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Abstract
What happens when we bring our personal narratives to consciousness, share them and analyze them?  How can we utilize others’ autobiographies to bring theory to life and instill a sense of empathy in our students? This panel aims to include a more salient actualization of justice in teaching through the creation and consumption of autobiographies in the classroom.  Through reflection on research and classroom experiences, the presenters will explain the use and benefits of personal narratives: to encourage students to find their authentic voices and self reflect, enhance students’ connection with their cultural communities, improve students’ empathy for those culturally different from them, expose students to social justice issues, and increase the intellectual sophistication with which students approach course material.
Introduction

Given the impact of economic and technological developments on the university our presentation deals with topics related to new challenges facing universities in terms of pedagogy and globalization.  We invite readers to look for the global-local reconfigurations of American identity, introduce analyses of texts that look at the economic structures of these cultural crossings, and challenge pedagogical assumptions regarding the teaching of  multiculturalism on a market driven transnational topography.  Some of the questions that follow are: how to respond to the kind of  multiculturalism that lacks the critical power to challenge the inequalities that created that “difference” in the first place? And how would the creation of such a critical multicultural and multilingual pedagogy take place?
In the first half of the presentation we will discuss how, by writing autobiographies, the students are exploring the complexities and multiple possibilities for constructing the self.  This exploration allows for a type of writing that involves reflection into what we define as the “total Self” which is created by the different links that expand our limited notions of the ego.  The development of a more complex notion of self allows the writer to see his or her own links with different communities by which his or her identity is being shaped, and allows students to delve deeper into the riches of experiential knowledge.  Through non-fiction creative writing the students can make effective connections between the intellectual and the emotional as well as between the historical and the experiential knowledge of their own lives.   Also, we will describe how the process of writing autobiographies allows for a kind of teaching that addresses critically cultural “difference” and identity so the consumption of these experiences and literature do not become just another shopping choice at a benign transnational university. Furthermore, in small groups students learn how to negotiate the construction of identity and the connections between the process of writing and the process of performing identity in community and the real world.
What Is Autobiography?
“Lifewriting sometimes goes by other names, such as ‘biography,’ ‘autobiography,’ ‘personal essays’ ‘features’ or ‘creative nonfiction’—but these terms do not convey the purpose of such writing, which is to entertain and edify readers with stories about your experiences, or the experiences of others through your eyes. So let’s settle on a clear-cut definition of Lifewriting: It is a lively, dramatic, sometimes witty, relatively short (generally between 500 and 4000 words—the smaller pieces being more suitable for newspapers) or book-length prose work on a person or person-centered topic, targeted for a wide readership. The great thing about Lifewriting is that you do not have to worry about whether you have “anything worth writing about.” Anyone who has survived childhood, as Flannery O’Connor once said, has enough material for a lifetime of writing.” Fred White, Lifewriting

A Student Testimony: Jessica Boyd


As a fourth grade assignment, I wrote an autobiography at the age of eight.  The assignment had probably sprung from a need to satisfy some necessary particular of a state requirement, most likely mandating that all fourth graders be able to write some type of document of considerable length, incorporating a variety of techniques and styles that the majority of fourth graders needed to be proficient in at our particular grade level.  I could care less about mandates and proficiency.  As a fourth grader, they had no bearing on anything in my life of an academic nature.  Nevertheless, there was something about that assignment that stirred me.  Something about it conjured a passion within me.  The opportunity to write a concentrated synopsis of one’s life, which, yes, is even possible at the tender age of eight, is enabling.  It is an affirmation of who you are, what you have become, and where you are going.  There was such--and still is--a sense of empowerment with that assignment.  Regardless of the age or medium in which it is done, when you are presented with the opportunity to engage with yourself in a dialogue of the written sense, something happens.  A transformation occurs.  A path to identity is uncovered, and, in some cases, an identity forms.  


