Panel 36

"Another World is Possible:" Reflections Upon a Pedagogical Experience Inspired by the World Social Forum.

Peter Bemski (Regis University) and Carla Guerrón-Montero (University of Delaware)

Introduction

Teaching about social justice is a daunting, difficult and necessary task.  Although we believe it is fundamental to discuss this issue, we also believe that “social justice’ is a very difficult and complex topic; sometimes so abstract that it can be lost by discussing it lightly or by using the term to refer to almost any issue that marginally approaches the concept.  

In this paper, we discuss some of the challenges, learning experiences, and success stories we encountered in trying to apply, teach, and live social justice with students at Regis University.  Per the attached syllabus, we decided to approach Social Justice using the themes of the World Social Forum., as well as through our pedagogical approach.   Our journey began in October of 2002, when Carla Guerrón-Montero and Peter Bemski were approached by a group of four students interested in attending the World Social Forum, due to take place in January of 2003 in Porto Alegre, Brazil.
  The students had learned about the Forum from a presentation in one of their classes, and became thoroughly interested in participating in it.
  

The 2003 and 2004 World Social Forum 

and the Regis Delegation

The World Social Forum started in 2001; it was initially organized by Bernard Cassen (Director of Le Monde Diplomatic), as a response of the civil society to the World Economic Forum.  It is “an open meeting place where social movements, networks, NGOs and other civil society organizations opposed to neo-liberalism and a world dominated by capital or by any form of imperialism come together to pursue their thinking, to debate ideas democratically, to formulate proposals, share their experiences freely and network for effective action. Since the first world encounter in 2001, it has taken the form of a permanent world process seeking and building alternatives to neo-liberal policies” (http://www.forumsocialmundial.org.br).  The Forum intentionally defies description; Fisher and Ponniah (2000) view it not as a new political agent, but as “a pedagogical and political space that enables learning, networking and political organizing” (2000: 6). The Forum is a meeting ground for social activists from all over the world; although it has themes, it has no stated agenda.  In the past, it has also resisted political definitions.  

In 2003, the World Social Forum attracted more than 100,000 participants from more than 125 countries.   With such large world interest, the challenges we faced started with finding a place to stay.  After multiple phone calls to Brazil and to travel agents, space was found in a hotel in Porto Alegre.
  At the same time, we worked with the students to make the necessary arrangements for them to obtain institutional and some financial support for this trip.  Students embarked on fund raising, but given the late date, most of the funds came from Regis and student families. Pre-departure information and an orientation of sorts took place.  In addition, students were required to meet with faculty throughout the trip, and to make formal presentations on their experiences after their arrival in Denver.

The Regis delegation was composed of four students (three Sociology majors and an Interdisciplinary Studies major), one staff and two faculty members (Bemski and Guerrón-Montero).  The delegation arrived prior to the beginning of the Forum and had the opportunity to experience Porto Alegre and its surrounding areas through educational and recreational excursions.
  Other than personal funds, Dr. Bemski handled the delegation’s funds.  Once the Forum began, students were asked to travel in pairs, and whenever possible, to include one of the three Regis Faculty/Staff, in their groups. 

The Forum itself was an inspiring and transforming event, both for students and faculty.  Leonardo Boff leading a group of 30,000 in prayer, the life of the Youth Camp, the intensity of some of the conversations, the ability to be warm towards individual Americans while strongly “anti-American”, Noam Chomsky challenging the crowd, Arundhati Roy charming them, anti war marches and music and dance all added up to a collage of impressions and images that helped participants to believe that Another World is indeed Possible.

During and after the Forum, we found ourselves pondering whether the students were appropriately prepared for the event, whether they were prepared to be participants rather than tourists and whether they were prepared to respect the cultures of Brazil.  We also felt that we might have been better prepared, and that the same held true for students.  The question is: how to prepare students for an eclectic and indefinable event such as the WSF?  How to deepen knowledge that faculty felt was lacking, but students felt that they already had? How to take a group of young Americans and help them to interact in a world that may be less than receptive to their perspectives and is probably foreign to their backgrounds? How to encourage students to think critically about the very complex issues brought up at the forum while also emphasizing the importance to act appropriately in another country?  

These questions are not easily answered, but after discussing our common experiences and impressions on the trip, we came to believe that a class would be useful—and even necessary— to prepare students and faculty to participate in the WSF.  Therefore, we met and made all the necessary arrangements to develop and teach such a class, in preparation to take students to the WSF in 2004 in India.  

