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Dr. David Haddad Vice President for Academic Affairs has asked, after consultation and collaboration with Dr. James Buckley, Dean of the College of Arts and Sciences, for an Institutional Profile history and Comparative Analysis of the current core requirements Loyola College in Maryland.  In addition, Loyola College has asked for an extended Peer Institution comparison.  The Institutional Profile, Comparative Analysis, and optional Peer Institutional Comparison are benefits of participating in the Association for Core Texts and Courses’ (ACTC’s) project, Trends in the Liberal Arts Core: A Vision for the 21st Century.  An extension of a former American Academy for Liberal Education, Fund for the Improvement of Post Secondary Education and Andrew W. Mellon (FIPSE/Mellon) project, Trends traces national developments in general education programs for the last 24 years in 66 “first phase” universities and in a growing list of “second phase” institutions.  Indeed, Loyola has joined the second phase of the Trends project, and ACTC is honored that it should do so.

Administrators and faculty participating in the project have found the Institutional Profile Histories (IP’s) to be extremely valuable because they provide an outside view of the development of one of the most significant elements of any institution – its general education requirements.  This outside review often raises questions of the reasons and causes of change in cores and for newer faculty it provides a glimpse of the pan-institutional liberal arts traditions of the institution that, oftentimes, set it apart from other institutions.  The Comparative Analysis (CA) is usually found to be valuable for (1) the CAs place the current program in the context of the AALE/FIPSE/Mellon Trends database, thus affording program comparison to national trends and to institutions within the database which have similar characteristics; and (2) the CAs suggest the bases of innovation for institutions interested in furthering their reviews or reforms.  

Administrators and faculty often seek additional analysis because of special projects or concerns that may affect general liberal education at the time of joining Trends.  In Loyola’s case, a strategic planning initiative has engaged the entire campus.  It has laid out a Vision, Core Values, and Learning Outcomes and, within this context, called for a review of Loyola’s core.   In order to address the core with the widest possible consideration, an extended Peer Review Comparison has been requested.  This section of the report, then, will be based both on more extended discussion of other cores within Trends and an examination of a few institutions outside of the project.

Trends is a national project which seeks to examine causes of change in general, liberal education.  So that the larger national audience of Trends and the project director may better share that understanding, we have included, in blue typeface, questions concerning the development of a number of aspects of the Loyola program.  During our site visit or, alternatively, via electronic communications, we would welcome answers to these questions by faculty and administrators who have been involved in them. 
One of the conclusions of the Trends study is that general education has become central to both institutional educational excellence and institutional identification in the education marketplace.  Put differently, whether institutions are seeking to revive their fortunes or, like Loyola, have a secure niche among comparable excellent institutions, a wide and varied spectrum of institutions are centering their institutional development upon core, general liberal education. Thus, Trends has become a valuable project for colleges and universities engaged in long-range institutional planning.  Conversely, Trends provides to faculty and administrators models and innovations employed across the national landscape for successful general education administration, curricular design, co-curricular support (including orientation, advisement, learning communities and teams, and supplemental instruction), faculty support, student learning outcomes based assessment processes, and accreditation preparation.  As a project of ACTC, it addresses issues of successful curriculum design employing core texts and courses.

An explanation of the project and, then, an Institutional Profile of Loyola’s core curriculum follows.  The CA offers statistical comparisons to Trends institutions; the Peer Comparison further examines peer institutions.
Explanation of “Trends”
The original Trends project had two goals: to study the evolution and causes of change in general education requirements and the liberal arts curricula in sixty-six colleges and universities in the United States from 1978-1998 and to help institutions implement general education reforms and assessments.  Those purposes remain the same in the Phase II extension of the project to 36 new institutions. 

In order to generate statistics and models from Carnegie Class Research and Doctoral institutions, the database has a larger percentage of those institutions than the national figures, and this representation is, thus, purchased by lowering the relative percentages of both the Masters and Baccalaureate institutions.  As Phase II of the project comes to a close, however, we would expect proportions to more nearly approximate national averages.  The affiliation of institutions within Trends divides as do national proportions among public and private, secular and religious institutions.  We are encouraged in our confidence in the representative ness of the study by the convergence of our general education statistics with those of earlier, commonly accepted studies and with findings of other FIPSE publications, since 1978, which confirm some of the major trends that we have found.  

For each institution, Phase II of Trends follows a series of steps that matches the pattern of the original AALE/FIPSE/Mellon Phase I.  Institutions submit seven catalogs, spaced at four-year intervals from 1978 to 2002.  Data from general education programs and a host of other categories are recorded.  
Depending on what the institution desires to know, patterns of data from the database make possible the production of various kinds of reports, such as this one.

The reports are followed up by site visits conducted by the Trends project director.  This visit involves discussions of causes of success and failure in general education and innovations that may be of interest to faculty and administrators given the traditions of the institution.  Discussions with faculty and administrators on the causes of changes in their general education programs contribute to the entire project’s growth.   Some findings of the site visit are used in future site visits.  

Finally, a representative from Loyola College and one from each of the 35 other institutions participating in the second phase will gather at the conclusion of the site visits for an ACTC Trends in the Liberal Arts Core national conference to report on the success of their review or reforms and the impact that the Trends project had in helping to forward their institutional improvements in general education.  
The Structure of the Current Core/General Education Requirements

In Carnegie classification, Loyola College in Maryland is a Comprehensive/Masters institution of about 3475 undergraduate students, of whom about 785 are commuter students, the rest being residential.  Fifty-six percent of the student body is women. After a brief period of decline in the early 90’s, enrollment has risen by about 10% since then.  Loyola is a private, religious institution that is Catholic and Jesuit in its traditions.  

Loyola awards five baccalaureate degrees, the BA, BS, BSEE, BSES, and BBA.  Administratively, it is divided into the College of Arts and Sciences and the Joseph A. Sellinger, S.J School of Business and Management.  The same entities provide graduate education as well.  In our 2001-2002 catalogue copy, Loyola appears to offer about 31 majors (counting interdisciplinary majors as one), a growth from the 25 offered in 1978.  Graduation requires 40 courses, 120 credits, in a semester system, changed from a 4-1-4 system between 1982-1986.  The addition of the business school and the growth of the engineering degrees  (out of majors previously contained in Arts and Sciences and in the Physics department) are signs of significant administrative, possibly student body, and curricular growth from the Loyola of 1978.

Within the time frame of the Trends study, overall, the core curriculum requirements have moved toward a greater number of categories and courses, while relaxing requirements for specific, common core courses.   Generally, Loyola’s program would be characterized as a strong, comprehensive liberal arts, general education core.  Trends data indicates that the decision to build strong, general education programs based in liberal arts traditions has become extremely important to institutions seeking to meld general education reform with a distinctive institutional identity.  There has also been a tendency to develop “alternative tracks,” notably the Honors program and, perhaps, the Alpha or Collegium program.   We would be interested if faculty members with institutional memory would explain to us the origins and causes of these structural movements and changes.  All of the changes we have seen are consistent with national trends. 

The administrative changes within the college and the general increase in structure and the development of alternative tracks indicates probable, general causes of change within the core.   Within the broad spectrum of faculty, there appears to be consensus, up to this point, that a core is an important part of the identity of Loyola.  It appears that core, however, is administered by departments and, thus, the order of the core is, mostly, a function of the departmental majors.  Core appears to be a largely liberal arts and sciences effort, with service courses occasionally written by one department to satisfy the requirements of another department to both educate its majors and meet the core.  Aside, then, from the stresses upon the order of core that are a function of disciplinary needs, the core also seems to be a subject of further debate within faculty committed to liberal, core education.  The development of the interdisciplinary honors program and the Jesuit-oriented Alpha program would be signs of this.  We would be interested to know if this general characterization of causes of change are, in fact, in play at Loyola.

We may examine the current core program and its historical development, with attention to its alternatives and, occasionally, to its variants within departmental curricula, as a way to set the stage for a comparison of Loyola’s program to national trends in general, liberal education.

2002.  Loyola College’s general education program is known as “The Core.”  The current requirements now occupy 50% of the baccalaureate degree credits (120) required for graduation. These requirements represent an increase in the absolute number of courses required for the Core and a relative increase in the percentage of the entire baccalaureate curriculum from 1978.  The relative increase has occurred despite a jump between 1982 and 1986 from 35 to 40 required courses for graduation. 

Calculating the minimal, general education courses that Loyola requires for graduation is done without reference to the credits that the College will allow students to test out of or the minimum that students transferring into the university must take.   Loyola, in particular, requires an intermediate level of foreign language training, and it stated in the catalog, for a number of years, that the first year of language, if required, would count toward electives.  For the sake of consistency with Trends records, we have treated this as a four-course, twelve-credit requirement.  Nor does this calculation attempt to discriminate percentages based on courses which apply to general education but are used for majors.  
The current structure is based on ten categories: Foreign Language, Composition, Literature, Fine Art, Theology, Philosophy, Ethics, History, Social Science, Sciences and Mathematics.  We have counted Mathematics and Sciences as one category, since the rule that requires students to take a third course in either effectively unites them.  Within these categories, each to be treated separately below, there is a kind of “core of the core.”  This constitutes five required courses that, apparently, every Loyola student takes: Modern Civilization 101, Introduction to Philosophy, Introduction to Theology, Effective Writing, and Understanding Literature.   These courses would seem to assure the Loyola faculty that a common fund of knowledge and skills is shared by Loyola students and, of course, these particular subjects reflect both Jesuit and, more broadly, Catholic traditional liberal arts requirements for baccalaureate education. 

Composition is fulfilled by “Effective Writing,” a course offered by the Communication department.  Concentrating on “meaningful prose” and the “thoughtful nature of language,” the course’s description centers upon “reasoning” and “implication,” terms associated with the liberal arts of logic and rhetoric.  Clarity, too, is cultivated and the modern emphasis on the process of composition is also emphasized.  Are readings and analysis of readings a part of the course assignments?  Are readings coordinated with any other courses?