Every student ought to have, and take advantage of, the ability to engage constructively with him or herself through the written word.  The potentiality for student growth, both academically and personally, intrinsically and externally, found in an assignment of this magnitude is over-powering.  This course, and the principles that sparked its formation, play a pivotal role in the formation of the “student” as we know them and the role, contribution, and derivations they take from the learning process.  This course forces students to examine their own realities and define them for themselves, and others, through the drafting, composition, and performing of an original autobiographical work.  However, the final product is not what is important here.  Rather, the process itself, the self-exploration, the delving through layers and layers of existence, reality, and identity makes this course so poignant, so necessary for students.  


In today's society, identity has become scripted, albeit forcedly.  People are who the world tells them they ought to be.  Personal experience takes a backseat to the safe, the predictable, and the expected.  People tend to find a niche that society deems acceptable and make themselves comfortable there, rather than using their own personal cognizance and understanding to determine how they are important and crucial to this world.  This course aims, in its own unique way, to undo that process.  Preferably, it aims to help a student find meaning in their own lives, to add weight and substance to their experiences, thus allowing them to find weight and substance in the experiences of others. 


Learning, as it pertains to personal experience, is ruled by opinion and subjectivity.  We learn based on the subject matter’s literal effect and proximity to our own lives.  We learn through both shared experiences and through our differences.  We learn by being aware.  Moreover, how do you measure awareness?  By the proximity that another’s reality has to our own and how much we allow their reality to permeate our existence.  The class, and the assignment contained within it, has unexpectedly created a way in which to allow students to have their realities permeated by others, thus opening them up to new experiences and growth.  The class operates on two levels, creating a sense of continuous duality.  One on plain the student is engaging and dialoguing and getting to know themselves, and on the other, engaging and dialoguing with others in the class in order to become aware and sensitive and open to the experiences of others, thus allowing them to become more open and aware of the realities that exist in their world.  This class has determined how to characterize caveats of importance in the learning process.  By making the student the focus of the class, there is an automatic point of sale, so to speak, for the student.  It’s about the student, so naturally, it becomes important, it takes precedent, it opens the mind.  It’s important to have this focus on the student and facilitate an environment where you allow students to solidify both their own identities and the identities of others.


Pursuant to the Jesuit mission, it’s such an important characteristic of a student’s education that they have a solid, well formed identity.  It’s so important to allow for them to find meaning and relevance in their own experience, for, if they can’t do that, how can they find meaning and relevance in the lives of others?  There is so much compassion in this course.  It’s like “do unto others” in written form.  Through learning about yourself and others comes a sense of empowerment.  Empowerment breeds action.  And proactive students are those who are dedicated and inspired to change the world for the better.  Learning should never be a solitary process, even if at times it seems that way.  We need each other, we need to realize the importance that each one of our lives has on shaping and influencing others in this world.  This course drives that fact home in a simple and undisguised way.  Learn about yourself.  Learn about others.  Work together to change the world.

A Student Testimony: Stephanie Camorada
I have been meaning to write this for a long time but I kept putting it off.  Part of it was because of flojera (laziness), but also I think it is because I haven’t quite figured out the words to describe the experience I had in the Life Writing class with Juan.  

I took the class two years ago, not quite knowing what I was getting into.  Then it took over my life, I was obsessed.  Writing and exploring myself through autobiography led me to really search who I was and how I became who I am today.  I chose to write about some unresolved family issues and through that I was able to cope with the situation.  It was almost like therapy. If it wasn’t for the family setting and support that was created through the class, I would not have been able to write like I did.  Having a writing family of brothers and sisters who were going through similar types of emotions that I was helped me to explore myself and my writing.  

The year after, I was a peer educator (mother) of a writing family.  I had eight wonderfully unique children / peers whom I watched develop and grow over the course of ten weeks.  

We started playing games such as “I have never” and “truth or dare” so we could break the ice and get to know each other better.  We met twice a week and the first assignments are writing samples of embarrassing moments, favorite tastes and flavors, eavesdropping on conversations, etc.  Through the first assignments peoples personalities and styles began to reveal, the walls started breaking down, and we started really seeing each other as brothers and sisters who could share anything; like a family, except that we were sharing things with each other that many of us had never shared with others in the past.  

