders, 

       interest groups, factions

Evidence of systemic or 

       institutionalized nature of 

       the issue

Current impact of the issues

       _________________

References / Sources

	
	


Walk the Talk

Assignment #4: Academic Service-Learning
	   Academic Service-Learning occurs when:

   (a) you provide community service that mutually benefits stakeholders, 

   (b) your service enhances your academic learning of course goals/objectives, and 

   (c) your service enhances your civic learning in a diverse democratic society. 




	Directions
	Guidelines

	 Create or place yourself in a situation in which you can:

          (a) provide relevant and meaningful service in the community, 

          (b) enhance your academic learning through the service, and 

          (c) enhance your civic learning through the service.  

Use page 20 for planning.  Complete/Submit pages 20, 21, 22.  

        Legible handwriting is acceptable.  

        Use the back side of sheets if more space is needed.

        Create your own typed version/format if you wish.  

        Do what works best for you.

Specific examples/options will be provided in class along with

        steps for getting started.

Time is an issue for all of us – i.e., it is challenging to attend to  

        families, jobs, graduate studies, and so on.  Make this doable! 

        Consider service activities that you can enact in your 

        professional context, or involve your family in a service project. 
	· Pursue something meaningful that interests you.

· What you do must involve human interaction (for further developing your human relations and communication skills).

· Your service activity must focus on someone/others 

            outside of your family (however family members may be  

            involved with you in providing the service).

· What you do should involve some “safe” risk taking        
      (step out of your routine and/or comfort zone).

· If you already are providing a service and wish to continue,      find a way to give “value added” by expanding your efforts.  

· Strive for mutual benefit for you and those you serve        
            (two-way gain).

· Target 3 to 5 total actions/episodes/events/meetings 

            (these may be all service activities, or several planning 

            sessions/steps that culminate in the service activity).




Academic Service-Learning Planning Sheet

	Community Service
	Academic Learning
	Civic Learning

	What community service will you provide          (i.e., what action will you take)?

Who will benefit from your action and how?


	How will your academic learning in this course be enhanced through the service you provide (i.e., what course concepts and issues will you better understand from the action you take)? 


	How will your civic learning relevant to  social responsibility in a democracy be enhanced through your action (i.e., how will the service you provide enhance your knowledge, skills, and attitudes relevant to social responsibility in your area of professional practice)?  



	 I plan to serve (take action in the community)
 by . . . 

 The person/people who will benefit 

 from my action is/are . . .  

 He/She/They will benefit by . . . 


	 See Course Goals A, B, C.
 See Course Objectives 5, 6, 7, 8, 9.

 Focus on one or two goals/objectives.

_____________________________________

 My action/involvement will help me   

 to better understand (an issue, a skill, etc.) . . . 


	 I will more extensively know/understand

 what social responsibility means for me

 in my role as a professional in the field of . . . 

 I anticipate that I will be better able 
 to exercise social responsibility in my  

 professional practice by applying the 
 following skills . . .  

 I anticipate that I will more deeply value . . .  




Academic Service-Learning Log

	Date

	Action / Step / Activity
	Reflection* 
(risks, discomfort, uncertainty, insights, discoveries, surprises, rewards)

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


*See the sentence starters on page 23.
Academic Service-Learning Summary Reflection
	   Community Service . . . describe the service you  provided, who was involved, who benefited and how  



	   Academic Learning . . . specify course goals/objectives that you now better grasp/understand (articulate key learnings and insights)*


	   Civic Learning . . . explain how your service/action has influenced your knowledge/skills/attitudes about social responsibility in your 

                                professional role and field of practice (articulate your thoughts, beliefs, insights, and what you value)




*See the sentence starters on page 23.
Rubric: Academic Service-Learning 

	Component


	Criteria and Scoring Scale 
	Total Score

	A.   Planning Sheet   

       (p. 20)                   


	Complete and clear.                               →          High Quality   8     7     6     5     4     3     2     1   Low Quality
	

	B.   Action Log  

       (p. 21)

	Complete and clear.                               →          High Quality   8     7     6     5     4     3     2     1   Low Quality
Thoughtful reflection notes.
	