Loyola has nine languages which can satisfy the Foreign Language requirement: Chinese, French, German, Greek, Italian, Japanese, Latin, Russian, and Spanish.  Each requires four courses to reach the intermediate level, though clearly in the case of Asian languages questions of characters and syntax may seem far less familiar to many beginning students that will beginners in Indo-European languages.  It is to be noted that all the modern languages’ course listings describe two of the four courses as “lecture/laboratory.”  All foreign language courses appear to be three-credit.  Is this an indication that one hour of three is devoted to lab, or are labs additional?
Literature is fulfilled by courses from the English department through two different requirements.  All students are required to take EN 130 Understanding Literature.  Taught in conjunction with Effective Writing, Understanding Literature seeks to instruct in the basic analysis of short fiction and poetry and, like the history course above, introduces students to “critical concepts and methods.”  The course is designated as “writing intensive.”  We are curious whether assignments in Understanding Literature are coordinated with those of Effective Writing and, if so, whether faculty of the two departments meet to form this coordination.
The Literature requirement continues with one course at the 200 level.  These are largely survey courses of periods, genres, and, in the case of Shakespeare, a major author.  Interestingly, of the seven (7) courses offered, four are devoted to classical literature, two to British (including the Shakespeare course), and one to American.

Fine Arts is a one course requirement fulfilled through a limited selection from nine courses in Art History, Music, Photography, Studio Arts, or Theatre.  All courses are located in one department, Fine 
Arts.  The faculty within the department seem to have divided about the relation of the courses to the major or concentrations.  The courses in Art History, Music, Photography and Theatre are all required for the major, and in the case of Art History, students may not take “Introduction to Art History” unless they are education majors.  But Studio Art has reserved a course in the core for non-majors, “Introduction to Art Media.”  We are curious why there is this difference in policy. 

Theology is a category requiring two courses, one of which is required and one of which is selected from a range of courses.  The required course, Theology 201, examines the “Jewish and Christian scriptures, the history of Christianity,” and their reception in the modern world.  A new course, 140 Literature and Theological Imagination I, is an alternative recently developed to fulfill, also, the Catholic Studies minor.  The course descriptions found above appear in 140, and this leaves this reader of catalogs puzzled: if 140 focuses on “theological ideas and literary dimensions of the language,” then how is 201 differentiated?  Is there, for example, more emphasis in 201 on the historical generation of the texts? Or, does 140 include a first glimpse at ancient Semitic or koine language?

The second course requirement permits students to select from 26 other courses which, while very diverse, seem to focus on specific Christian and Catholic theological and doctrinal questions, on the institutions and peoples of Catholicism, Christianity, and Judaism, on literature and its relation to religion, on various important figures in Christianity, and on a few modern topics currently engaging religious thinking.  The gateway to any of these course is 201.

Philosophy, too, is a two-course core requirement.  Foundations of Philosophy (201) is the entry course and is required before a student takes either another philosophy course from the Philosophical Perspectives courses open for selection in this category.  In turn,201 and a “philosophical perspectives” course are required before a student takes a course, if he or she so desires, from the philosophy courses that fulfill the Ethics requirement (see below.)

As we will see in our history of the development of the Core, the different kinds of requirements in Theology and Philosophy and the different relation of those requirements to Ethics are a result of a change in the curriculum.  We would, therefore, be interested in the intellectual and departmental reasons for this divergence in requirements.

Ethics is fulfilled by selecting from one of 23 (11 + 12) courses in either the 300-319 range of philosophy or 300-319 range of theology.  There are general and specific courses in each field.  In philosophy, General Ethics is an historical and topical survey of “the basic questions” of the ethics. Possibly the greatest number of sections of ethics offered by Loyola may be in the General Ethics course, but the number of titles of philosophy and theology, specific ethics courses are quite large and diverse. In philosophy, these courses represent a cross between current topics of interest in the field of ethics and current areas of strength in the College.  Thus, Bio- and Medical Ethics are certainly current areas, as is Business Ethics while business has an entire school within the College devoted to it.  Somewhat similarly Honors Ethics fulfills the requirement for honors students who wish to take the course, while Ethics: Race, Class and Gender certainly centers upon current topics, but as a single interest is not represented by any one department.  In theology course titles and interests, while hardly neglecting topic issues, tend toward the more timeless, specific issues: hospitality, life and death, marriage and sexuality, and, of course, specific Christian doctrines.  Philosophy ethics courses usually require earlier two philosophy courses in the core, Theology only one.

The History requirement is fulfilled by “History of Civilization, 101” and one of sixty-eight 300 level courses offered by the department.  History of Civilization is centered upon Western civilization, post-middle ages.  The course appears to have two basic aims: an introduction to individuals and social events or movements that have shaped modern times and a preliminary training in how to analyze and criticize arguments concerning events of the past.  The course explicitly argues that both the knowledge of events and knowledge of skills is useful in other parts of the core.  Except for seminars, all other courses within the History department fulfill the remaining requirement.

Social Science is a category fulfilled by two “survey courses” from economics, political science, psychology or sociology.  The catalog states that “these are typically at the 100 level.”  Unlike many of our other Trends institutions, these courses may be selected, if the student chooses, from one department only.  Except for sociology, each department offers two such courses and these are required for the major.  They include Micro- and macroeconomics, politics (origin, power, and limitations of the state) and American politics, introductory psychology and social psychology.  There is no separate anthropology department at Loyola which may explain why the sociology department offers a range of four courses from which students may select:  

Mathematics and Science require three courses.  They are distinguished at the categorical level by Loyola, but are united at the subcategorical level by a rule that allows a student, after having taken one science and one math course, to take either a science, math or computer science course.  Natural Science course offerings are not dominated by majors courses, though, of course, these are part of the complement of offerings.  Thus, Physics offers not only Introductory Physics I and II, but Introduction to the Universe, Physics and Philosophy of Light, Space and Time, the Structure of the Solar System, the Stellar Universe, Energy and Environment, Light and Color, Music and Sound, the Game of Science, and the Nature of Scientific Inquiry.  This is an unusually broad range of non-majors physics courses and of particular, though not singular interest, is the Physics and Philosophy of Light, Space and Time.  The reason for remarking on this course is its description of a “collaborative effort of physics and philosophy.”  Other courses seem equally designed to the intellectually interested, but not science-career bound student: for example the structure of the solar system which seems to promise an historical narrative of evolving theories of the solar system and universe.     In general, Trends is familiar with the physics community’s effort, over the last 35-40 years, to build rigorous non-majors courses.  But we find the interdisciplinarity of some of these courses, the historical nature of others, to be unusual and would welcome from faculty a discussion of how, why, and with what worries about rigor and intellectual appeal informed the decision to offer this wide array.

Perhaps, even more unusually, the pattern of interesting courses is maintained in the Chemistry offerings.  Chemistry departments are the least likely to have made departures from the standard Introduction to Chemistry course that is offered by most colleges and universities.  When such departures are made, they are few and frequently center upon either environmental issues or the chemistry of food.  At Loyola, we find Chemistry and Society, Science of the Weather, Chemistry of Drugs and Drug Dependency, and Chemistry in the Cosmos.  We note, also, the Principles of Geology course.  Here, we would ask the Chemistry department why it thought it could develop the array of courses, how they maintained rigor, and whether they feel that students have gained an understanding of chemistry, at least in its more contemporary, publicly interesting applications.
All of the departments would appear to offer courses which may either lead to the major or to pre-med tracking.  Biology’s Introduction to Anatomy and Physiology, the lead course in its listings in the catalog, appears to be an appeal to pre-med majors.  It is a lab course.  Similarly, there is a course, restricted to education majors, which is lecture and lab called “The Science of Life.”  Why isn’t this course open to all college students?  We would be curious about the reason.  There follow several non-lab offerings, similar to the range of offerings in Physics and Chemistry: Life on the Edge (life in extreme environments and a focus on the relation between structure and function), Principles of Bio-science; Environmental Biology, and two courses with a few labs, but no fourth credit, Human Biology, and Biology a Human Approach.  This latter appears to view the biology of humans through activities of humans upon themselves (communicating diseases) and their environment (changing it for food production).

Since the science requirement can be satisfied by two courses and no restriction is put upon the origin of the second course, it does seem possible that departments might design courses for this possibility.  One sequence, Biology 124 Process of Science I and II emphasizes the writing of science and developing observational and questioning skills.  All of the biology courses look intriguing but this particular sequence looks like it might have non-major potential, as well as being, in fact, required for majors.  Are non-majors encouraged to take the course?  Do they?
The Mathematics requirement may, as well, be satisfied by one or two courses.   As in Biology, there is a course (sequence)  for education majors: Fundamental Concepts of Mathematics I and II.  If it is true that Chemistry departments frequently do not engage in developing a range of courses for general education, so it is also true of mathematics departments.  But as in Chemistry, so in Mathematics at Loyola; we find a range of courses which are interesting in their topical applications and, in one case, even based on a history of mathematics – a basis which in many institutions is deferred to only very high level courses.  Introduction to Graph Theory is an elemental modeling course and would certainly be interesting from the standpoint of teaching students to think of clear models to identify and solve problems.  More topical is Topics in Modern Math: Ciphers and Codes, which relates building ciphers to elementary number theory.  Possibly more  similar to traditional liberal arts concerns is “Mathematics, Numbers and the Real World” which places “the nature of mathematical reasoning and the concept of proof in relation to concrete problems.”  And curiosity provoking is Topics in Modern Math: Mathematics and Politics.  We would be interested to know what is the treatment in this class?  More broadly, we would be interested to know if the mathematics faculty believes that (1) it is successfully conveying to students the power of mathematics in various branches and, more importantly perhaps, (2) leaving students with a desire to continue to use and explore mathematics.
With the current Core program curricular structure in mind, we may turn to the history of development that precedes it.

Three alternatives exist to the current core.  The first is honors, an alternative core program.

Over time Honors’ structure has fluctuated.   Now, according to the catalog, it has became "a series of twelve courses, eight of which focus on the great books and critical ideas of Western culture. " Eight are required, five "are interdisciplinary explorations of intellectual history, moving from the ancient to modern world, ... the other three are seminars with a more contemporary focus."  In addition there are external cultural experiences that both faculty and students participate in.  

HN 100 Honors Experience: every semester;

HN 200 Honors Freshman Seminar: Writing as a means of inquiry, with portfolio;

HN 220 Honors: The Ancient World: texts from literature, philosophy, theology;

HN 240 Honors: Medieval to Renaissance;

HN 260 Honors: Renaissance to Modern;

HN 280 Honors: The Modern World.

And, 

HN 290 Honors Art History,  Honors 291 Honors Music, Honors 292 Honors Theatre. An optional Junior/Senior seminar satisfies the general education ethics requirement. Honors Senior Seminar: Comparison of foreign films.  