Our class was multi-cultural and diverse in many ways.  Honesty spilled onto the pages as people wrote about crossing the border from Mexico, car accidents, health problems, family problems, racism, and coming out.  Because we all looked at each other as family first, we couldn’ t judge each other as being “illegal” or “dyke” because the love we all shared for each other was stronger than any political disagreement or religious belief.  Sharing our stories forced a lot of people to come to terms with their own internalized prejudices and opened a lot of eyes and hearts to places they had never gone before.  

In a way, we were creating a more humane and just world by creating the bonds through the writing families.  I can honestly say that people left the class more confident and more sure of themselves than when they entered. On top of exploring our identities, the most important aspect of the class was learning how to look at each other as brothers and sisters before all of the other labels that get placed on us in society.
Why Autobiography?
Why autobiography at this point in time? The most relevant contribution is that it really contributes to our mandate for a critical form of multiculturalism that addresses social justice, especially when we face issues of identity and culture in the classroom.  Autobiography help us to understand the complexities of experiential knowledge using all the aspects of the person –the intellectual, the spiritual, and cultural.  By writing autobiographies, the students are exploring the complexities and multiple possibilities for constructing the self.  
Contemporary autobiography is also able to create a cultural and intellectual framework to discuss the promotion of justice, problematizing the “internal borders” that prevent certain communities from “full integration by oppressive social systems and unjust structural realities” (Ignatian Center)
. 

Despite our fascination with cultural and spiritual identity since the nineteenth century, only a handful of compelling academic works focuses on the notion of social justice, and culture in contemporary autobiography. And few studies examine the necessary interrelation of social justice and the development of identity in autobiography. These literary self-representations offer specific information about social justice, literature and tradition neglected in the classroom.  In doing so, they help us to understand how the unjust structural realities become internalized, altering the concept of identity and tradition. Moreover, by looking at how these experiences could be recreated in the classroom it becomes possible to grasp the liberatory dimensions of cultural survival, and how to avoid perpetuating the mechanisms of violence that define oppressive social systems. This form of writing serves as a catalyst for a unique investigation in the realities of the lives of our students, and the promotion of justice through self-representation. 

It is important to note that in my classes I usually do not have a group of homogenous students. To my African-American, Asian-American, Indian, White and Latino students, switching from learning Latin American literature in the Department of Modern Languages to taking creative writing in English may seem as easy as participating in their mainstream hybrid consumer culture. But living in an already highly commodified culture, could students’ apparent ease at intellectual and cultural border crossing be just another trip to the mall? How can we be sure that the teaching addresses critically identity and “difference” so the consumption of literature and culture does not become just another shopping choice at a benign transnational university? 
These kind of dangers were discussed at the National Council of Teachers of English in June 2003. On the topic “Teaching MultiAmerica: Redefining Multiculturalism and U.S. Literatures,” Teresa McKenna presented a paper entitled “Bringing ‘Las Americas’ into the American Classroom: Notes on Space and Politics in Higher Education.” In it, she acknowledged: “There is no doubt that the classroom, as an extension of society, is being transformed by globalization. I will argue here that the classroom enacts the fluidity of the flow of money, capital and human bodies that characterizes the larger global society” (5).

McKenna’s contextualization of this blend of cultural hybridity, new waves of migration, and a consumer based form of liberal capitalism with neocolonial ambitions acknowledges the complexities of the new world we are facing as teachers and scholars. Brettell and Hollifield, in Migration Theory: Talking Across Disciplines,  engage in the analysis of the so called new “transnational space,” and argues that “there is something qualitatively different about the new culture that exists across borders” (16)  

The seemingly more intertwined relationship between economic and technological developments and the cultural space created across borders will have important repercussions in our teaching in the classroom. In the Ethnic Canon, David Palumbo-Liu also comments on these  kinds of changes and hints at its dangers as he describes “the growing commodification of everyday life, including the packaging of corporations themselves as benevolent and people oriented,”  pointing out that “within this revision of corporate capitalism as transnational, cultural ‘difference’ is an important element to ‘domesticate’” (5). 