 The class, appropriately entitled “Another World is Possible,” attracted ten students, most of them Sociology majors.  Since Regis University was going to provide financial support for students participating in the 2004 delegation, we received permission from administration to make this course a requirement for those students interested in joining the delegation.  However, students taking the class were not required to attend the Forum to pass the class.

We spent a great deal of time working on our pedagogy.  Transformational education theories, the theories of Paulo Freire and our experience at the previous Forum led us to construct it in the manner we did.    One of our main goals was to use Paulo Freire’s ideas on pedagogy in the specific context of our classroom.  Faithful to Freire’s own assertion that his body of work does not translate into a method and that his ideas cannot be exported without being reinvented (Araújo Freire and Macedo 2000:6), we opted for re-creating some of his main theoretical arguments to suit our particular needs.  For instance, we applied Freire’s emphasis on asking critical questions throughout our class. As a result, we found ourselves challenging our students to ask: What? Why? How? To what end? For whom? Against whom? By whom? In favor of whom? In favor of what? of our reading assignments, videos, guest lecturers, and certainly, of our own discussions.

Within the context of a Freirean approach we also were influenced by Jack Mezirow, who identified ten phases of transformational learning (Mezirow 2000:22):

1. A disorienting dilemma

2. Self-examination with feelings of guilt or shame

3. A critical assessment of assumptions

4. Recognition that one’s discontent and process of transformation are shared, and that others have negotiated a similar change 

5. Exploration of options for new roles, relationships, and actions

6. Planning of a course of action

7. Acquisition of knowledge and skills for implementing one’s plans 

8. Provisionally trying out new roles

9. Building of competence and self-confidence in new roles and relationships

10. A reintegration into one’s life on the basis of conditions dictated by one’s new perspective 


Crucial to Mezirow’s approach are the first few items. These are often introduced through the use of experiential or service learning. We chose to approximate the first by asking students to challenge their assumptions and through the use, among other things, of an experiential game.  This met with mixed success, as we describe in this paper.

The themes of the Forum provided a natural framework for the class (see attached syllabus).  The curriculum for the course was developed to both address the themes of the Forum and to encourage students to think critically about them, to examine those themes from a variety of perspectives and, at times, to take on the role of class leader, as well as to encourage students to reflect on appropriate intercultural interaction.  We requested students to read “Another World is Possible,” a book edited by William Fisher and Thomas Poniah.  The book includes essays written by a series of authors from around the world on issues related to the Forum’s themes.  Students also read One World by Peter Singer; a collection of essays dealing specifically with each class theme (intentionally chosen from a variety of sources), and a novel chosen by the students from a list of novels from every continent.    In choosing a novel, we hope that students would “see” some of these issues from a creative perspective. 

A weekly un-graded student journal was required so as to encourage the students to reflect on the readings and discussions as they might be relevant both to themselves and to the world around them. Once a week, students were asked to lead the class, so as to acknowledge, and encourage, their own expertise.  We shared responsibilities for the class, taking turns leading the class and each responsible for grading half of the class; we also introduced topics with different styles, both learner centered and instructor centered.   For the final project students were asked to examine a country or region using, as a lens, one of the themes of the Forum.  The course culminated in a mini-social forum at Regis University; students chose the topic discussed at the forum, which was open to the public.  The class itself went well, in spite of the fact that it was held at 8:00 in the morning, three days a week. Students complained about the readings with some justification; some did not understand or believe in the validity of the journal requirement. However, all students participated well, their final projects (country-case studies) were strong and we were quite pleased with the “mini-forum.”

Those students who chose to go to Mumbai for the 2004 Forum were required to conduct a series of activities, including fundraising, applying for internal grants, preparing a presentation for a workshop run at the Forum, attending preparatory meetings, and be ready to make presentations about this experience for Regis and the Denver community upon their return.  The 2004 delegation was composed of four students (all of them Sociology majors) and three faculty members.  

Learning about Social Justice

Shortly after the class began, it became apparent that there was at least one student at Regis who felt that she should be allowed to attend the Forum without taking the class. Rather than work with the instructors (who made accommodations to assist her in more than one occasion) to facilitate this, she chose to accuse one of the instructors of not believing in social justice and both of acting in an authoritarian and inappropriate manner by insisting on the course. This caused a bit of a fuss and confusion in the part of some of the members of the delegation.  The student attempted to travel on her own, but unfortunately, she was not able to organize her trip in spite of offers of assistance from Regis. 