Current catalog descriptions do not reflect the grounding of these courses in particular core or “great books and critical ideas of Western culture.”  But earlier lists of authors were, indeed, impressive.  A more readily apparent feature of some of these courses, as described in the catalog, is their interdisciplinary readings.  This is, of course, in contrast to the more disciplinary arrangement of the main Core program.  As with alternative core programs (honors or not), this program appears to be the consequence of cross-departmental cooperation: e.g., each catalog description of the interdisciplinary courses informs us these courses are “taught by members of the English, history, philosophy and theology departments.” 

Two other programs are very serious “enhancement” efforts.  The Alpha program is larger than Honors (342 v 54 students, in 2002).  It is a series of disciplinary seminars from across the disciplines designed to engage beginning scholars in the scholarship of the disciplines as freshmen.   In this sense, it is quite different from a great books program grounded in interdisciplinary courses of texts drawn from the ages.  Courses of the Alpha program are based in current courses (reviewed by a committee of the deans, two faculty members, and the director of the program) that have been specially designed to meet Alpha programmatic goals.   These goals, originally drawn from liberal arts traditions, have been focused by concentrating on Jesuit values.  Thus, four habits of education are cultivated as goals: careful reading, academic writing, scholastic conversation, and living the examined life.  An effort at interdisciplinary synthesis in the earlier version of the program was dropped for lack of time within courses to do it well.  Most of the courses meet core requirements.  Programmatic co-curricular activities are associated with the effort, and each course has an $ 800 stipend for course co-curricular activities.  Thus, dinners, accompanied by panel discussions on one of the values of the program, for all students, and field trips for separate classes are common.

Collegium started in 2001.  It was addressed to students who, afraid of the demands of Alpha, might still need and wish for some enhancement in their liberal education.  A learning community of 72 students in groups of 24, each group is linked to a cluster of two courses.  Biology and chemistry were included in 2001, but in 2002 the paired courses are from: psychology and writing; history and economics (does for business majors); philosophy and writing.  The first group is composed of psychology and writing majors, the second business majors, and the third is a heterogeneous group of majors or those who have made no declaration.  Each cluster has 24 students and all 24 students are co-enrolled in FE 100 extended orientation.  All three clusters live together on 7th floor of Guilford Towers.  The students are academically advised by one teacher.  Unlike the Alpha program, Collegium courses do not have extra requirements; in some of the courses, the cap is 35, so 11 students are not members of the learning community.  Courses are not thematically linked.  Evidence shows that students are spontaneously forming own studying groups and, some anecdotal evidence suggests greater depth of study.  Reports from teachers are that classroom climate has changed for teachers; students more comfortable in talking in discussions, they plunge right in, and class discussions are deeper more satisfying. Living space was chosen to facilitate student cooperation; faculty do go over to these spaces to have a discussion group.  

HISTORICAL NARRATIVE OF THE DEVELOPMENT OF THIS PROGRAM

The overall view of the development of Loyola’s Core program appears to be “evolutionary,” – that is, changes in structure appear first in one area, later in another, without radical structural discontinuities.  Yet, there were far fewer programs and different courses in 1978 than there are now.  We begin, thus, to trace how changes have accumulated and structure has diverged from that 1978 origin.

1978.  Loyola College was on a 4-1-4 system, which meant that students took 35 courses to graduate, five fewer than are currently required.  There were nine, not ten, categories, with Fine Art not yet represented.  Foreign Language required only two courses, at either the beginning or intermediate level.  Literature required two courses.  There was no Understanding of Literature course; rather students chose two courses from two of three subdivisions: poetry, fiction, or drama. 

Philosophy and Theology were structured very differently.  Students took two required courses in each category.  Philosophy offered Philosophical Anthropology I and II.
  This was a two-course sequence that by focusing on “traditional and contemporary” philosophical problems focused upon “the possibility and nature of metaphysics.”    We would be interested to know why the course had the title it did.  The title of the Theology courses was “Theological Anthropology I & II: A Christian Vision of Humanity.”  These courses served as introductions to theology and, apparently, as an opportunity in the first semester for students to reflect on their beliefs as “a total human commitment.”  Historical materials of Biblical times appeared in the first course, while the second course moved into the Spirit as moving through history, particularly in the community of believers. 

Mathematics and Sciences was one category.  It would have been possible, apparently, to take three courses in any discipline, including early computer science courses.   Some of the courses exhibit earlier attempts to develop non-majors courses: Principles of Physics, The Structure of the Universe, The Structure of Matter – all qualitative discussions.  Mathematics seems to have two early courses: Mathematical Games (games of chance, strategies, etc.,) and An Introduction to Modern Mathematics which tried to relate historical and contemporary problems in mathematics.

The Social Sciences requirement was identical to the one now.  As now in the social sciences, each department offered two courses at the 100 level to satisfy the Social Sciences requirement.   However, there were fewer prerequisites for upper level courses, so students might have taken them more frequently and, as in the case of History, there was differentiation between freshman and sophomore (100 and 200 level) courses.  

1982 in the Trends database marked the administrative reorganization of the College into the College of Arts and Sciences and the School of Management and Business, but this did not signal any structural changes in the Core curriculum.

1986 did find changes in the Core that were coincidental with a change from a 4-1-4 calendar year to a 40 course (120 credit) semester system.  Whether the latter was an occasion for a faculty look at and change of the former, we would like to know.  Three areas seemed to have redesigned their offerings.  The consequence seems to have been less differentiation in some areas, more in others.

History no longer offered any 200 level courses (save one honors course), all courses except for Modern Civilization having been transformed into 300 level courses.  Since the previous requirement was for 200 level courses, which were distinguished from 300 level, this effectively opened all but the most senior History courses to all students.  Was this driven by an enrollments issue or by an intellectual change in the discipline so that it became difficult to distinguish four levels of courses?
Literature drew towards more specificity and less.  The requirement that students select one course each from two of three genre categories in fiction, poetry, and drama was dropped in favor of a requirement that students take a beginning English course, Understanding Literature, and a course of their own choice at the 200 level.  Understanding Literature represents, perhaps, a general move in English departments toward more literary emphasis, at the expense of drama, for the course specifically focused upon “poetry and short fiction.”  It replaced a course which appears to have had a short life – 133, the latter being a prerequisite for all other English courses.   This suggests, since the 133 course does not appear in our 1982 catalog, that the evolution of general education in this category underwent two, successive experiments.  Understanding Literature had an additional focus on critical methods and terms, which was not directly the concern of the more specific 200 level genre course in the older system.  Unlike the History department, English maintained its 200 level courses and these were the ones which formed a second set for choice of course by students.

Mathematics and Sciences differentiated.  We have pointed out that Math and Science could have been satisfied in the earlier core by three courses in any department.  The new requirement demanded one course in math and one course in a natural science.  Why was the exchange of, potentially, three concentrated courses in one subject for the broader assurance of a math and a science course plus a second in one of them believed to be preferable?  There is an interesting point here.  This was a structural requirement change; at that time, physics dropped a gen ed course, chemistry remained unchanged, and two courses in biology were newly mounted while another appears to have been redesigned as a freshman level course, so it seems unlikely, at least, that there was pressure to mount new courses that caused this change (unless such pressure existed in the biology department exclusively).  More new courses came after the structural shift.  Might the possibilities that this shift entailed, that students would necessarily have to take general education requirements in natural science and in math have established conditions for the later growth of courses?
1983-86 seems to have been a year of real educational developments and changes at Loyola.  We find the creation of the Humanities Center with the explicit charge of “breaking down the walls that specialization and fragmentation have built over the decades.”  Funding for the center, in part, was directed toward arresting “a general decline of the humanities” and toward build a brand, new Honors Program.  The Honors Program was, originally, composed of substitute courses for the Core which were departmentally assigned: Writing, Philosophy, English, and Theology as well as, perhaps, a combination of interested social science professors created five courses.  Since interdisciplinary courses did eventually arise out of the Honors Program, the 1986 arrangement of courses suggests, at once, an “interim” solution that was trying to move toward interdisciplinarity and, possibly, cooperative faculty meetings at the time on how to convert disciplinary courses into interdisciplinary courses.  Is this so?  Or, put differently, with the intentions of the Center being what they were, why was the original form of the Honors program largely disciplinary?

1990 saw the addition of the BSES and BSEE degrees, in addition to the BBAwhich had been added in 1982.  Yet, though there was another set of structural changes, none appears to be related to engineering or business.  

Foreign Language now came to require, in effect, four courses or two years of language.  No longer were intensive first year courses sufficient for passing the language requirement.  Of course, as with most (not all) institutions, passing a test (including an oral portion) to indicate linguistic competency at the second year level was sufficient to satisfy the requirement, but the new requirement did indicate a definite strengthening.  What was the prompt to changing the requirement?
Theology began a movement that Philosophy was to follow, shortly.  This was the abandonment of the Theological Anthropology two-course requirement, in favor of a one course “Introduction to Theology” and a one-course selection from any 202-249 course.  We have seen many theology departments open their general education requirements (and majors requirements), and, in our most recent visits to campuses, we have seen some tightening of theology requirements.  What caused this change away from a relatively unique set of two courses – paired, at least in title, to matching philosophy courses?  Was the shift by the theology department away from these courses precipitous of the philosophy department’s later shift away from their Philosophical Anthropology courses?
By this time the Honors sequence interdisciplinary sequence was in full flower and the program had based itself on great works of the Western world.  How did this come to pass?  Further, the program had expanded, offering a required “Honors Experience” course of cultural events and an optional Ethics course for Juniors (and, later, Seniors) focusing on contemporary moral issues.  These developments, as does the later staying power of the program, indicate a certain success in general education innovation.  How important has the Humanities Center been to the success of the program?
1994 saw the development of the Fine Arts requirement.  This followed the separation of the Fine Arts from the English department in 1982, suggesting that the establishment of the department as a separate entity enabled the faculty of that department to make a case for fine arts that could not be made, at Loyola, when the department was part of another department.  Whether arguments of the need for beginning courses to introduce the major (but see above on our observations of courses which fulfill this requirement in 2002), or arguments about the place of fine arts in the liberal arts won the day, we would like to know the grounds on which this expansion of the core occurred.  
Because of subsequent developments, it is worth mentioning that academic advising and orientation programs were changing at Loyola during this period.  By 1986, academic advising of freshmen had passed into faculty’s hands who guided core course selection and choice of major.  (Is assignment of advisees made on the basis of indications prior to arriving at the College of a student’s inclination toward a major?)  With the precedent of an alternative honors core program which was coherent and different in its curriculum, with the orientation staff beginning not only to run the summer program but also the fall semester orientation programs, most of the conditions were in place for efforts such as the Alpha program and Collegium by as early as 1994.  We shall see, shortly, what else seems to have been needed before these programs were realized.

