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During the 2004-2005 academic year, the Working Assessment Group (WAG) began to analyze and aggregate student survey data in the following four areas of importance to Loyola College’s Strategic Plan: (1) diversity, (2) academic environment, (3) Jesuit mission/identity, and (4) student health and wellness.  Data sources included recent administrations of the ACUHO-I Residence Life Survey, Admitted Student Questionnaire (ASQ), CIRP Freshman Survey, CSS Senior Survey, Faculty Survey of Student Engagement (FSSE), First-Year Questionnaire, National Survey of Student Engagement (NSSE), and Student Lifestyle Survey.  The primary purpose of this project was to collect the College’s recent assessment data in each of these areas, analyze and discuss the survey findings in the broader context of each topic, identify potential gaps and limitations in the survey questions and/or in our understanding of the data, and help shape the future agenda for assessment in each of these areas.    

Designed as a “working concept paper,” this installment focuses on undergraduate student perspectives on diversity.  In the first section of this paper, eight of the College’s major statements of diversity are presented, while the second section briefly summarizes the current demographics of the Loyola College community.  In the third section, recent diversity-related survey findings are discussed, while the fourth section considers broader implications and potential future directions for diversity assessment on campus.  

I. Loyola College Statements of Diversity

Undergraduate Learning Aims

Diversity 
· recognition of the inherent value and dignity of each person, and therefore an awareness of, sensitivity toward, and respect for the differences of race, gender, ethnicity, national origin, culture, sexual orientation, religion, age, and disabilities  

· awareness of the structural sources, consequences, and responsibilities of privilege 

· awareness of the global context of citizenship and an informed sensitivity to the experiences of peoples outside of the United States 

· awareness of the multiplicity of perspectives that bear on the human experience, and the importance of historical, global, and cultural context in determining the way we see the world
Vision Statement

Loyola College in Maryland is a Jesuit Catholic university committed to the educational and spiritual traditions of the Society of Jesus and to the ideals of liberal education and the development of the whole person. Accordingly, the College will inspire students to learn, lead and serve in a diverse and changing world.
Loyola will do so by providing undergraduate students with a liberal education that transforms them, that ensures they place the highest value on the intellectual life, and that instills in them an understanding that leadership and service to the world are intimately connected. Likewise, Loyola will be a recognized leader in graduate education, offering programs which are responsive to the needs of the professional and academic communities it serves, inspiring its graduate students to leadership, and inculcating in them the knowledge that service to the larger world is a defining measure of their professional responsibilities fully understood.

Core Values (Diversity and Justice)

Diversity: Seeking to increase its own diverse nature, Loyola encourages openness to new discoveries, ideas, methods, and perspectives, and it actively encourages and celebrates diversity in all forms.  This includes promoting “awareness of and sensitivity toward differences of race, gender, ethnicity, national origin, culture, sexual orientation, religion, age, and disabilities” as articulated in the College’s current undergraduate and graduate catalogs.   Indeed, Loyola sees diversity as an inherent source of richness and a necessary opportunity for learning and growth.  In this, it accepts the contemporary challenge of the Catholic Church that universities “must become more attentive to the cultures of the world of today, and to the various cultural traditions existing within the Church in a way that will promote a continuous and profitable dialogue between the Gospel and modern society.”   Loyola also seeks to encourage all of its constituents to respect, value, and welcome “the inherent value and dignity of each person”  as a gifted contributor to the community as a whole.  The College is of course committed to challenging and repudiating prejudice in all its forms, and to encouraging global and international awareness, both within and outside its curricula.
Justice: Loyola’s commitment to justice begins at home with creation of an environment where each individual is valued and attended to, can live safely, and can express him or herself honestly.  The College seeks to be sensitive to and supportive of individuals in their particular needs situations, and it also seeks by all available means – including fair and competitive wages and equitable application of policies and procedures – to provide for all its members a lived experience of consistency and fair play.  Educationally, Loyola strives to foster global awareness, as well as a sense of solidarity with and care for all who struggle for justice.  In particular, the College strives to foster awareness and understanding of first-world privilege, and of its attendant responsibilities for leadership and for advocacy of social and structural change.  In advocating both actual and spiritual solidarity with and direct service of the materially poor, Loyola expresses a characteristic note of the spiritual heritage of Catherine McAuley and her Mercy Sisters which came with the joining of Loyola to Mount Saint Agnes College.  Loyola also seeks to infuse its curricula and its day-to-day practices with justice-related themes and issues such as critical examination of unjust social, economic, and political structures, awareness of how personal and national choices contribute to the conditions of society, conservation of the global environment, and minimization of needless consumption. 