Then came the trip to Mumbai. Mumbai is a city of many millions, 16 million or more.  In keeping with the precepts of the Forum, on this trip we felt that we should treat the students as if they were adults. Students had done a considerably better job of fund raising, and funds were handed out a per diem basis. This resulted in interminable discussions after every expenditure as to who owed what, with calculators being pulled out and currency conversions being made. Rather than organize trips for them, students were invited to be more involved in the process.  As a result, few group excursions were organized, and smaller groups traveled to nearby sites, visited museums and galleries, among other activities. 

We learned other unexpected lessons in this process.  Students had been asked and instructed about the importance of respecting the local dress more.  Consequently, it was a bit of a surprise when on the first day one student appeared dressed in shorts that did not adequately cover much of anything. Perhaps our class had succeeded too well in helping students to find their voices. 

Still, we held to our intention to let students learn for themselves. We hoped that the class and the reflection might show results. The presentation at the Forum, while quite courageous on the part of students, was not particularly well done. It was to have been on student social activism at universities in the United States, but was poorly researched and became a dialogue about opinions rather than facts. Nevertheless, it was a good experience for students, as was the forum itself. 

Conclusions and Reflections

Should there be a next time, the forum trip will more closely resemble the first one, in terms of organization.  The class will spend a bit more time on issues of intercultural communication and behavior. Students wanting to attend the Forum will have to go through an interview process, and will spend more time learning the cultures of the host country. Faculty will assume more of an ‘authoritarian’ role. 

One rarely knows what the long-term result of an educational process is. The students are with us for a short time, and one hopes that the years ahead will cause them to look back and learn from what they have experienced. 

Was it a failure, was it a success? Neither. We have learned from it, students probably did so as well.  We learned the importance of developing a selection process for the delegation.  The two Regis delegations were composed of self-selected students; these students were indeed self-motivated and interested in the topic.  The delegation traveling to India was somewhat the result of a selection process, simply because of the fact that students wanting to attend had to take our class. However, judging from the behavior of students in India, the class was not necessarily successful in making students understand the importance of respecting other cultures’ values.  Granted, traveling to India was a first experience to everyone in the delegation.  India is a country extremely different from the United States, and it was challenging to adjust to this culture for everyone involved.   We felt, in accordance to our pedagogical perspective, that it was important to allow students to find their own voice, to experience and make decisions for themselves.  Striking a balance between allowing students freedom of choice and opinion and developing a leadership role as faculty, and providing enough academic information, was a challenge that we constantly had to grapple with; we believe we were unable to develop this balance.  In Brazil, faculty took a stronger leadership role that made things more predictable and organized; yet, students were not academically prepared to be part of the Forum and Brazil’s cultures. Our frequent conversations with students did support students’ learning process and helped them process what they were living more on an ad lib basis.  Students were academically prepared for the Forum and for India, yet while in the country, we were disappointed by students’ behavior; allowing students to decide for themselves in terms of spending their money caused an unpredicted situation: because students did not depend on “the adults” to have enough resources for a meal, they simply chose to have meals by themselves rather than with the faculty. Therefore, the feeling of cohesiveness and group effort that was so present in Brazil was non-existent in India.  Prior to the trip to India, however, there was a stronger feeling of cohesiveness, which gave great hope to us and which made us believe we could allow more independence to students.  In India, we attempted to develop a feeling of group by asking students to meet for reflections.  However, we were unsuccessful in this effort as well; students and faculty went their separate ways at the Forum and even after the Forum.  


In regard to Freire’s philosophical ideas on adult literacy, it is important to note that the development of his work cannot be separated from the fact that he wrote it based on his experiences in Brazil, Guinea-Bissau, Tanzania, and other countries in the so-called third world.  One of his main ideas was that men and women who had been ‘dismissed from life’ needed to see themselves as the makers of culture.  “When men and women realize themselves as the makers of culture, they have conquered, or nearly conquered, the first step toward feeling the importance, the necessity, and the possibility of owning reading and writing. They become literate, politically speaking” (Araújo Freire and Macedo 2000:7).  How to apply this notion to educate a group of students who, due to their own economic, social, and racial privileges, already knew they were makers of culture, and more so, felt that their own way of being part of a culture was the ‘right’ way? Furthermore, Freire’s ultimate goal was to politicize the Brazilian people through adult literacy.  What was our ultimate goal in preparing these students for the World Social Forum?  What was our ultimate goal in taking students to the Forum?  We attempted to put Freire’s words into action, for we believe that “a humanizing education is the path through which men and women can become conscious about their presence in the world.  The way they act and think when they develop all of their capacities, taking into consideration their needs, but also the needs and aspirations of others’ (Freire and Betto in Araújo Freire and Macedo 2000:9).
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This syllabus contains detailed information about the requirements of this class.  Please refer to it to fulfill your reading and writing assignments, and for any other question you have in regards to this class.  Please be very careful in following ALL of the instructions of this syllabus to write your assignments appropriately.