1998 and thereafter saw further changes and the development of causes of change in Loyola’s general education structures.  Between 1994 and 1998, Philosophy abandoned its Philosophical Anthropology courses and adopted an Introduction to Philosophy 201 course followed by the selection of one of the 200 level “philosophical perspectives” courses.  We are particularly interested in why philosophy chose, especially in the face of comparison and competition from Theology requirements, to maintain a fairly structured relation among its general education category and ethics offerings.  (See 2002 description above.)
Honors appears to have continued to with a program that was not to change until after 1998.

1998 saw the introduction of ten sections of First Year Experience courses, as supplemental instruction, designed to “introduce students to the expectations of college instructors and the values inherent in the mission and core of the college.”  We note that these courses were led by faculty advisors who formed teams with a member of student development and a student leader or mentor.  These do not always succeed on campuses.  Have they continued?  If so, in the same form?  If successful, what in the administration and faculty’s opinion accounts for their success?

Also, service learning seems to have tentatively entered into core education.  In the Service Leadership program most of the courses listed were 300-400 entries, but one section of History of Modern Western Civilization and one section of Introductory Psychology has service learning components.  We would be interested in learning how these components were incorporated into core courses.
Though structural changes may be legitimately considered as both efficient and formal causes of liberal education, they are also signs of earlier faculty and administration activity and they open up possibilities for later activity, as well, sometimes creating niches for new courses and supportive efforts, sometimes suggesting models to be emulated.  All of these features are suggested by the history of Loyola’s Core program.  

As it turns out the Alpha program made an initial appearance in 1998.  The catalog announces that the “Alpha Program offers interested freshmen an opportunity to weave together the heritage of the liberal arts and the Jesuit tradition in freshmen seminars that cultivate … critical habits.  The Alpha Faculty, originally composed of core advisors who taught 10 sections in the humanities, social sciences, natural sciences, and math were, according to an interview with Ilona McGuinness, brought together originally by a call from the President, Father Harold Gridley, who had desired that some program be created for freshmen.  “Town meetings” of a task force charged to rejuvenate liberal education for the freshmen originally focused on the liberal arts traditions of the college, but came to center on the scholastic traditions of Jesuit education.  In “Trends” we find that the re-discovery and, then, subsequent innovative rejuvenation of liberal education often follows this general trajectory of administrators and faculty “reaching back” into the particular traditions of an institutions to recreate liberal education.
Not shortly after, the Collegium was created as a way to help those freshmen who did not wish to take advantage of the advantages, and extra work, found in the Alpha program.  

Strategic Planning:

Whether prompted by such curricular activities and initiatives, by aspirations to excel in graduate programs, by academic competencies of entering classes, by departmental and disciplinary demands for excellent colleagues, by accreditation and “industry” demands for demonstrations of excellence, by the competitive pressures of the higher education marketplace, or by all of these factors, Loyola College embarked on a re-examination of its vision, core values, and (strategic) plans for institutional improvement, beginning in 2001.  A Vision Statement was issued by “the Loyola Conference” in January 2002, Core Values were enunciated by February, and a Strategic Plan was approved by the same body on May 7, 2002.  

It would appear from these documents that the ideals of liberal education inform the desire for institutional improvement: “Loyola will [‘be among the top Catholic universities in the United States’] by providing undergraduate students with a liberal education that transforms them, that ensures they place the highest value on the intellectual life, and that instills in them an understanding that leadership and service to the world are intimately connected.”  

There is a sense in which the particular Strategic Plan does and does not focus on the Core as primary instrument of achievement.  The Plan does in the sense that “the Core” is stated to be “the center of Loyola’s undergraduate curriculum.”  But that commitment says nothing about the history of development of the core curriculum (or its alternative, the Honors program,) extending into the future; rather, it commits to “emphasizing [Core’s] goals, objectives, and learning outcomes.”  The Plan does not focus upon Core in the following sense: the Core’s curriculum is not seen as directly forming the platform out of which institutional improvement initiatives or other general education initiatives have developed or might develop.  For example, recruitment issues (Student Body Excellence) are seen as matters of improving the applicant pool and diversity.  Nothing is said in these topics of the relation of any part of the entire curriculum, let alone core, to attracting students or forming Loyola’s market niche.  Retention, that is – student engagement, is seen as a matter of developing the existing academic enrichment programs (e.g., the Alpha program) and the teaching.  While these may presume the core, core really isn’t mentioned.  In contrast, sophomore year retention  (Develop a Comprehensive Sophomore Year Initiative) is seen as being enhanced by better “exploring and planning their [the students’] areas of major and minor study” or by focusing on things that happen after the core curriculum: “academic program selection [and] career planning.”  (“Personal discernment” is mentioned, but not in connection to Core.)  In the Strategic Plan, under Academic Excellence and Enhancing Curricular Challenge, class size, research programs, grading policies, learning outcomes, and intellectual integrity are appropriately mentioned, but core structure and classes are not.  Core is not seen as a way to retain diverse students.  And, even in the reaffirmation of core as the center of the undergraduate curriculum, only the goals and a review of core are mentioned.  No connection to any of these issues or to continuous improvement in the curriculum and structure of core is made, though establishing a periodic review of core is addressed.

There are many indications of the commitment of administration and faculty to Core up to this historical point. We have seen the tradition of steady improvement and strengthening in the Core.  Recently, Core, Honors, the Alpha Program and the  Collegium have diversified and built upon the general, liberal education program of Loyola. This particular report was commissioned as a part of the strategic planning, which includes a review of Core curriculum.  But, since general liberal education is at the center of retaining most (not all) students in a four year institution, at least, within the first two years, since Trends demonstrates that core programs have become the marketplace and educational identifiers of institutions within the last 20 years, and since the faculty have averred their future commitment to the goals of Core liberal education, an interesting question arises: is there a body in the College that directly represents the interests of core, liberal education? Or is the Core a committed, but fortunate, collocation of departmental interests?   Or, is Core maintained more by traditions of commitment than representation of core ‘interests’?

Whatever the answer (or, even, proper formulation of the question), from the catalog and document study, it seems that by relying upon its traditions, by not being content to repeat them, by exercising prudent faculty decisions, by taking advantage of existing structures, and by exercising leadership initiatives attached to or parallel to the Core, Loyola College has enriched, expanded, and differentiated its general education, Core program in a way which might well be the envy of less ambitious institutions.

With this we turn to the statistical comparison of the movement toward and the configuration of the current Core program to national trends and structures in general, liberal education.

 SEQ CHAPTER \h \r 1The Relation of Loyola College of Maryland’s Core Program to Statistical Patterns within Trends
Here, we place Loyola’s Core requirements, as well as their large-scale historical developments, within the wider contexts of the Trends study of 75 institutions, including 22 Carnegie class masters/comprehensive institutions and 24 public institutions. With these comparisons in mind, we may suggest what the general education requirements look like as a whole.  

Nearly 85% of our schools have experienced at least one structural change in the twenty- to twenty-four year history of their general education programs which Trends spans.  Thirty five percent have experienced two structural changes.  Eighteen percent have three or more.  Counting the Honors program as the development of an alternative track for Core, Loyola’s Core, it appears, underwent three structural changes between circa 1986 and  circa 1994.  We could also note the enrichment provided by the Alpha Program as, possibly, an alternative core program and, hence, structural change.

For many schools, 1980-1982 marked the years when reform in general education first began.  1990 was a time of significant, though not quite as extensive change, as well.  Loyola seems to have participated largely in the 1990’s era of reforms.  

Over twenty years, the basic story of general education in the United States, across all cross-sections of institutions, is an increase in credits (about 3%), a significant increase in categorical and sub-categorical structures, an elaboration of tracks and clusters, a slight increase in mandated courses, and development of “qualitative options,” that is, categories of course-taking with specific qualities that may be applied to other categories, as well.  Examples are global studies/diversity and writing intensive courses.  Much, not all, of Loyola’s 24-year history as recorded in the Trends database fits this picture.

Loyola College’s Core occupies 50% of the baccalaureate degree credits (or 20 courses), up from 43% in 1986 after the switch to a semester system (and up from the 49% in 1978 when only 17 courses were required for core.)  In 1998, the records of all institutions in Phase I of our study show that 41.4% of baccalaureate degree credits are devoted to general education (the median is 40%).  On average, Comprehensive institutions devote 39.4% of their baccalaureate credits to general education, while baccalaureate institutions devote 42.3% of their total BA credits to gen ed.   50% is higher than the Comprehensive norm.  When we stratify by percentage of credits required in general education by institutional affiliation, religious institutions average between 44.4% and 47% of the baccalaureate be devoted to general education, depending on whether we accept one outlier that requires 100% of its program be devoted to general, liberal education.  Loyola is above the norm.  When we stratify further by Catholic institutions, depending on whether we accept the outlier, Catholic institutions average between 50.2% and 45.6%.  Loyola is at or above that norm.  Phase II institutions are averaging about 44.2% of their baccalaureate credits devoted to general education, with a spread from 30 to 65%. 

General Education programs for an entire campus are not a universal of higher education.  Often, the Colleges of Arts and Sciences form a pattern off of which other schools or colleges are free to develop.  Boston University, Howard, IUPUI, and Georgetown have no universal general education requirements.  Fully one-quarter of Trends institutions allow significant (more than one course) variation in the compliance with the basic structure of general education.  Conversely, anecdotal and local evidence about the difficulties that professional degrees, pre-med programs, and science programs encounter with general education often make either growth or universal application of general education requirements seem impossible, but the truth is that nearly three-quarters of Trends institutions do manage universal general education, while 90% of the comprehensives apply their general education requirements to all their programs.

Though Loyola has the Honors program, as well as the enrichment Alpha and Collegium programs, the total credit requirements appear to be universal across the campus, and the Honors program curriculum, though interdisciplinary, originated in a design meant to assure faculty that equivalence to the basic structure of Core was in place.  That equivalence still seems to be accepted, indicated by the relationship of the Junior/Senior Ethics Honors course to the Core Ethics requirement.