	C.   Summary Reflection: 

       Community Service  

       (p. 22)

	Complete and clear.                               →          High Quality   8     7     6     5     4     3     2     1   Low Quality 
Thoughtful insights and connections.
	

	D.   Summary Reflection: 

      Academic Learning   

      (p. 22)

	Complete and clear.                              →          High Quality   8     7     6     5     4     3     2     1   Low Quality
Thoughtful insights and connections.
	

	E.   Summary Reflection: 

      Civic Learning   

      (p. 22)

	Complete and clear.                              →          High Quality   8     7     6     5     4     3     2     1   Low Quality
Thoughtful insights and connections.
	

	Total Score

	


*Sentence Starters:

■ An insight I gained that I could not have gotten from class or reading activities . . . 

■ This experience helped me better understand . . . 

■ I now realize . . . 

■ I am more aware of the need for . . . 

■ I now see more clearly . . . 

■ My thinking/feelings have changed about . . . because . . . 

■ I continue to struggle with . . . 

■ I am still wondering about . . . 

■ This experience made me feel . . . because . . . 

	“. . . be the change 

you wish to see 

in the world . . .” 
– Gandhi



What Does Social Justice in Professional Practice Mean to You?

Assignment #5: Philosophical Statement on Social Justice
	Directions:

          Review and reflect on what you have read, discussed, presented, and experienced throughout this course, 

                 both in and out of class sessions.

          Reflect on your entire life experiences outside of this course relevant to social justice.  

          What does social justice in professional practice mean to you?

          Prepare a philosophical statement that expresses your stance on social justice in professional practice.



	Suggestions for Crafting Your Response:

    Begin with a paragraph that succinctly captures what social justice in professional practice means to you.  

    The opening paragraph is your overall philosophical statement/stance on social justice in your professional practice.  
    Follow with several paragraphs that elaborate or extend dimensions of your philosophical stance.   

    For example, you may wish to comment on any of the following:

How can you / will you promote social justice in your role as a professional?  What personal challenges/barriers will you face?

            What systemic/organizational roadblocks will you face?  How will you deal with those roadblocks? 

What do you believe is your responsibility in promoting social justice in your professional field of practice?  

            What will guide your actions?  

What skills do you possess that will enable you to make a difference?  What skills will you target for further development?

What does social justice mean to you as a person?  Is it the same or different from your social justice philosophy as a professional?

What will be the ongoing challenges and/or recurring tensions you will face as you pursue social justice in your professional 

            practice and/or in your life?



	Guidelines:

· APA format / professional appearance  

· Correct English conventions (grammar, spelling, punctuation, etc.)

· 2-3 pages of text (plus the title page and references page as specified by APA format for a total of 4-5 pages)
· Typed and double-spaced




Rubric: Philosophical Statement on Social Justice 
	KEY QUESTION:    What does social justice in professional practice mean to you?



	Total Score

  
	Description / Comments

	40
	   Submitted.  Guidelines fully met (see page 25).  Clearly addresses the key question.  

   Clear elaborations that reveal personal insights, thoughtful reflections, and 

   connections across resources and experiences.



	          ↕



	30
	   Submitted.  Guidelines mostly met (see page 25).  Basically addresses the key question.  

   Elaborations basically make sense but contain few insights or connections.  



	          ↕



	20
	   Submitted.  Guidelines not met (see page 25).   Barely addresses the key question.

   No/Few elaborations and/or unclear elaborations.  No insights or connections. 



	          ↕



	0


	   Not submitted.




	Social Justice: Taking Action!




Individual            Interpersonal
                   Knowledge & Expertise         Social Interaction
Institutional

Organizational Systems

Building Your Knowledge Base

	Terms, Concepts, Theories
	Definitions
	Examples
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