Course Description

This course will examine globalization and social activism from a grassroots perspective, using the primary thematic areas of the World Social Forum as a framework.   

Course Outcomes:

At the end of this course, students will be able to:


• Look at and analyze globalization issues from a variety of perspectives


• Understand nonviolent approaches toward achieving global justice

• Understand implications for groups and individuals in regard to culture, class, and gender

• Understand global/local interconnectedness

• Develop an ability to engage in productive peer group interaction

• Understand the dynamics, process, and outcomes of the World Social Forum

Required Texts  (available at Regis University Bookstore)
1. FISHER, William and Thomas Ponniah (editors).  2003.  Another World is Possible: Popular Alternatives to Globalization at the World Social Forum.  London, New York: Zed Books

2. SINGER, Peter.  2002.  One World: The Ethics of Globalization.  New Haven and London: Yale University Press

Other Required Readings 

1. CoursePack available online and at the Regis University Bookstore

2. Choose one book from the list of books at the end of the syllabus

Course Requirements: 


1.   Attendance and participation 

  


100 points

2.   Leading of class discussion





125 points

3. Mid-semester exam





100 points

4.   Participation in mini WSF





125 points

5.   Final paper outline






  50 points


6.   Final research paper draft





  75 points

7.   Final research paper





 175 points


8.   Final research paper class presentation



 100 points

9.   Journal







 150 points


      TOTAL






           1000 points

Attendance and Participation:  Students are expected to come to each class prepared, and to have read the materials assigned prior to coming to class.  Discussion and comments are strongly encouraged.  In addition, students will engage in in-class writing exercises and short quizzes several times throughout the semester.  These exercises and quizzes will be counted as part of the participation grade and cannot be taken at a later date or substituted for any other exercise or activity.  This class has no attendance policy. 

Leading of class discussion:  Each student will be responsible for leading one class discussion during the semester.  In the first week of classes, students will choose a date to lead the class on the topic assigned for that week.  On that date, students will be responsible for providing a short summary of the readings for the week, and for bringing questions and/or activities to foster discussion in the class.  A grade will be assigned based on the quality of the summary and the questions/activities developed by the student.  Leading of class discussion will be held from Week 3 to Week 12.  Students should be prepared to lead the class for the entire class period (50 minutes).

Mid-semester Exam:  Students will write an in-class mid-semester exam on the topics and contents of the readings, lectures and in-class discussions.  This in-class exam will take place on Wednesday October 8, 2003 at 8:00 am.
Participation in Mini-World Social Forum: During the third week of classes, students will form groups based on the five themes of the World Social Forum, and during Week 15, students will organize a mini-World Social Forum based on those themes.
Final paper outline:  Students will hand in to the instructor a one-page outline of their final paper on Monday September 29 at 8:00 am.  The outline should contain: title of the paper, subject discussed or justification, themes and sub-themes and tentative bibliography (a minimum of five scholarly sources should have been consulted to develop this outline).
Final paper:  For their final project, students will write a country case-study research paper on a previously approved topic related to the class.  Topics can be centered around one of the main theoretical issues of the class (such as the five thematic areas of the WSF), or practical issues (such as activism or grassroots organizing).  It is expected that students use sources from class readings as well as outside sources.  Scholarly books and articles should be the main resource used (a minimum of ten scholarly sources should be used to write the final paper).  Please limit your use of website information to a minimum.  Case study will include an overview, at the least, of the following information about the country of choice:



• The Economy

•  The Culture

•  Demographics

•  Economy

•  Politics

•  Education

• History

•  Ethical Considerations and Recommendations

It is important that the information presented in the case study be succinct and bear a relationship to the study’s main theme. The paper should be 12-15 double-spaced pages excluding title page and bibliography (minimum 10 point font size, maximum 12 point font size, Times New Roman or equivalent font) and it should contain: title page, introduction, body of the paper (themes and sub-themes), conclusion and bibliography.  Citations should be made following the guidelines that are appropriate to the student’s field of study.  Paper content, accuracy and fluency are equally important.  Misuse of language will result in loss of points.  