All institutions that have any general education curriculum at all (in the early years of our study there were some with none) direct course-taking behavior through categories and subcategories.  In trying to assess the articulation of curricula, it makes sense to add the categories and subcategories together for three reasons.  First, sometimes when curricula are restructured what was once a category becomes a subcategory. Second, categories and subcategories represent the primary paths which students follow in their course taking behavior and almost all general education programs do direct student course taking to, at least, these two levels.  Third, the more categories and subcategories there are, the more an institution is shaping the course paths and course taking behavior of students, not to mention the course giving opportunities for faculty.  In short, categories and subcategories are a measure of differentiation that an institution undertakes in its liberal, general education.

From 1978 to 1998, the number of categories and subcategories – that is, the articulation of general education programs – increased 41.6% in our national database, better than 2% a year.  Across both phases of our study, the average number of categories and subcategories from which courses must be taken is currently 13.  The average number of categories and subcategories in Comprehensive institutions is over 16.  We count the current version of  Loyola’s Core to have twenty-one (a rise from fourteen in 1978).

Another indication of an institution’s direction of course taking behavior is in the number of categories that are satisfied by one or two departments or programs; in effect, this number indicates the decision by an institution that some subjects must be attended to in the continuum of its curriculum.  Significant numbers of schools reserve categories to a limited number of departments, programs, and courses.   Of the 14 comprehensive institutions in 1998 Phase I, 12 out of 14 have one or more categories that are fulfilled by either one or two departments.  One half of the comprehensive institutions have three or more categories in general education that are satisfied by one department only.  Two institutions have six categories fulfilled by one department each.   Loyola’s Core has six categories fulfilled by one or two departments.  

Since 1978, the number of schools requiring, at least, one course for all its students has risen from 45/66 (in Phase I schools) in 1978, to a peak of 57 in 1986, to a current 53.  Phase II figures indicate that 7/10 institutions required at least 1 course in 1978, while 9/10 require at least one course in 2002.  42% of Phase I institutions have three or more required courses; 80% of Phase II institutions require three or more; seven have five or more required courses. Thirteen out of 14 of our Phase I comprehensive institutions, in 1998, indicate, at least, one required course in a general education curriculum.  Similar results obtain in the Phase II database.   Here, again, we are speaking of directing the course taking behavior of students.  The comprehensive median centers at four courses in 1998, though with the additions of 2002 institutions, this number is rising.

Finally, within the lifetime of our Trends study, we have seen the spread of general education programs into the junior or senior year.  This takes two forms: either an institution requires that more than 50% of its baccalaureate degree be devoted to general education, or the institution requires course work – e.g., gen ed minors, interdisciplinary seminars, capstone experiences – in the junior or senior year.  Thus, in the last 20 years, Trends has seen a rise from 22% to 43% of institutions devoting some portion of the junior or senior year to general education course work.   Loyola has stopped just short of the three-year program through requiring 50% of its courses be devoted to core.  (Empirical tracks of students, given departmental dispositions of the student’s general education course taking, may lead to much core course taking in the junior and senior years.)

A large number of both Trends Phase I and II institutions offer such courses and have instituted them over the last 15 years.  These are largely of three types: a Senior Capstone which though organized by a major is nevertheless bound to address out-of-major concerns which characterize the institution.  For example, Fresno Pacific University requires a Capstone within the major but “related to implications of the Christian faith for that discipline.”  Secular treatments occur and Wabash’s Senior Exam would fall under this category since a representative of the discipline and a representative of the college examine the student.  In the second type, staying within the Senior year, but moving to college-wide courses, we find Eckerd College requires a “Quest for Meaning” and St. Bonaventure a University Forum – a series of lectures that students are believed to be mature enough to engage fruitfully.  The secular equivalent might be Ramapo College’s Senior Interdisciplinary Seminar and its Value, Ethics, and Society course.  Staying within the realm of common courses, we find UNCAsheville’s interdisciplinary Humanities core text courses extend to the senior year and form a real exit point for assessment of students across four years.  St. Mary’s Collegiate Seminar (a great books sequence) runs through the junior year, as does Kentucky State University’s Integrative Studies which examines Western and other cultures.  Clustering of courses has become a way to add coherence and integration across disciplines; these efforts can be thought of as attempts to provide some sort of integrated experience through to the junior year.  Portland State is a very heterogeneous example, while Fresno Pacific structures seven clusters into the junior year that reflect the Mennonite traditions of peacekeeping, church history, or missionary endeavors.  More secularly, Tusculum College provides for a kind of citizenship core text course at the same time that it requires a service learning course in the junior year. 

We now turn to what is to be taken within the 2002 program in the light of national trends.   We may proceed through divisions of knowledge commonly reflected at many universities and colleges.  

The norm in composition courses is around two. Loyola has one, Effective Writing.   Outside Comprehensive institutions, writing emphasis courses have increased dramatically; we find only five institutions within the Comprehensive class employing such courses.   In 1978, foreign language was required by 34.9% of our Trends institutions; in 1998 this figure had risen to 51.5%.  In Phase II of Trends is maintaining the same percentage.   Loyola had incorporated language back in 1978 and strengthened the requirement since.  It may be of interest to faculty that there are four levels of requirements found in the database: one year, one and one-half or two, two years, and above two years.  Institutions at the beginning and intermediate level have both gained by 50%, but the numbers of institutions that have added two years of foreign language exceed the number that have added only a year by a two-to-one margin.

Above, we spoke of increasing articulation, or differentiation, of categories and subcategories.  The addition, by many universities, of a foreign language requirement is one example of what is “filling” such differentiations.  In 1978 among all institutions as well as the masters universities, only 30% of institutions distinguished math from the sciences as a separate requirement; in some institutions outside the Comprehensive class, math was frequently mixed with foreign language or, even, music.    By 1998, 59% of institutions were making the distinction between math and science requirements (see below), and 85% of comprehensives were making the distinction.  In Phase II institutions, the 2002 records indicate universal adoption of the distinction.  Clearly, Loyola joined this trend in the circa-1990 reforms.

Similarly, Comprehensive institutions tend toward strong science requirements and, in this separation of math and science, have led a national trend.  Lab components are another big gainer in national, curricular trends – indeed, treated as a category labs are found in 59% of our institutions, a rise from 30% in 1978.   Here, Loyola has not joined the trend toward requiring labs, usually a sign of resource/availability problems in conscientious institutions.

Social Science as a separate category appears in over 70% of our Trends institutions and in twelve of our Comprehensive, Phase I institutions, and two others mix history and government into one category, reserving the remaining social sciences for another.   Phase II shows similar results.  Without question, the standard practice is to divide up the social sciences into two to four subcategories; often a separate category or, sometimes, reserved subcategory for history of civilization is developed and the out remaining social sciences are parceled out into standard pairings:  economics and political science, sociology and psychology, and anthropology and sociology.  These paired courses are almost invariably introductions to the various fields.  Students are, then, asked to take two courses from three of these paired offerings.  While Loyola requires two courses in History, one of them the Modern Civilization course, it varies from standard practice by requiring two courses in any department of the social sciences – that is, not demanding that the courses be distributed into two departments.  

Despite shared concerns by faculty across all these disciplines about the youth of social sciences, which is seen by faculty members to justify this pattern, there are institutional, academic, and intellectual reasons to believe that this pattern will not hold into the very near future.  And, indeed, institutions – particularly those that are attempting to make a niche for themselves through distinctive general education programs – are beginning to experiment with unique social science courses, often interdisciplinary in scope.

History is, of course, a “swing” discipline, found sometimes in the social sciences division, sometimes in the humanities division of institutions.  It appears as a separate category in 26% of our institutions.  And, even when it is found in the social sciences division, it is as likely to find disciplinary “allies” in political science, philosophy, and other humanistic disciplines as it is in psychology, sociology, economics or anthropology.  Because of this breadth, Western Civilization – represented in Loyola’s Core by the History of Modern Western Civilization course – is a category that has undergone interesting and significant change within the last 24 years.  Overall, Western Civilization and Great Books or Humanities-based History of Western Culture courses have grown substantially across the nation, appearing in 22% of institutions’ curricula in 1978 and in 50% now.  Western Civ courses taught by history departments, exclusively, are still found.  But if these are incorporated into the broader notion of Western Civilization as an interdisciplinary study, particularly based on original sources in the social sciences, religion, arts, humanities, and, even, sciences, then we see a profound growth and change, much like the interdisciplinary Honors Program, but for all students.  Indeed, this area has been one of the fastest growing in the last 20 years.  

The Humanities tends to span both the liberal arts and the fine arts.  Comprehensive institutions tend to separate these out.  Thus 10 of our 14 institutions assign specific credits to the fine arts – often two courses.  Loyola joined this trend in requiring students to take a course in the Fine Arts in the early 90’s.  Without any question, the most significant development in this area over the last twenty four years are the development of whole curricular categories or, sometimes, alternative tracks of interdisciplinary courses – along the lines discussed above under Western Civ.  Equally significant have been the development of diversity-multicultural courses – usually, but not always, as a “qualitative option” which attaches to courses fulfilling other categories.

Literature, which occupies two courses at Loyola, is found as a separate category, distinct from writing, in 26% of our institutions.  Of course, in some institutions it is understood that literature courses require more writing than the “average” course.

Religion categories are currently found in 23% of the institutions of the Trends study.  As indicated above, religious institutions devote a greater percentage of the baccalaureate to general education than do secular institutions.  Of course, religious studies tend to contribute significantly to that difference.   In religiously-based institutions, religious studies are sometimes the focus of something like a Western Civ series, frequently with a “critique” of modernity implied by contrast to the past.  Catholic institutions tend to differentiate religious and philosophical categories in the way that Loyola has, and the differentiation tends to increase the percentage of general education credits still further.  However, philosophy as a separate category is found in nearly 17% of Trends institutions and these are not all religiously based or Catholic.  Again, since institutions sometimes offer a mixture of disciplinary programs (sciences, math, and statistically based social sciences) and interdisciplinary courses discussed above, this simply means that the Humanities have been taking greater structure in general education over the last 20 years, but that often the structure takes the form of philosophy, religion, history, literature, and writing cooperating in jointly produced courses.

In a sense, the Alpha program could be seen as “supplemental instruction.”  At the current time, we have no overall statistics on supplemental instruction, but it is worth commenting, perhaps, that institutions have been attempting to enrich their curricula in a variety of ways since the early 90’s and that we are very interested in learning of more of the particulars of this enrichment effort.