Patrick Brantlinger in Who Killed Shakespeare? establishes that one of the fundamental changes in the University (since the radical 60’s) is that the national-cultural basis of higher education, as it emerged in the nineteenth  century, is being eroded by both transnational capitalism and the decline of the nation-state. Especially in the Silicon Valley, I am concerned with the push for teaching “Multi-America” as simply based on a market-driven notion of cultural diversity. In the long run, “this form of ‘multiculturalism’ can be an invitation to ‘cultural tourism’ rather than to genuine multicultural education” (Edelstein 3).

Using the notion of the “transnational university,” Hillis Miller wonders if the mission of these new interpenetrating cultural communities is to “produce an educated workforce to make the region where it is located competitive in the global economy?” (57).   It thus becomes a temptation for a transnational university to commodify multicultural studies in a worldwide network of economic transformation and age of information. 

David Howes argues in the introduction to Cross-Cultural Consumption: Global Markets, Local Realities that “the relationship between goods and culture needs to be rethought, taking the constant displacement of things in the increasingly global marketplace into account” (2). 
Why autobiography then? The voice created by this writing , instead of reaffirming notions of fixed identity, remind us that "all associations of place, people, and culture are social and historical creations to be explained, not given natural facts" (Gupta 4). The readings and writings on identity must underline how the "emphasis on the motto ‘E pluribus unum’ has to be negated and replaced with a more sophisticated sense of "culture" as a site of social struggle" (Saldívar 40). 

How might these readings facilitate, then,  addressing the economic context in which cultural “difference” and identity operate? Within the goals associated with the study of minority and postcolonial literatures, I have found in my own personal experience that addressing the economic context in which these changes operate is most difficult, or impossible, to institutionalize effectively. A push for diversity, yes, but how to respond to the multiculturalism if it lacks the critical power to challenge the inequalities that created that “difference” in the first place? And how would the creation of such a critical multicultural and multilingual pedagogy take place? 

To the notion of a Multi-America shaped by the need for new markets within the context of transnational capitalism,  I want to bring Gloria Anzaldúa’s notion of  the “total Self” and the notion of the “pedagogy of Las Americas” as established, among others, by critics like Teresa Mc Kenna and Jose David Saldívar. The search for a more complex sense of Self describes a sense of “American” identity established in a space of economic de-stabilization and the striving for the consolidation of a voice situated in the interstices of conflicted notions of culture and language. The tensions and liberatory potential that lie in the reading and listening of these stories thus challenge students to think differently about the effects of systems of power as they relate to privilege: “we are ready to begin to understand difference as a series of relationships of power, involving domination and subordination, and to use our understanding of the power relations to reconceptualize both our interpretation and our teaching of American culture” (Kerber 429).
This pedagogy expands the notion of a single linguistic nation to rewrite a wider sense of Las Americas ---a space from which we can envision not only the multiple crossings, languages and cultural spaces all minority groups inhabit but also individual self-empowerment and transnational agency. Within this kind of autobiographical writing the movement across borders rejects monolithic forms of thinking, denounces market driven identity formations and their ideology, and creates new processes of identity formation based on the use of multiple languages and crossings. 
This is especially important in the work of Gloria Anzaldúa’s Borderlands/La Frontera.  For Anzaldúa “imagining” this new self means being able to reenact the socio-historical implications of identity and experience along the different lines of oppression--mainly gender, sexual identity, class and racial formation.  The “point of entry” to these experiences, however, emphasizes the notion of “total Self” which allows for more complex analysis of your experience and identity; one which recognizes the multiplicity of voices and experiences around you as a way of breaking away from the imprisonment of a limited notion of identity; as Anzaldua puts it, “I will no longer be made to feel ashamed of existing.  I will have my voice: Indian, Spanish, and white.  I will have my serpent's tongue -my woman's voice, my sexual voice, and my poet's voice.  I will overcome the tradition of silence” (Anzaldúa 59). 