Students will hand in a rough draft of the paper on Friday November 7th at 8:00 am (minimum of 5 pages).  The rough draft is mandatory and will be graded.  The final paper is due on Monday December 1st, 2003 at 8:00 am. 

Final research paper class presentation: During Weeks 13 and 14, students will make individual presentations of their country-case study paper.  These presentations will last 20 minutes, with 10 minutes for questions and commentaries from the class and the instructor. 

In regards to content, students should provide a concise summary of their country-case study, including the main information requested in the final paper and the main theme of the paper.  In terms of format, students are encouraged to be creative in the format of their presentation.  Although a traditional presentation format is acceptable, students may utilize alternative ways to discuss their ideas: dramatizations or class participation exercises and to utilize audio-visual material (slides, videos, Power Point, role play, etc).   

Journal:  Students will write a weekly journal entry of 3 to 5 pages beginning on Week 1 and ending on Week 15.  Journal entries longer that 5 pages will not be accepted.  In these entries, students will reflect upon their feelings, experiences, and reactions toward the material read and discussed in class during the week.  Entries should clearly reflect students’ reading of the material assigned.  The instructors will collect these journals every Friday as email attachments until 11:00 pm.    

Special Considerations

ACADEMIC DISHONESTY POLICY.  “Regis University is committed to intellectual integrity in its academic pursuits.  Sanctions will be imposed for cheating (defined as using inappropriate sources of information on a test) or plagiarism (defined as presenting as one’s own, the ideas, words or products of another)” (2001-2002 Regis University Bulletin, p. 44).  (Note: papers may be turned in for originality review to: http://www.turnitin.com).  

NO LATE ASSIGNMENTS WILL BE ACCEPTED.  All assignments should be turned in at the beginning of the class period of the date in which the assignment is due (with the exception of the weekly journal).  Assignments received after the class period of the day the assignment is due will automatically lose 15% of the possible points.  The instructors will not accept any other emailed assignments or assignments received after the day in which the assignment is due.  Since dates for assignments are given in advance and will not be changed, please plan in advance to hand in your work on time. 

EXTRA CREDIT AND INCOMPLETES.  No extra credit assignments will be given to individuals.  No incompletes will be given to individuals, unless under verifiable strenuous medical or familiar situations.

If you have a documented disability requiring academic adjustments for this class, please contact Disability Services (303-458-4941, disability@regis.edu).  They will review your documentation with you and help determine appropriate, reasonable accommodations.  Following the meeting with Disability Services personnel, please make an appointment with either of us, as your instructors, to discuss your accommodation request in light of the course requirements.  You may self-disclose and request an academic adjustment any time during the semester.  However, we strongly recommend that you do so as soon as possible because accommodations are not provided retroactively and adequate lead-time is required.
COURSE OUTLINE

Week One- August 25- August 29

· Introduction of instructors and students

· Intercultural Communication

· Video: The Home and the World
· Readings:

· Fisher and Ponniah’s Another World is Possible, Introduction (all)

· Introductory section from coursepack (all)

Week Two- September 1-September 5

· The World Social Forum

· Video: The World Social Forum

· Readings:

· Section “The World Social Forum” from coursepack (all)

· Singer’s One World, Chapter 1
· (Monday September 1: Labor Day, No classes)

Week Three- September 8- September 12

·  Theme One:  Democratic and Sustainable Development
· Leading of class discussion

· Readings:

· Fisher and Ponniah’s Another World is Possible, Part I, pp. 21-54; and Part II, pp. 107-149

· First two articles of section “Democratic and Sustainable Development” from coursepack 

Week Four- September 15-September 19

· Theme One: Democratic and Sustainable Development
· Leading of class discussion

· Readings:

· Fisher and Ponniah’s Another World is Possible, Part I, pp. 55-105; and Part II, pp. 150-186

· Last two articles of section “Democratic and Sustainable Development” from coursepack

· Singer’s One World, Chapter 2

Week Five- September 22- September 26

· Theme Two: Values and Principles, Human Rights, Diversity and Equality
· Guest Speaker:  Nathan Jacobi, Romero House Coordinator