Peer Institution Comparisons

We implied, above, that institutions are placed upon spectra of general education structures and categories within those structures.   No less is true of Catholic and Jesuit institutions.  Nationally, the general tendency has been toward greater structure and the same is true of Catholic institutions.  Nationally, Catholic institutions have a higher average percentage of courses devoted to general education (between 50.2% and 45.6% depending on whether an outlier is retained in averages) and more required courses (7.3 per institution).   Similar trends are found in Jesuit institutions.  When we turn to liberal arts colleges which Loyola may wish to compare itself to – in whole or in part -- similar trends are found, as well.

We spoke of the increasing size and structure of general, liberal education programs, above.  Of course, the percentage of courses devoted to general education, while giving a rough indication of the program’s relative strength or weakness both within an institution and in comparison to others, is hardly a sufficient lens through which to make peer comparisons.  Again, both a historical perspective and spectra of structure help to make peer comparison meaningful.  

Twenty-five years ago the “architectures” of general education programs, including Loyola’s, could have been placed on a spectrum, so: 

No Gen Ed --- Broad Distribution Categories --- Individualized Categories ---  Some Required Courses – Req’d Only

      Hood
       Grinnell, Fordham, St. Bonaventure         U San Fran          Loyola
          U.Dallas  Th. Aquinas

As credits, categories and required courses found in general education grew, programs 25 years later were seen to shift to the “right” (not the political right) of the spectrum above:  

No Gen Ed --- Broad Distribution Categories --- Individualized Categories ---  Some Required Courses – Req’d Only



Grinnell


Hood
        USF, Loyola, Fordham    St.B
UD    Th Aq

As the terrain of individualized categories and required courses has become more “populated” by programs employing those means to general, liberal education, the diversity of “suppliers” of general education has tended to increase.  At first, this seems counter-intuitive since a broad distribution program would, presumably, mean every department could pitch in.  But, actually, as programs have moved toward the "mixed" type of general education -- that is, the type that mixes individualized categories and required courses -- a greater number of programs have tended to fill general education. In fact, Loyola illustrates one of three ways in which the number of suppliers has increased to fill the 'niches' created by increasing the number of individualized categories and/or required courses.  That is, across the country institutions have either developed alternative tracks for all general education students akin to Loyola's Honors program, or they have created interdisciplinary programs that "nestle" in larger programs of individualized categories, or they have created entirely new general education programs that are explicitly administered (with a Dean or equivalent) and which govern that curriculum and create courses which, heretofore, did not exist.  As such, these efforts result in creation of programs that didn't exist before (without any diminution of the majors, the departments, or the faculty therein) and, thus, the diversification of general education programs, even within institutions, increases while each actually builds more internally coherent structures.

Finally, had we constructed a spectrum of programs which ranged from one and two year programs to three and four year programs of general education (by design), we would find in 1978 over four out of five programs crowded near the one and two year end of the spectrum.  Now, more than a third of programs are found in the three-to-four year range.  Programs which are designed to run longer than two years (be they more or less than 50% of the curriculum) tend to have a “hierarchical,” cumulative structure, while those that are less than two years, tend “flatter,” departmentally-determined-in-its-actual-sequences curriculum.  Loyola may gain a sense of the difference by looking at the sequence of its philosophy courses (or the Honors program) versus the amount of sequencing within its entire core.  

Catholic institutions move up and down these spectra, as well.  We have seen this in the shift of institutions, above, in the architecture of their programs.  In terms of sheer size, we note that in 1998 Fordham reduced the percentage of the baccalaureate devoted to general education from 63% to 50%, but since then it has retained a very strong core curriculum.  In 1994, the University of San Francisco, while increasing its percentage of baccalaureate degree credits devoted to general liberal education to 40%
, also increased its categories and subcategories – the directivity of course taking behavior -- dramatically. In 1999, Seattle University had seem to be headed in the direction of trying to compete with more of a “big state university” look, but since then has retained its hierarchical core curriculum which accounts for 38% of its baccalaureate degree.  Georgetown, which has a “big university” look, had, nevertheless, increased the percentage of credits devoted to general, liberal education in the early 80’s from 25 to 40.  

Catholic and, to a lesser degree, Jesuit institutions develop cores which, as a matter of degree, could be placed on an interdisciplinary – disciplinary spectrum.  And, of course, this may involve shifts along the spectrum as time passes on.  At the University of Dallas 55%-63% of the curriculum, depending on how the foreign language requirement is counted, is devoted to an entirely disciplinary core, liberal, general education.  There has been no change in this curriculum for 25 years, though the recent creation of a business school has afforded an opportunity for alternative core structures.  Assumption has increased the number of categories in its core, modified the distribution structure, and maintained a disciplinary base.   Seattle University adopted a requirement for a junior-senior interdisciplinary, team-taught course. Benedictine University has adopted a set of common, interdisciplinary humanities core curricular courses (the Cultural Heritage series) that are taught by faculty from many disciplines; many of these courses are core text or great books efforts.  St. Bonaventure has developed Clare College, an administrative unit entirely responsible for all general education courses.   Clare College has developed interdisciplinary courses that are interdisciplinary in varying degrees.  For example, the introductory course, The Intellectual Journey, draws from all disciplines.  The science departments have combined to produce one course that may be taken by all students.  The philosophy and English departments work together to produce the composition/critical thinking courses.  A final, senior course is a series of lectures from all disciplines – an intellectual forum.  At Thomas Aquinas, the entire curriculum is devoted to core, there are no departments, and all faculty teach most of the courses in it.  While texts and their placement within the four year curriculum have changed, the courses have not in 25 years. 

With this background it may be possible for Loyola to compare its present core curriculum to several other “peer” institutions.  It is worth remarking in connection to the term “peer institution” that the first thing that springs to mind is always “the institutions that we think are like us or what we would aspire to be.”  This reviewer honors that inclination, below, but he also takes a wider view of “peer” to mean institutions with structures in general education that may be of interest, even if for comparative purposes only, to the faculty and administration of a Trends institution.  Hence, following the suggestion of the “spectra” and historical trends suggested above, we may offer some direct institutional, curricular comparisons for the readers of this report.

Georgetown University’s general education program has a “Research/Doctoral” university structure.  Notice (in comparison to institutions below) that categories are fewer, required courses reduced and there is really no attempt to extend into the upper division.

	GEORGETOWN UNIVERSITY

General Education Requirements




crd
crs

1.  Literature






06
02



Courses must be writing intensive and include the close analysis of texts.

2.  Math/Science






06-08
02

either


A.  Sony/Core Science Course: Chem 024 Air, Water, Earth & Fire, Problems for Today's World; Math 006 -- Stat with Exploratory Data Analysis, 007 Intro to Math Modeling, 013 Joy of Numbers: Stalking Big Primes; Phys 008 The Quantum World Around Us;  or, courses above 010 in Biol, Chem, Cpsc, or Phys, and above 007 in Math

or


B. two courses in sequence


Math 035, 036 Calc I & II or 035 and 040 Probability & Statistics; Biology 003, 004 Introductory Biology; Chemistry 003, 004 Gen Chem, Computer Science 071-072, Phys 041-042 or 055-056;

3.  Social Science






06
02



2 courses in one field:



Econ, Govn, Psyc, Socl



Majors in Biol, Chem, & Phys exempted.

4.  Theology






06
02


A. both  Problem of God or Intro to Biblical Lit


B.  and another course in theology

5.  Philosophy






06
02  


A. Both one course in general phil up to 199


B.  And one other course in Ethics.

6.  History






06
02


students must combine a first and second half of any of the surveys:


A.  European Civilization I & II


B.  History of the Atlantic World I & II


C.  World Hist I & II

7.  Foreign Language





12
04


Arab, Chin, Fren, Germ, Grek Ancient or Mod, Hebr, Ital, Kore, Japn, Latn, Port, Russ, Span


Georgetown does not have a uniform general education program for all of its schools, though the school of business closely follows the program outlined above from the College of Arts and Sciences.  This is a modified distribution system.  A sense of that may be had from the fact that the Linguistics, alone, offers 30 courses to fulfill the social sciences requirement. Georgetown is moving to separating its math and science requirement for the class of 2006.  The social science requirement does not have to be fulfilled by science majors, but it does contain the same type of requirement that Loyola uses.

The University of San Francisco is a Doctoral/Research institution and has a somewhat hierarchical structure for its core.  This core is far more open to departmental course offerings than are cores below, and is, in this sense, less structured.    One sees, for example, the entrance of professional degree program departments into this core.  An exception to this observation is the ethics category.  The model is occupies 40% of the curriculum.

	UNIVERSITY OF SAN FRANCISCO

General Education Curriculum:



Credits

Courses

I.  Foundational Skills




09

3


A. College Writing II




03



One of two: 



EW 215 Expository or EW 217 Science and Writing


B. Public Speaking 




03



Com 103


C. Stat Reasoning





03



One of two:



Math 101 or 103 Stat Reas for Business & Sci (or for psych majors, psych 260 & Comp Sci 151; for Exercise & Sport Science majors by Ex & Sprt Sci 323; for chemistry majors by Chem 260 Analytic Chem)


II.  Natural Science




06

2

     A.Either:


Foundations of Natural Science  I



03


    214 (Hist contxt & labs)  


Foundations of Naturall Science II



03


     215 (Hist contxt & labs) 

     B. Or



Bio, Chem, Phys 
2 semesters w/lab

III.  History and the Social Sciences



09

3


A. European Civilization




03



History 115


B. Social, Political, & Economic History of the US



Choose one:




03


Econ 204 [NOT req'd for major]; Pol 204 [req'd for major]; Hist 204[req'd for major]; Soc 204 [elective for major]


C. Problems & Methods in Soc Sciences



Choose one




03

Pol 230 Race and Ethnicity in Amer Pol; Pol 362 Public Policy; Psych 200 Love and Marriage; Psych 205 Stereotyping & Prejudice; Psych 207 Child Maltreatment; Com 222 Conflict in Family Relationships; Mass Media 220 Media, Stereotyping, and Violence; Soc 227 Violence in Society; Soc 231 Poverty, Homelessness, and the Urban Underclass; Bus 271 Technology in Education; Nursing 223 Family Violence; Soc Education and Opportunity; Health Science 214 Substance Abuse; Econ 220 Econ Stats: Measuring Inequality. Psych majors only: Psych 265 Psychological Research Methods

IV.  Cultural Perspectives




06

2


A. World Cultures




03



14 courses offered by 6 depts.