The inclusion of the total Self becomes a way of transcending the main effect of oppression--–invisibility. It refuses the fixed logic of the separate “I” to embrace the interconnectedness, crossings, and alliances of the total Self. Thus the political responsibilities generated by the autobiography are aligned with the remapping of a new community, a fluid and mobile total Self that challenges “the political law of the subject” (Gilmore 31). 

The intersection of the experiential knowledge of the particular, (such as that embraced by Anzaldúa) and the traditions of these minority communities (for the most part migratory in their most recent history), refuses and transcends, then, an oversimplification of identity as a monolingual and monocultural “home.” 

From Where this Idea Originates? 

In my courses, I have used in the past the work of an author who has been very inspiring to me and also addresses the complex dimensions of culture and identity. Francisco Jiménez, in his The Circuit (1997) and its sequel, Breaking Through (2001), includes himself in a border that multiplies the many versions of nation, language, and the voice that speaks. 

Jimenez’s autobiographical works, The Circuit and Breaking Through, are among the best narratives published in the last few years dealing with the experience of an undocumented child migrant farm worker in the U.S. In fact, Jiménez uses border crossing as a metaphor “to voice the experiences of many children and young adults who confront numerous obstacles in their efforts to ‘break through’” (195). Presented as coming of age narratives, these two books become even more significant given the ideological trends of the 1990s, and the “anti-illegal alien initiative” (Proposition 187) approved by California voters in 1994. The Circuit and Breaking Through deal with the politics of racial anxiety in this country, but in particular, the narratives address the economic and the “illegality” issues that lies at the heart of the arguments presented around the issue of immigration to the U.S. Interestingly enough, rather than simply using the traditional dichotomy between law and social justice, Jiménez puts the “illegal” voice at the center of his narratives. 

To assume that legal discourse is mostly concerned with the population of the nation-state is to ignore the existence and experience of those who are already here, displaced by the colonialism that produces the immigrants’ subordination in the first place. But Jiménez’s discourse replaces the erasure of the “illegal’s” voice and challenges the politics of “home,” subordination and citizenship. 

Thus, The Circuit is more than the story of an illegal immigrant child farmworker. As the title suggests, Jiménez’s work is able to remind the reader of the terms by which goods and culture take place in the constant displacement of people in an increasingly global market. 

Jiménez’s voice becomes a signifier for a culture and an experience that undermines the authority of legal discourse as the source of legal criticism and knowledge in American society and culture. By shifting lenses and focusing on the decades long economic exploitation of child laborers, Jiménez  introduces some of the values that should underlie contemporary debates of multiculturalism. In the interstices of his work and his plea for educational reform there is a recognition of the economic forces at work and the process that has taken place because of the tensions created by class and ethnic differences.

In reading this book I understood the critical possibilities of transfering some of our students’ experiences into literature to be read in the classroom. The Circuit becomes an unsettling narrative, for not only does it critically challenge specific particular frames of reference –legal, cultural, and linguistic- but it also shapes and exposes the tensions that undermine “cultural difference” given the present economic and social order. The significant emphasis on the economic inequalities as a site of difference in Jiménez’s work has a crucial role in  understanding the way minority discourse engages in community formation and collective identity through processes of cultural reterritorialization and practices of resistance.
Furthermore, Jiménez’ two books reject any clear-cut categorization regarding where they should be taught. Should it be taught in Modern Languages in Spanish, in Ethnic Studies Programs in English, or in the English Department under the rubric of Chicano/a Literature? Somehow the texts itself forces us to think differently in terms of pedagogy.  This pedagogy implies imagining this new “American self” (a total Self) being able to reenact the socio-historical implications of institutional and geographic borders along different lines of oppression --gender, sexual identity, religion, citizenship, linguistic codes, class and racial formation. 

What kind of pedagogy should we envision, then, as we begin to think of an “American” literature engaged in a different notion of identity---one based on notions of economic interdependence and a self consciously multicultural and multilingual? 