Vision of the College Diversity Committee

The Loyola College in Maryland College Diversity Committee imagines a campus where every member of the campus community celebrates diversity; engages issues of diversity, values and respects the diversity of individuals, their experiences and opinions; and encourages expressions of that diversity while supporting the Jesuit Core Values.
Student Development Mission Statement

A just community that honors all persons, actively encourages and celebrates diversity in all forms, and recognizes that each member shares responsibility for the welfare of the whole community.

Center for Values and Service Mission Statement
Because education in the Jesuit and Mercy tradition seeks to develop the whole person BODY, MIND AND SPIRIT- it can never simply be just job and career training. It must go beyond the preparation of professional, technical and scientific competence. It must impart an equally strong moral dimension firmly grounded in specific human and religious values. In short, Jesuit/Mercy education seeks to “create men and women for and with others.”
Before students can attain that sense of selflessness, they must first learn to appreciate differences in others rather than fear them and to recognize God's gifts and presence in all human beings. They must also learn to recognize the subtle trappings of contemporary society through careful contemplation and reflection of what they see, hear and feel when in service to another.
Those at the other end of the experience learn that not everyone is fettered by possessions or insensitive to poverty. Additionally, through service, students not only learn to find ways to make a positive difference in someone else's life, they learn to become leaders through the development of alternative ideas or projects, by recruiting other students, by coordinating programs and by becoming liaisons between the College and the community in an effort to meet more effectively the needs of those whom they serve.

Office of International Programs Mission Statement 

Loyola’s Office of International Programs strives to serve this mission through its broad offering of study abroad opportunities and its persistent support of international activities on campus.  Its study abroad programs combine some of the best academic offerings overseas with a broad range of service opportunities while immersing our students in other cultures.  On campus, the Office of International Programs aims to promote a more diverse and international climate to our students who, for different reasons, are unable to travel or study in a foreign country.  Its main goal is to help our students better understand and serve our world.  It plays a most valuable role in Loyola’s to address the central need for diversity and internationalization in modern education.

II. Loyola College Demographics 

The demographics in this section are current for the 2004-2005 academic year and are included to present a picture of the Loyola College community. 
Undergraduate Students – 3,441

Race

Black, Non-Hispanic 


5%

American Indian/Alaskan Native
0%

Asian/Pacific Islander


2%

Hispanic



2%

White, Non-Hispanic


87%

Non-Resident Alien


1%

Other




1%

Unknown



2%

Gender

59% are women

Attendance Status

99% are attending full-time

Age

98% are ages 17-22

Geographic Origin

18% are from Maryland, 66% from Mid-Atlantic states (other than Maryland), 11% from New England, 5% from elsewhere in the U.S., and 1% from other countries

Study Abroad Experience

488 are studying abroad during the 2004-2005 academic year

Graduate Students – 2,715

Race

Black, Non-Hispanic 


9%

American Indian/Alaskan Native
0%

Asian/Pacific Islander


2%

Hispanic



1%

White, Non-Hispanic


77%

Non-Resident Alien


3%

Other




1%

Unknown



6%

Gender

62% are women

Attendance Status

25% are attending full-time

Degree Status

90% are pursuing master’s degrees, 2% certificates of advanced study, 4% doctorates, and 4% non-degree

Age

mean age is 33

Geographic Origin

89% are from Maryland, 7% from Mid-Atlantic states (other than Maryland), 1% from New England, 1% from elsewhere in the U.S., and 3% from other countries

