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What, if anything, makes international immersion experiences sponsored by Jesuit universities distinctive?  What are the appropriate ends of such efforts, and how are those ends integrated into the larger mission of Jesuit universities?
[NOTE: Actual presentation will draw on only some of the following possibilities.]
I. Insights form Catholic Social Teaching: Justice in the World on Educating for Justice

A. Cultural obstacles to evangelical witness for justice



1. narrow individualism



2. materialism, consumerism



3. schooling and mass media as dysformative of the person

B. Dynamics of a holistic education (“lives in their entire reality”) 



1. renewal of heart, conversion, recognition of sin as individual and social



2. critical consciousness of social injustice, an awakened conscience



3. continuing throughout the lifespan, from childhood on



4. central insight : this “practical education…comes through action, 



participation, and vital contact with the reality of injustice”


C. Content of education for justice: Gospel foundations of the “curriculum”


1. respect for the person, human dignity



2. the unity of the human family



3. solidarity in divine destiny [“undoubtedly a Christian virtue” – JPII]


4. as articulated in Catholic social teaching



a. incarnated in concrete situations through continuous action, and



b. embodied in liturgy of the word, catechesis, and the sacraments

II. The “locus classicus”:  Fr. Kolvenbach’s Santa Clara Address (2000)


A. the end: “the whole person of solidarity for the real world” – its “gritty reality”


1. heart (feel it)



2. mind, intellect (think about it critically)



3. conscience (respond compassionately, engage constructively)


4. in sum: “to perceive, think, judge, choose and act for the rights of 



others, especially the disadvantaged and oppressed”


B. the means: “solidarity is learned through ‘contact’ rather than ‘concepts’”



a. “When the heart is touched by direct experience, the mind may be 



challenged to change”


b. “Personal involvement with innocent suffering, with the injustice others 



suffer, is the catalyst for 



c. solidarity when then gives rise to…



d. intellectual inquiry and…



e. moral reflection”
III. International immersion experiences as distinctively Jesuit/Ignatian

A. Education as both personal formation and professional preparation


B. Personal formation as holistic: affective, intellectual, moral


C. Personal formation as spiritual: integrating the dynamic of the Exercises into 


international immersion experiences



1. goodness of Creation, sin of the world, empowerment of forgiveness



2. identifying with the prophetic ministry of Jesus for the kingdom



3. fidelity to the mission even in suffering resistance


4. God’s solidarity in sending the Spirit to renew the ministry



1a. “broken hearts,“ moral anguish, “guilt over affluence”


2a. You’re not the first to have a dream or a broken heart



3a. How serious are you?



4a. Can you rise from defeat and despair to “practice resurrection”?

IV. Toward a theory of holistic justice education as empathy development and 
perspective transformation


A. Lawrence Hoffman on empathy development: “guilt over affluence”


1. “an advanced form of guilt…, building on empathy’s final stage”



2. “two necessary conditions…: 



(a) direct exposure to the less fortunate…; and 



(b) cultural nonjustification for vast discrepancies in wealth”


B. Jack Mezirow on the ten phases of perspective transformation



1. A disorienting dilemma



2. Self-examination with feelings of guilt or shame



3. Critical assessment of epistemic, sociocultural, or psychic assumptions



4. recognition that one’s discontent and the process of transformation are 



shared and that others have negotiated a similar change



5. Exploration of options for new roles, relationships, and actions



6. Planning of a course of action



7. Acquisition of knowledge and skills for implementing one’s plans



8. Provisional trying of new roles



9. Building of competence and self-confidence in new roles and 




relationships; and



10. Reintegration into one’s life on the basis of conditions dictated by 



one’s new perspective



One researcher “found that transformations as a response to marginalilty 


occurred more frequently in early adult life.  He suggests that people are 


more open to new modes of experience in their early adult years than they 

are later.”

V. Jesuit education as conscientization through problem-posing: Paulo Freire
“Students, as they are increasingly posed with problems relating to themselves in the world and with the world, will feel increasingly challenged and obliged to respond to that challenge.  Because they apprehend the challenge as interrelated to other problems within a total context, not as a theoretical question, the resulting comprehension tends to be increasingly critical and thus constantly less alienated.  Their response to the challenge evokes new challenges, followed by new understandings; and gradually the students come to regard themselves as committed.”
VI. Fr. Pedro Arrupe on conscientization and solidarity

“There has to be…an insertion into reality and a reflection on reality.  This double function enables us to know and act on reality, which in turn then acts on us.  In other words, the external reality that we change then changes us in our very depths, and that very change makes us become ‘agents for change.’  This interaction is a manifestation and an effect of the intimate action of the Holy Spirit, who integrates, simultaneously and harmonically, the progress of a pilgrim humanity toward its true homeland and my growth in divine life that the Spirit communicates to me.”