Benefits, Changes, Growth in Students

Perhaps one the most enduring benefits in teaching with this literature has to do with the “point of entry” to the kind of knowledge they reflect: Writing and reading, in this territory, becomes a celebration of “difference” as opposed to uniformity; there is an emphasis on the “nomadic” as opposed to the “fixed.” It points to the liberatory potential of a “citizenship” that no longer regulates liminal identities and border crossings.  

An empowering pedagogical assignment would be able to capture the potential of experiencing texts which exist in a dialectic movement between the local and the global, the experiential and the political, the national and the transnational. 
This kind of teaching allows us to teach writing  as a zone of contact between cultures, languages, races, and genders that helps us to understand the tensions between the politics of the new transnational economy and the politics of critical cultural difference.   


Returning to my original question---how can we be sure that the teaching addresses critically “cultural difference” so the consumption of literature does not become another trip to the mall? Writing autobiography emerges as a transgression of the boundaries established by traditional “national” literatures, between the local and the global, and between official “truth” of the dominant culture and the experiential knowledge of minority cultures.  This approach to literature expands the notion of “identity,”  it is able to create a voice through which we can envision individual and communal empowerment and also transnational agency. The classroom can be  a place of relationality and contiguity among students and cultures--a contact zone; second, the classroom could be a space for a real reenacting of the multiple crossings and notions of self of the multicultural and multilingual experience.  I believe that the sense of totality provided by Asian-American and/or African American experience, for example, would be able to address postcolonial trauma, and the intangible and more subtle forms of institutionalized violence and economic injustice against the marginalized in an already globalized world.   In this process, reading and writing empower the students to find a dialogical relationship between the structural and the personal, to understand the links between knowledge, history and power. It also recognizes our particular cultural and institutional frames and invites the introduction of new ones into the classroom. Through this type of understanding, cultural difference becomes a means by which to search for the nature of power and domination (and also a site for the assertion of identity and agency) in the university.  
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Course Structure/Syllabus

Autobiographies are also creative artifacts that provide students with the ability to explore the complexities and multiple possibilities for constructing the self.  I encourage students to go for a type of writing that involves reflection into what we define as the “Total Self” which is created by the different links that expand our limited notions of the ego. I emphasize these aspects as the process of writing autobiographies takes place in small groups called “families.”  In these small groups students learn how to negotiate the construction of identity in groups, and learn to see the connections between the process of writing and the process of performing identity in community and the real world. The search for more complex forms of self allows the writer to see his or her own links with different communities by which his or her identity is being shaped and allows students to delve deeper into the riches of experiential knowledge.  I encourage in their autobiographies that the students make effective connections between the intellectual and the emotional as well as between the historical and the experiential knowledge of their own lives.
ENGLISH 73: WRITING FROM LIFE

COURSE DESCRIPTION

Writing, more than anything else, brings self-awareness— The awareness of who you are, the multiple dimensions of your ‘self,’ and the pleasures of exploring the mystery of life through language and sound. We will seek out the pleasures of writing through memoir, autobiography and dramatic non-fiction writing in a workshop setting by experimenting with life writing. We will read the work of contemporary masters, but we will focus for the most part on writing and evaluating each other’s work. During the first part of the quarter you will develop your understanding of the principles of life writing techniques and forms through the reading of works such as Francisco Jiménez’s The Circuit. During the second part of the quarter you will learn the craft of writing, and the tools for substantive revision of your dramatic nonfiction pieces. Students will be encouraged to explore their diverse cultural experiences and linguistic backgrounds in a creative way.  Moreover, these readings will not only develop your skills in writing but also foster your appreciation for the multicultural and multilingual diversity of the American experience.

REQUIRED TEXTS

Lifewriting, Fred White                      
The Circuit, Francisco Jiménez

A good pocket dictionary (e.g.: American Heritage) to be brought to class.