Faculty – 530

Race

Black, Non-Hispanic 


3%

American Indian/Alaskan Native
0%

Asian/Pacific Islander


3%

Hispanic



1%

White, Non-Hispanic


89%

Non-Resident Alien


3%

Other/Unknown


1%

Gender

45% are women

Work Status

42% are part-time

All College Employees – 1,195

Race

Black, Non-Hispanic 


16%

American Indian/Alaskan Native
0%

Asian/Pacific Islander


2%

Hispanic



1%

White, Non-Hispanic


78%

Non-Resident Alien


1%

Other/Unknown


1%

Gender

51% are women

Work Status

25% are part-time

III. 
Recent Survey Findings on Diversity-Related Topics

Admitted Student Questionnaire (Class of 2007)

· When students admitted to Loyola were asked to rate which college characteristics were the most important to them in choosing the college they would attend, they rated diversity the lowest among 16 different institutional characteristics, with only 23% indicating that student diversity was a “very important” factor to them.  However, admitted students who did not enroll were significantly more likely to indicate that student diversity was “very important” to them than admitted students who actually did enroll (25% of non-enrollees versus 17% of enrollees).

· When admitted students were asked to indicate for which of these same 16 characteristics they would rate Loyola as “very good” or “excellent,” student diversity received the second to the least favorable rating (cost of attendance received the least favorable rating).

· When asked which images were most frequently associated with Loyola (among 19 different choices), admitted students were most likely to indicate “friendly” (69%), “comfortable” (61%), “fun” (52%), “expensive” (51%), and “challenging” (47%).  Only 10% of admitted students thought that Loyola was known for being diverse. 

The majority of admitted students don’t expect Loyola to be a diverse place, but they also don’t rank student diversity as a very important factor in their college choice.  At the same time, they expect Loyola to be a “friendly,” “comfortable,” and “fun” place for them.  Friendly and not diverse.  Comfortable and not diverse.  Fun and not diverse.  Admitted students who don’t enroll at Loyola are more likely to rate student diversity as important to them than admitted students who do enroll at Loyola. 

CIRP Freshman Survey (Class of 2007)

· First-year students were asked to rate themselves on a variety of skills and abilities as they would compare themselves with the average person their age.  In categories such as academic ability, computer skills, drive to achieve, mathematical ability, intellectual self-confidence, and writing ability, Hispanic students at Loyola rated themselves significantly lower than their White or Black peers.

It would be essential for offices that work with our Hispanic student population to explore the implications of the lower self-ratings depicted in this survey. This information suggests that the confidence level that Hispanic students bring with them to campus is lower than that of other students. In an academically competitive environment, lower self-expectations can have a profound impact on actual performance. 

For Black students, who generally rate themselves as high as White students when comparing themselves to their peers, do these perceptions change in any significant manner after they matriculate? Knowing this information could assist in addressing retention and adjustment issues for this population.

· 25.1% of White students rated “helping promote racial understanding” as very important or essential to them as compared to 76.9% of Black students, 61.6% of Asian students, and 50% of Hispanic students. 

· 43.2% of White students rated “improving my understanding of other countries and cultures” as very important or essential to them as compared to 69.2% of Black students, 58.3% of Asian students, and 60% of Hispanic students.

These data indicate that the importance of race relations and other cultures to White students, who make up 87% of the undergraduate student population, is low. This suggests that the idea of men and women for others is not an important or essential objective for a large majority of our student population. It also is an indication that self-awareness of the concepts of privilege and responsibility as members of the majority is missing for our White students.

ACUHO-I 2004 Institutional Questions

· 46% of the students responded that they have often or on rare occasion experienced intolerance/hate at Loyola, 51% responded that they have never experienced intolerance/hate at Loyola, and 4% responded that they do not believe Loyola has issues of intolerance/hate.

The big question is how and what students define as intolerance/hate.  (It was not operationalized or further defined in the survey instrument.)  Regardless, the information indicates that problems do exist on campus and that students are aware of them when they occur. Further assessment of what these issues of intolerance/hate look like and if they are targeted to specific populations would be beneficial.