B. World & Minority Lit




03



21 courses offered by 3 depts and two interdisciplinary groupings

V. Literature and Fine Arts




06

2


A. Great Works of Lit




03


B. Fine Arts





03



8 courses offered by Music, Communications, Theatre Arts);

VI.  Philosophy and Religion



15

5


A.  Phil






06


     Great Philosophic Questions



03


     Topics in Phil:





03



7 listed courses by Phil dept


B. Theology or Religious
Study



06



Either Theo:



1. One of two: Theo 101 The Sacred Quest or 103 The Christian Experience and



2. One of  21 courses



03


C.  Ethical & Moral Responses to Mod Life


03



Either, Ethics, Phil 400 or



Christian Ethics, Theo 403 or



Religious Ethics, Theo 402


C is to be complete after either A or B

Expository Writing.  All undergraduate students must satisfy a writing requirement ...depending on the student's...college and on the result of the placement test...


Either:  EW 235 (Honors)


Or,



CAS:  215 and 235, or



Bus & Nurs: 215,


Or, 
205 and 215


Or,
185, 205, & 215

The Writing area requires the passing of an EW 211 (or 212) for all majors except the School of Nursing.  As many as two earlier courses, EW 110 or 120 and EW 200 may be required by placement tests and taken for college credit. It is possible to pass out of two, EW 200 & 110 if SAT's are sufficient.


Fordham, as we mentioned above, has a core curriculum occupying 50% of its baccalaureate degree.  The core extends through to a senior seminar, though the concentration is upon the first two years.  Notice the “double dipping” in the so-called distribution requirements that permit Fordham to require certain types of courses that are fulfilled within established courses.  Notice, also, the design of non-majors courses for the core in fine arts and the lab requirement.

	FORDHAM






Courses

1.  Rhetoric






01



English Comp 1100

2.  Literature 






02



Engl Close Reading and Critical Writing
 01



Choose one course on following, changeable topics: 01



Lit and Soc



Poetry and Poetics



Hist and Novel



Trag and Comedy



Trad of Story-telling



Chaucer, Shakespeare, and Milton



American Pluralism

3.  Philosophy






02



Phil 1000 Philosophy of Human Nature 01



Phil 1100 Philosophical Ethics 01

4.  Theology






02



Theo: Reason and Belief


01



Choose one course on religious texts: 
01

5.  History






02



Hist 1000 The West from the Enlightenment to the Present 01



Choose one of 7 courses

6.  Mathematical Reasoning


01



Choose from one of 4 courses:



Math 1100 Finite Math



Math 1203 Applied Calc I



Math 1206  Calc I



Cpsc 1100 Structures of Computer Sci



7.  Natural Science  [lab]





02

either:


a two-course sequence in biol, chem, phys (22 seq avail)

or


one course in physical sciences -- phys, chem, nats -- and one course in life sciences -- anth, biol, psyc (44 courses -- 1/2 from above)


8.  Social Science






02

both


Choose 1: Econ 3, Pols 1, Anth 2, Socl 1, Psyc 1  01

and


Choose 1: Comm 5, Econ, Pols, Anth, Socl, Pscy 11 &  interdisciplinary crs  01

9.  Fine Arts






01


Art 1100 Art History Introduction


Musc 1100  Musc Hist Intro


Musc 1101  Opera: An intro


Thea 1100  Invitation to Theatre

10.  Foreign Language




 
02


Clas, Modl, Theo  (students must take second year fourth course or literature course, or two-course sequence in an frlg) 

11.  Senior Seminar in Values and Moral Choices 


 01



Selection from a range of courses

Distribution requirements:

Freshman seminar [double credit]




01

Global Studies
[double credit]




01

American Pluralism [double credit]




01


Seattle University is a Comprehensive institution and has a hierarchically structured core curriculum.  A Jesuit university of four schools (and the “alternative” Matteo-Ricci College), it had a curriculum that was smaller in scope than Loyola’s present core but like it in structure, when around 1986 it developed the current structure, a structure slightly larger than the previous one.  That structure has been attacked and has weathered a number of storms:

	SEATTLE UNIVERSITY

I.  Phase One: Foundations of Wisdom  (Freshman Year)

Credits

Courses









35 

7 


a) WRITING/THINKING SEQUENCE


10


EN 110 Fresh Eng


PL 110 Introduction to Philosophy and Critical Thinking


Taken in sequence, fall and winter or freshman year.


b) HISTORY/LITERATURE SEQUENCE


10


EN 120 Masterpieces of Literature

Choose one of the following:


HS 120 Origins of West Civilization


HS 121 Studies in Modern Civilization



(CAS must take 120 and choose 121 or 231 Survey of US.)


Taken in sequence or clustered in a 10 credit correlated block, winter & spring of fresh year. 

(Students in School of Sci & Engin may take seq in sprng of fresh and fall of soph yr).


c)  MATHMATICS




05


Any course on 100 level for which student is qualified.


d)  SCIENCE





05


Any five-credit laboratory science course for which the student is qualified. (Physics, chemistry, biology, or general science, but not computer science.)


e)  FINE ARTS





05


FA 120 Experiencing the Arts  or approved alternatives: Art 100 Design & Color [theory & practice], 120 Drawing I [t & p], 211 Survey of West Art I: Prehist to Medieval, 212 SWA II: Ren thru Mod; DRMA 211, Theatre Hist and Lit I [cult hist of thea] 212 TH&LII [17th C to pres], 250 Acting I, 260 Design and Tech Theatre I; MUSC 200 Comprehensive Musicianship I [devel musical skill--singing], 211 Musical Hist Surv I [West music Medieval to 20th C], 212.  Mus Hist Surv II [20th C pop 7 world]

II. Phase Two: Studies of Person in Society (Soph Yr)









20 crd

4crs


a)  STUDY OF THE PERSON SEQ


05


PL 220 Philosophy of the Human Person


b)  SOCIAL SCIENCE I




05


Select one: PSY 120, SC, 120, -(EC 120), PLS 120, ISS 120



a & b taken in seq or clustered in 10 credit block.


c)  SOCIAL SCIENCE II 




05


Select a course different from the discipline chosen in SSI; soc sci must choose both courses outside of the major:


ANTH 230 Cultural Anthropology; EC 271 Principles of Econ: Mac; EC 272 Principles of Econ: Micro; Pls 205 Intro to Amer'n Politics -(Amer'n Nat'l Gov);   PLS 231 Diversity & Change; Pls 253 Intro to Pol Phil; Pls 260 Intro to Global Pol -(Intna'l Pol); Psy 210 Personality Adjustm; Psy 220 Individ & Soc; Sc 210 Amer'n Society & Culture; SC 222 Social Psychology; -(SC 230 Cultural Anthropology;)


d)  THEOLOGY & RELIGIOUS STUDIES I  

05


From approved 5-credit course RS 200-299

III.  Phase Three: Responsibility and Service (Jr & Sr year)









16-18 crd
4crs


a)  ETHICS:





05





Select one from following: PL 312 Social Ethics; PL 345 Ethics; Pl 351 Business Ethics; Pl 352 Health Care Ethics; Pl 353 Ethics in Science/Technology; Ethics; Pl 354 Ethics and Criminal Justice; Pl 358 Communication Ethics; Pl 359 Professional Ethics; TRST 380 Core Ethics: Christian Perspective


b)  THEOLOGY & RELIGIOUS STUDIES 


05


Any approved course from RS 300-399.


c)  INTERDISCIPLINARY COURSE


03-05 


Any 3-5 credits which deal with a contemporary issue froma multidisciplinary perspective.  Approved list each qtr.


d) SENIOR THESIS




03-05


Project approved by student's major fulfillling objectives of Senior Synthesis requirement.


The primary problem with this core is that empirical data analysis in a 1998 institutional review showed much course taking out of sequence or block.  It is not known what the remedies were that were adopted.  Taking courses out of sequence is usually the result of three causes: pressure from departments to start taking majors courses before or at the same time as the core courses, inadequate availability of sections of core courses, or laxity of advisors in making sure the core is followed.  Pressures are real, and many -- not all -- times have their origins in the structures of the way knowledge is acquired within different fields of knowledge.  One solution is to adapt a core like this to several, preponderant “empirical” core tracks: e.g., have a different sequence that still captures the curricular goals for science majors.  This solution tends to ameliorate some of the problems in providing adequate sections.  Attention by advisors depends on faculty or student advisor relations to a core curriculum administration within the university and the overall importance that the institution places on the intellectual integrity of the core.

Outside of the Jesuit tradition, there are three Catholic colleges and universities which Loyola may wish to review.   

An institution in the Catholic tradition which has a very structured, disciplinary core is the University of Dallas.  This core, if the foreign language two-year requirement is included, occupies about 64% of the curriculum.  It depends heavily, not execlusively, on required courses, but the courses are taken in different blocks and sequences by students, depending on their majors.  It is a core that is potentially rich with possibilities for learning communities and learning teams, and Dallas has recently begun to explore that potential.