Recommended Texts

Reading Autobiography, Sidonie Smith and Julia Watson
The Art of Fiction: Notes on Craft for Young Writers, John Gardner

Writing for Your Life: A Guide and Companion for the Inner Worlds, Deena Metzger

Wild Mind: Living the Writer’s Life, Natalie Goldberg

Writing for Story, Jon Franklin

Dictee,Theresa Hak Kyun Cha
Zami, Audre Lorde

It's Not About the Bike, Lance Armstrong

COURSE REQUIREMENTS

1. Regular Attendance and Participation

Students are expected to attend, and actively participate in class discussions. This includes presentations and group discussions. These discussions will center on several themes and topics contained in Lifewriting.
2. Performing Autobiography
The midterm will consist on a reading to the class based on a draft of your piece approved by the instructor and/or peer educators (length: 15 minutes). 

3. Final Autobiography
The final exam will involve the writing of an autobiography that engages on your own notion experience and notion of “self”.  Students are required to write a twenty five-page final autobiography using the models discussed in class. 
 4. Writing Portfolio

This course requires a lot of reading and writing. It is the student responsibility to keep up with the reading and writing assignments. Writing exercises will be assigned every week; some will focus on a particular technique, others will be geared to your own work in progress No late assignments will be accepted. At the end of the quarter, students will submits all drafts of your assignments. 

5. Individual Conferences

Students are expected to meet regularly with peer educators and instructor to discuss your autobiography in progress and strategies for revision.

6. Family Groups

You will work in small groups (your writing “family”) and submit your homework to each other for feedback. Everyone is expected to make substantial comments on the other pieces in the group. I will periodically request you to e-mail or give me the comments you have made on pieces by other’s in your family. You will receive and learn from everybody’s feedback in a space of safety and honesty. With the help of a peer educator you are required to do this work fully and with care. 

GRADING

Final grades will be calculated as follows:

Daybook and Assignments                15%

Performing Autobiography                25%

Final Autobiography                          50%

Class Attendance and Participation   10%


Grading scale:

100-90 A
(100-97 A+; 96-94 A; 93-90 A-)

89-80 B
(89-87 B+; 86-84 B; 83-80 B-)

79-70 C
(79-77 C+; 76-74 C; 73-70 C-)

69-60 D
(69-67 D+; 66-64 D; 63-60 D-)

COURSE POLICIES

Attendance

You are expected to attend every class. Three or more unexcused absences will place your grade in great jeopardy. 

Participation 

This course requires a lot of participation. It is the student responsibility to keep up with the assignments. 

Academic Honesty

Plagiarism is a serious academic crime. SCU prosecutes academic dishonesty. Our policies are printed in the Undergraduate Student Handbook.

Office Hours

Students are expected to meet with me regularly during the quarter to discuss their work during the course. Those who cannot make the scheduled office hours, please feel free to make an appointment to meet with me and/or the peer educators at a convenient time.


Special Needs

I encourage students with disabilities, including ‘invisible’ disabilities like chronic diseases, learning disabilities, ADD, diabetes, etc., to explain their needs and appropriate academic accommodations to me, privately, during office hours.

SCHEDULE OF HOMEWORK ASSIGNMENTS:

Week 1

WHAT’S AN AUTOBIOGRAPHY?

March 29
Introduction to the class
WHAT’S AN AUTOBIOGRAPHY?
March 31  

-Read F. White’s Chapter 1

-Assignment: Exercise 5, p. 17

Week 2

HOW TO WRITE AN AUTOBIOGRAPHY

April 5

-Read F. White’s Chapter 2
-Read The Circuit,  p.1-83

-Guest Speaker: Stephanie Camorada, a discussion on “how” to start

- Assignment: Daybook writing: Who knows you best?

What was your favorite Halloween costume ever?