· 40% of the respondents stated that increasing diversity on campus would benefit the living environment. 27% responded that increasing diversity would benefit their personal experience. 6% said that increasing diversity would be detrimental to either the living environment or their personal experience. 26% had no opinion on this issue. 

The fact that nearly one third of the respondents had no opinion indicates that there is a lack of understanding (perhaps exposure) of the value that diversity contributes to one’s living environment and personal experience. This goes against the mission of the College and the ideals of a Jesuit education. The respondents who indicated that increasing diversity would be detrimental to either their living environment or personal experience is alarming for obvious reasons. On this particular survey, 6% represents approximately 94 students.

· 49% of the students indicated that they would prefer to learn about the topic of diversity through personal interactions, 24% through informal discussions with friends, 17% through speakers on campus, 5% through a diversity course, and 4% through house programs.

These findings indicate that a large majority of Loyola students, 73%, view diversity as an interpersonal issue rather than an academic pursuit or discipline.  What are the implications of this statement on a campus with Loyola’s racial and demographic make-up?  Are students having regular interactions that positively contribute to their understanding of diversity?  What do these data suggest to those who plan and implement diversity-related programs on campus?  

NSSE and FSSE (Spring 2004)

· When asked how often they have included diverse perspectives (by race, religion, gender, political beliefs, etc.) in class discussions or writing assignments during the current academic year, 45% of Loyola first-year students and 52% of Loyola seniors indicated “often” or “very often.”  

· When asked how often they have had serious conversations with students of a different race or ethnicity than their own during the current academic year, 37% of Loyola first-year students and 42% of Loyola seniors indicated “often” or “very often.”  In contrast, only 16% of Loyola faculty thought that students had these conversations with each other “often” or “very often.”

· When asked to rate the extent to which their institution encourages contact among students from different economic, social, and racial/ethnic backgrounds, 36% of Loyola first-year students and 32% of Loyola seniors indicated “quite a bit” or “very much.”

· When asked about the extent to which their experiences at Loyola had contributed to their understanding of people of other racial and ethnic backgrounds, 29% of Loyola first-year students and 27% of Loyola seniors indicated “quite a bit” or “very much.”  In contrast, 38% of Loyola faculty thought that they structured their courses to help students make gains in these areas “quite a bit” or “very much.”

On all four of these diversity-related survey items, Loyola’s first-year and senior student responses were significantly (statistically) lower than the responses of students from the other participating Jesuit institutions and Master’s institutions.  
CSS Senior Survey (Classes of 2003 and 2004)

· Approximately one-third of seniors have taken an ethnic studies course since entering college.

· Approximately one-third of seniors have attended a racial/cultural awareness workshop since entering college.

· 46% in 2003 and 38% in 2004 reported having a roommate of a different race/ethnicity.

· 14% in 2003 and 11% in 2004 reported having participated in a racial/ethnic student organization.

· 40% in 2003 and 36% in 2004 reported that they had frequently socialized with someone of another racial/ethnic group in the past year.

· 14% in 2003 and 16% in 2004 stated that their knowledge of people from different races/cultures was “much stronger” than when first entering college.

· 18% in 2003 and 19% in 2004 stated that their ability to get along with people from different races/cultures was “much stronger” than when first entering college.

· 42% in 2004 felt that their academic curriculum had done an average or poor job of exposing them to multicultural perspectives.
· 62% in 2004 felt that their out-of-classroom experiences had done an average or poor job of exposing them to multicultural perspectives.

A majority of our students have not taken an ethnic studies course, have not participated in a racial/cultural awareness workshop, and have not participated in a racial/cultural organization. This is consistent with their assessment that both the curriculum and out-of-classroom experience have failed to expose them to multicultural perspectives. It also implies that the only place students have the opportunity for exposure to multicultural experiences are in class or in activities specifically designated as having a multicultural purpose. In other words, diversity is not integrated into many aspects of the student experience at Loyola, and in fact, many students can be here for four years and not be exposed to multicultural perspectives.  