	University Requirements





crd
crs

1.  Philosophy






12
04


Phil 1301 Intro; 2323 Phil of Man; 3311 Phil of Being; elective

2.  English






12
04


Engl 1301, Literary Tradition I: Epic & Lyric; 1302, Lit Trad II: Late Epic & Lyric;  2311 Lit Trad III Trag and Com; 2312 Lit Trad IV Novel

3.  Mathematics/Cultural History




09
03

either


A. Math 1301 Euclidean and Non-Euclidean Geometries or 1302 Elementary Number Theory, 1404 Calc; Computer Science 2410 Intro to Comp Sci
01


Art, Musc, or Theatre





1311/12 History of Art and Architecture I & II, 2311 Art and Architecture of Rome; or Musc 1311 Music of the Western World, or 1311/12 History of Theater I & II  02

or,


B.  Math Introduction to Analysis and above 06
02



Art, Musc, or Drma


01

4.  Science






06
02


 one lab crs in the biol sciences and one in physical sciences:

Both


A.  Biol 1301 Basic Ideas of Biology; or 1 crs that is introductory to biology

And


B.  [Phys Basic Ideas of Phys, Basic Ideas of Astron, Basic Ideas of Chemistry, or 1 crs that is introductory to the respective science 

5. Classics or Modern Language 




03-14

either


A. upper level, one course in foreign language 
03

or

B. or two years of beginning and intermediate foreign language








up to 14

6.  American Civilization 





06
02


Hist 1311, 12 American Civ I & II (Colonial to pres)

7.  Western Civilization 





06
02


Hist 2301, 02 West Civ I & II (Grks to 19th C)

8.  Politics






03
01


Pols 1311, American Gov

9.  Economics






03
01


Econ 1311 Fundamental Ideas of Economics

10.  Theology






06
02


Theology 2310 Scripture; Theology 2311 Western Theological Tradition




St. Mary’s College in Moraga California devotes 47% of is baccalaureate degree credits to general education. St. Mary’s combines the features of a number of required courses and a distribution system.  Four of the six required courses are coordinated, a part of the Collegiate Seminar.  The Collegiate Seminar has an importance to St. Mary’s which, possibly, the Alpha program is attempting to achieve at Loyola and that simply cannot be overstated.  It is not simply “the core of the core,” but is the grounds out of which an entire pedagogy, “shared inquiry,” has spread to many other courses far afield from the humanistic, great books concerns of the Collegiate Seminar.  The significance of the Collegiate Seminar extends beyond this, though, because St. Mary’s has no central administrative structure for its Core Curriculum.  The Collegiate Seminar, though, fills that niche in important administrative and pedagogical ways – providing for staffing of the entire program from across the college, providing a means by which faculty are reviewed for their teaching and service contributions to the college, and providing a standard for pedagogical practice, not to mention a set of common texts all have read.  Note, by the way, the adaptation of the CS 20 and 21 courses into 120 and 121 – courses for transfer.  No one leaves the college without taking the courses.  The diversity category is another qualitative option.

	General Education Requirements




crd
crs

1.  Collegiate Seminar






04



CS 20/120 Greek Thought




CS 21/121 Roman, Early Christian, & Medieval Thought



CS 122  Renaissance, Seventeenth and Eighteenth Century Thought



CS 123  Nineteenth and 20th Century Thought



2.  Religious Studies






02

3.  Area Courses outside the major
[exclud major]



06


3 of 3, 2 crs in each area


a.  Humanities [and Fine Arts]


Art, Class, Comm, Educ, Engl, Modl, Musc-Danc-Thea, Phil, Rels


b.  Math


Math, Cpsc


c. Sciences


Biol, Chem, Natural Sci, Phys


d.  Social Sciences


Anth, Econ, Hist, Psyc, Pols, Socl 


4.  Competence or English Comp





02



Engl 4 Comp,  Engl 5 Argument and Research: 

5.  Language Proficiency Requirement




03



Fren, Germ, Grek, Ital, Latn, Japn, Span

6. Diversity Requirement






[03]




The Catholic institution which has recently provided both a common core spanning all four years of the curriculum, an introduction of interdisciplinary courses into the curriculum, and a central administrative unit for the core has been St. Bonaventure University.  Prior to this, Bonaventure had a core program that might be thought of as a cross between the theology and philosophy requirements of Loyola and the distribution requirements of St. Mary’s.    Complete revision of the program was driven both by faculty dissatisfaction with the earlier general education program and by a need to uniquely identify St. Bonaventure’s particular contribution to a student’s liberal education.

	ST. BONAVENTURE UNIVERSITY


Clare College





crd
crs









40
16


A.  Intellectual Journey




03
01


B.  Composition & Critical Thinking


06
02

C.  Core Area Courses




25
08



Inquiry into the Natural World 
04
01



Foundations of the Western World 
03
01



Ethical Foundations

03
01



Inquiry in the Social World
03
01



Foundational Religious Texts of the Western World







03
01



Catholic-Franciscan Heritage
03
01



World Views


03
01



Literature and the Arts

03
01



D.  Quantitative Reasoning



03
01



determined by dept.


E.  Three Course Sequence



09
03



courses listed in registration booklet


F.   University Forum




02
01





There are quite a few interesting features to this program.  We have already mentioned that the range of interdisciplinary cooperation, from full faculty (the Intellectual Journey), to area faculties (Inquiry into the Natural World, Inquiry in the Social World, and World Views), to cooperation between departments (Composition and Critical Thinking – both jointly taught by English and Philosophy), to cooperation among departments in forming the cluster courses (Three Course Sequence.)  The University Forum, for seniors, is required and is a series of lectures of individuals from both on and off the campus.

More significantly, the program is administered by a Dean who recruits faculty with stipends.  The program as such provides fertile ground for learning communities, such as the Collegium, and, uniquely, a way to encourage and structure a non-committed student’s education, without rushing them into a major.  In this sense, alone, it is an important, alternative retention tool.  Clare College is also forming the basis for assessment efforts by the University.

Aside from these Jesuit institutions and Catholic liberal arts colleges, there are a number of other nationally known baccalaureate colleges, religious and secular in nature, which Loyola might wish to examine.  

The first is Saint Olaf College in Northfield, Minnesota.  St. Olaf is on a 4-1-4 system.  A Lutheran college of national reputation with about 3000 students, St. Olaf has a larger core curriculum than Loyola, but its core allows a number of categories to “double-dip” or to use the “qualitative option.”  For example, its oral communication requirement is fulfilled not only by courses in the speech department, but by a number of courses throughout the curriculum that “incorporates specific instruction, practice and feedback” satisfying oral communication criteria.  Similarly, there are four writing intensive courses required; these are courses in all areas of the curriculum which meet certain writing requirements.  Even when these courses are discounted from the total credit requirements, St. Olaf’s general education program still occupies 54% of its baccalaureate degree program.  St. Olaf is also noteworthy for developing several alternative tracks of general education.  The first is the Great Conversation, a five-course sequence.  This is a great books program, not unlike Loyola’s Honors program, except that, in principle, it is open to any student.  Recently, St. Olaf developed “The American Conversation” and “The Asian Conversation” tracks through general education.  Both consist of four courses, the latter is open only to students studying Japanese or Chinese.

	ST. OLAF COLLEGE

General Education Program




crd
crs

1.  First Year Writing





01

2.  Foreign Lanuage





04

3.  Oral Communication 





[01]

4.  Mathematical Reasoning




01

[ Physical Activity






.25-.50]

5.  Historical Studies in Western Culture



02

6.  Multicultural Studies





02

7.  Artistic and Literary Studies




02

8.  Biblical and Theological Studies




02

9.  Studies in Natural Science




02


[lab 1]

10.  Studies in Human Behavior and Society



02

11.  Ethical and Normative Perspectives



01


[upper div]

12.  Writing Intensive Courses




[04]




Three secular institutions in the Trends study include Bard, Carleton, and Williams Colleges.  

Bard College belongs to the progressive tradition of liberal education.  It requires two common core courses.  One is freshman “Thinking and Writing” month-long block freshman orientation course designed to attend to “priming”  the freshman skills, particularly the many with artistic and not literary backgrounds, in literary analysis and in writing.  The other is common core text intellectual experience where for one semester in the fall freshman year,  the students are all reading the same texts.  Bard, then, relies on a differentiated and interdisciplinary distribution system; e.g., one category is “philosophical, aesthetic, and interpretive studies” and this category is different from “literary texts and linguistics.”    Many departments or programs contribute to these categories and these may be drawn from a number of the divisions of knowledge within the institution.

Carleton College has a distribution system which occupies 39% of its baccalaureate, but over time it has come to add specific categories to make sure that certain competencies were attained by its graduates.  For example, there is a required English course and one other “rhetoric” course category.  Foreign Language through to the second year is required.  And an “Affirmation of Difference”  category attending specifically to race, class, and gender requires that students take one such designated course.

Williams College has expanded its general distribution requirements from occupying 17% of its curriculum to 25% of its curriculum.  There are no required courses.  A “Cultures and Peoples”  ‘qualitative option’ category must be fulfilled by one course in that catalog that may, at the same time, fulfill one of the three, departmentally defined, distribution categories.

Conclusion:

Loyola College of Maryland has undergone significant institutional change within the last 25 years.  It is now engaged in a strategic review in order to chart the course of development for the future.  Part of that review, given its institutional traditions, includes an examination of its current Core Curriculum program.

Loyola has carefully preserved and crafted its Core up to this point.  Though in many ways it appears to be designed to serve the interest of the majors – given the suggestions within the catalog of how students with declared majors should plan their curriculum and, hence, the core around accomplishing the major – the Core has been in both its values and in its courses an object of careful consideration and deliberate expansion and improvement over the last 15 years.

As pointed out above, Loyola, at once, seems very aware of how important the Core is to its particular liberal arts traditions and it has built upon the core in recent years to actualize its potentials further.

Review of the Core in light of national trends and current models reveals a core that is strong in credits, varied in structure, disciplinary in its orientation, in line with Jesuit, liberal arts traditions, likely to be used differently by different students, and, probably, decentralized in administration.  Loyola may be justly proud of what it has produced in its Core.  More broadly, the same statement may be made of the Honors curriculum, which is a model great books interdisciplinary program, and of the Alpha program, which the Trends project is eager to hear more about.  Indeed, the Collegium is further evidence of the vitality of liberal, general education at the College.

No Core Curriculum is ever “perfect” in the sense of being complete or finished for all time.  Since there is ample evidence that the administration supports the faculty in the development of new programs and serious liberal education, there is reason to be confident about the future.

The Association for Core Texts and Courses is honored to have Loyola College participate in its national project, Trends in the Liberal Arts Core and it looks forward to further developments in its curriculum and baccalaureate education.

J. Scott Lee, Ph.D.

Executive Director, Association for Core Texts and Courses

Temple University

908 359 7560

jscottlee@prodigy.net
home address:

253 Harlingen Road

Belle Mead, NJ 08502

�   Oddly, the course description appears to have been omitted from the catalog.  The description above is from the 1982 catalog.


�   Recently, institutions have begun to build “cluster” programs.  These are individual categories that, then, each have a few separate tracks within them, say a “science majors”, a “technology and society, and an “environment” science tracks, any one of which could satisfy the natural sciences category.  Given that each category in a gen ed program had these clusters, these might be seen as “too much” internal structure – a flowering of so many tracks and categories that it remains very difficult to see any coherence to such a structured, yet diverse, program.  But actually the institutions that are tending to this as a pattern for all of general education had open-ended general distribution programs before this.  So, coming from that direction, these are increases in coherence.


�   The College of Arts and Sciences requires 15 additional credits (two years) for bachelor of arts non-science majors and 7 (one year) additional credits for science majors in foreign language, so percentages of baccalaureate degree credits devoted to general education total out to 52% and 45%, repectively.
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