What are some of your favorite tastes and flavors?
HOW TO WRITE AN AUTOBIOGRAPHY
April 7

-Read The Circuit, p. 84-134
-Guest Speaker: Stephanie Camorada, a reading of her autobiography based on her life experience 
-Assignment: Write a letter to Panchito 
Week 3

WHERE TO START: GOING TO THE PLACES THAT SCARE YOU

April 12

-Read F. White’s Chapter 3

-Guest Speaker: Nina Jenkins, a discussion on “Digging for Information”
-Assignment: Natalie Goldberg’s “Wild Mind” (photocopy)
WHERE TO START:GOING TO THE PLACES THAT SCARE YOU
April 14

-Read F. White’s Chapter 4

-Guest Speaker: Nina Jenkins, a reading of her autobiography based on “Showing the Techniques”
-Assignment: F. White’s Exercises 1 & 2; p. 54, 55

Week 4

IMAGINING YOUR ‘SELF’

April 19


-Read F. White’s Chapter 5

-Guest Speaker: Enrique Chombo, a discussion on “Working Up an Outline”
-Assignment: Working Up an Outline of your Autobiography; and bring a model you would like to imitate. 

 IMAGINING YOUR ‘SELF’
April 21

-Read F. White’s Chapter 6

-Guest Speaker: Enrique Chombo, a reading of his autobiography based on “A Treatment”
-Assignment: Write a treatment for your autobiography

Week 5

BECOMING YOUR ‘SELF’: CRAFTING YOUR AUTOBIOGRAPHY

April 26

-Read F. White’s Chapters 7-8

-Guest Speaker: Jessica Boyd, a discussion on “Effective Openings and Body Building”
-Assignment: Write an effective opening and start “body building”
BECOMING YOUR ‘SELF’: CRAFTING YOUR AUTOBIOGRAPHY
April 28
-Read F. White’s Chapters 8-9

-Guest Speaker: Jessica Boyd, a reading of her autobiography based on  “The body of your Autobiography and the Conclusion”
-Assignment: Bring a draft of the body of your autobiography and a conclusion

Week 6

May 3

-Read F. White’s Chapter 10
-Assignment: Revision: Preparing the second draft: Individual conferences with me and/or the peer educators 
-Be ready to send your draft (through e-mail) to the rest of the class

May 5:

-Read F. White’s Chapter 13-14
-Assignment: Revision: Preparing the second draft: Individual conferences with me and/or the peer educators 

-Be ready to send your draft (through e-mail) to the rest of the class


Week 7

PERFORMING AUTOBIOGRAPHIES

May 10  

-Readings of your own piece. A peer educator (chosen by you) will reply to your reading and offer his/her feedback (5’).  The rest of the class will also offer feedback. 

-Assignments: Revise carefully pages 1-5 of your autobiography

May 12 

-Readings of your own piece. A peer educator (chosen by you) will reply to your reading and offer his/her feedback (5’). The rest of the class will also offer feedback. 

-Assignments: Revise carefully pages 5-10 of your autobiography

Week 8

PERFORMING AUTOBIOGRAPHIES 

May 17

-Readings of your own piece. A peer educator (chosen by you) will reply to your reading and offer his/her feedback (5’). The rest of the class will also offer feedback. 

-Assignments: Revise carefully  pages 10-15 of your autobiography

May 19

-Readings of your own piece. A peer educator (chosen by you) will reply to your reading and offer his/her feedback (5’). The rest of the class will also offer feedback. 

-Assignments: Revise carefully  pages 15-20 of your autobiography

-Guest speaker:  Alfred Arteaga

Week 9

PERFORMING AUTOBIOGRAPHIES
May 24

-Readings of your own piece. A peer educator (chosen by you) will reply to your reading and offer his/her feedback (5’). The rest of the class will also offer feedback. 

-Assignments: Revise carefully  pages 20-25 of your autobiography

May 26

-Readings of your own piece. A peer educator (chosen by you) will reply to your reading and offer his/her feedback (5’).

-Assignments: Read F. White’s Chapter 15 (“Selling your Autobiography”)

Week 10

PERFORMING AUTOBIOGRAPHIES
May 31


-Readings of your own piece. A peer educator (chosen by you) will reply to your reading and offer his/her feedback (5’).

-Assignments: Read F. White’s Chapter 16 (“I Could Write a Book”)

June 2

-Conclusions: What am I?

June 8

-Autobiography due, 11:00am 

�be careful about these one sentence paragraphs.


�Give a cite for this quote.


�The economic stuff seems to depart.
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