The high number of students that reported having a roommate of a different racial/ethnic group is disproportionate to the 10% minority population on campus. Either students are defining racial/ethnic differences as Irish, Italian, Polish, etc., they are describing their living arrangements while studying abroad, or they are gravely over-reporting their roommate living situations. 

The low numbers of students who stated that their knowledge of people from different races/cultures and their ability to get along with people from different races/cultures was much stronger than when first entering college is consistent with the theme that despite the mission of Loyola, diversity is not an integrated part of the student experience. By location alone, students have the opportunity to gain knowledge and exposure to a variety of races and cultures. 

In 2003, 88% of the students believed that racial discrimination was still a major problem in America, yet 59% agreed strongly or somewhat that affirmative action in college admissions should be abolished. In 2004, 84% of the students believed that racial discrimination was still a major problem in America, yet 61% agreed strongly or somewhat that affirmative action in college admissions should be abolished. There is clearly a disconnect here: most students agree that racial discrimination still exists, yet they support an end to affirmative action. To what extent do students understand the interrelationship between these two issues?    

IV. 
Discussion and Developing Themes

Is diversity integrated into the undergraduate student experience at Loyola?  It is easy for students to spend four years at Loyola and not take an ethnic studies class, attend a racial/cultural awareness workshop, or participate in a racial/ethnic student organization.  At the same time, students tell us that they would prefer to learn about these issues through informal interactions with others.  At the end of the day, however, they give their Loyola experience and education relatively low marks toward contributing to their knowledge and understanding of different races or cultures or exposing them to multicultural perspectives.   
How can we do a better job of educating students about diversity?  One strategy is to ensure that students are intentionally exposed to diversity issues through targeted, structured activities.  For example, there could be a required speaker on an issue related to diversity for all students enrolled in first-year programs. Another more inclusive strategy would be to build commitment across campus to infuse diversity into the student experience. The idea here would be to create an environment where students are exposed to multicultural perspectives on a more consistent basis, not just when attending a program with “diversity” in the title, an ethnic studies course, or an office specifically designated to provide these services.  For example, the College could choose to focus on one specific aspect of diversity each year (race, gender, class, sexual orientation, religion, etc.), with the goal of having all students involved in a serious exploration of and reflection on that issue at some point during the academic year.  At a minimum, this would give all graduating students intentional exposure to multicultural perspectives on four different topical areas during their time at Loyola.

How can we do a better job with diversity-related assessment?  Up to this point, diversity assessment at Loyola has been quantitative (i.e., survey-driven) and has focused mainly on race and ethnicity.  These approaches are general and limited at best but do not truly assess student understanding of these issues.  Students should be able to think critically about the complexity of the issues as a construct, apply their informed opinions to contemporary issues, and speak from a global understanding of concepts such as power, privilege, and systematic oppression.  Qualitative approaches to research are needed around these key issues and themes.  There is also a clear need for expanded assessment in areas such as sexual orientation, religion, gender, and class/socioeconomic background.  

Assessing whether you socialize with, live with, or get along with people who are different from you provides little pertinent information as to one’s true understanding of these issues.  Our Jesuit identity, mission, and learning aims call on our students to be proficient leaders in a diverse and changing world.  The diversity-related data from the NSSE show that our students substantially lag behind students at other comparable institutions. To improve our standing, a formal structure for education around these issues must be developed, and new and different ways of assessing student understanding of these issues must be implemented. 

What questions should guide these efforts?  Do our students have the ability to articulate definitions of privilege, power, oppression, systematic oppression, racism, sexism, homophobia, discrimination, misogyny, classism, and anti-Semitism?  Can they have intellectual conversations about why they do or do not believe these concepts exist in our world?  Can they understand these concepts and apply them to contemporary issues that affect the world they live in?  This should be the focus of diversity assessment on our campus in order to provide the college community with authentic information about the educational standing of our students on the topic of diversity.  If the initial answers to these questions are “no,” this will provide us with a starting point to educate our students on these concepts so that they may form their own opinions with the knowledge and reflection required to truly grasp what it means to be a global citizen. 
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