· Leading of class discussion

· Readings:
· First two articles of section “Values and Principles, Human Rights, Diversity and Equality” from coursepack
· Begin reading choice from list at the end of the syllabus.
· (Friday September 26: Fall Faculty Conference, no classes)
Week Six- September 29-October 3

· Theme Two: Values and Principles, Human Rights, Diversity and Equality
· Leading of class discussion

· Readings:

· Last two articles of section “Values and Principles, Human Rights, Diversity and Equality” from coursepack

· (Monday September 29, 2003: Final paper outline due)

Week Seven- October 6- October 10

· Theme Three: Media, Culture, and Alternatives to Commodification and Homogenization
· Leading of class discussion

· Readings:

· First four articles of section “Media, Culture, and Alternatives to Commodification and Homogenization” from coursepack

· Finish reading choice of book from list at the end of the syllabus

· (Wednesday October 8: In-class mid-semester exam)

Week Eight- October 13- October 17

· Theme Three: Media, Culture, and Alternatives to Commodification and Homogenization
· Leading of class discussion

· Readings:

· Last three articles of section “Media, Culture, and Alternatives to Commodification and Homogenization” from coursepack
· Singer’s One World, Chapter 5
Week Nine- October  20- October 24

· Theme Four: Political Power, Civil Society, and Democracy
· Leading of class discussion

· Readings:

· Fisher and Ponniah’s Another World is Possible, Part III, pp. 187-217

· First two articles of section “Political Power, Civil Society and Democracy” from coursepack

· (Monday October 20: Mid-semester break, no classes)

Week Ten- October 27- October 31

· Theme Four: Political Power, Civil Society, and Democracy
· Leading of class discussion

· Readings:

· Fisher and Ponniah’s Another World is Possible, Part III, pp. 218-276

· Last two articles of section “Political Power, Civil Society and Democracy” from coursepack
Week Eleven- November 3- November 7

· Theme Five: Democratic World Order, Struggle Against Militarization, and Promotion of  

  Peace

· Guest speakers: Denver Justice and Peace Committee

· Leading of class discussion

· Readings:

· Fisher and Ponniah’s Another World is Possible, Part IV, pp. 277-316

· First two articles of section “Democratic World Order, Struggle Against Militarization, and Promotion of Peace” from coursepack  

· Singer’s One World, Chapter 3

.  (Friday November 7, 2003: Rough draft of final paper due)
Week Twelve- November 10-November 14

· Theme Five: Democratic World Order, Struggle Against Militarization, and Promotion of 

  Peace
· Leading of class discussion

· Readings:

· Fisher and Ponniah’s Another World is Possible, Part IV, pp. 317-345

· Singer’s One World, Chapter 4

· Second two articles of section “Democratic World Order, Struggle Against Militarization, and Promotion of Peace” from coursepack

Week Thirteen and Fourteen- November 17- November 28

· Presentation of individual country-case studies

· Readings:

· Fisher and Ponniah’s Another World is Possible, Epilogue

· Singer’s One World, Chapter 6
· (Wednesday November 26- Friday November 28: Thanksgiving break, no classes)
Week Fifteen- December 1- December 5

· Open Mini-World Social Forum

· No readings for last week of classes

.  (Monday December 1, 2003: Final paper due at 8:00 am)

Grades will be available at the beginning of finals week

CHOICES FOR THIRD BOOK

Asia (India)

• ROY, Arundhati (with Sarita Choudhury).  1997.  The God of Small Things. New York: Caedmon Audio.

Africa (Zimbabwe)


• VERA, Yvonne.  2003.  The Stone Virgins.  New York: Farrar, Straus and Giroux.

New Zealand (Maoris)

• SHADBOLT, Maurice.  1992.  Monday’s Warriors: A Novel.  Boston: D.R. Godine.

South America (Brazil)


• ANDRADE, Mario de.  1985.  Macunaima.   New York: Random House.
� Dr. Guerrón-Montero was approached because of her position in the Sociology Department, her interest in the Forum and her South American background. Dr. Bemski was approached because of the years he has spent living and working in Brazil





� However, at that time, the students had no knowledge of visa requirements, financial needs, Brazilian culture, or the steps that were necessary in order for this trip to take place.





� At this late date, finding a hotel less than 45 minutes from the Forum was accomplished only through daily phone calls by Dr. Bemski to Brazil.


� These excursions included a visit to an MST agrarian cooperative, a visit to several towns nearby Porto Alegre, and a visit to a waterfall and a chocolate factory.





