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Information Included

Describe the overall special education professional preparation program offered at the
institution including:

How the program structurally and programmatically relates to the education unit.

The program's philosophy, rationale, knowledge base, purposes, and goals. For some
program areas additional information is provided in the reference list at the end of Part III of
this document.

The program's relationship to the school of education's mission statement.

The professional role(s) the graduates from the program will be qualified to practice. For
some program areas additional information is provided in the reference list at the end of Part
IITI of this document.

A brief description of each of the program areas offered by the program.

Provide and describe the following:

The policies/requirements for admission of candidates.

The policies/requirements for retention of candidates.

The policies/requirements for candidate completion of programs.

The procedures used by the special education program for continuing interaction with
consumers (graduates, school systems, teachers, and organizations).

Describe how multicultural issues are integrated throughout the program.

Describe the institution's process for developing a curriculum for the preparation of special
education personnel including procedures for the study of the recommendations of national
professional organizations (e.g., CEC, CEC divisions, American Speech-Language-Hearing
Association, American Nursing Association, National Association for the Education of
Young Children) as they may affect special education programs.

Describe the institution's practicum requirements (please use Form P).

List of faculty with primary assignment in special education (please use Form A).



Initial Programs in Special Education

1) Provide a general description of the overall special education professional
preparation program offered at the institution including:

A. How the program structurally and programmatically relates to the
education unit

The Education Department of Loyola College is part of a Catholic Institution of higher
learning, established in the Jesuit tradition. It offers undergraduate and graduate pre-professional
and professional programs in education. The liberal arts focus of the institution is expressed by
an emphasis on a broad base of knowledge in all its programs of study.

At the undergraduate level, teacher preparation focuses on broad discipline-based study with
concomitant coursework in pedagogy and diversity. The special education faculty provides
course instruction and collaborative planning with the elementary education faculty to allow
undergraduates to obtain certification in elementary education and to pursue a minor in special
education if desired. At the undergraduate level, we do not have a special education certification
program, although we do have options for post-baccalaureate study to enable our elementary
education graduates (who completed a minor in special education) to meet eligibility
requirements for credit count certification from the Maryland State Department of Education.

At the graduate level, Loyola’s programs strive to advance the study of education as a
distinct and unique academic discipline, and to further the professional development of teachers,
administrators, and other educational personnel, in public and independent schools. The
department seeks to accomplish these tasks by:

1. Offering graduate level, systematic programs in curriculum and instruction,
administration and supervision, foundations of education, reading, school counseling, and
special education;

2. Encouraging initiative, reflection, and the development of sound critical judgement
enabling students to interpret, organize, and communicate facts and principles in a logical
and intelligible manner;

3. Exposing students to research-oriented experiences that will increase their competence in
the use of source materials and the examination of evidence in the contemporary study of
education;

4. Providing supervised internship experiences;

5. Providing professional assistance when asked to schools and school districts.



The educating of teachers, specialists, counselors, and administrators continues to be the
primary focus of graduate studies in education at Loyola College. Where other graduate
departments focus on the practitioner-oriented approach to learning, the Education Department's
programs blend theory with practice in the mission to train tomorrow's educators. This focus is
reflected in all the special education programs and coursework. All students are expected to be
critical reviewers and consumers of current research and best practices in the field of special
education and related areas.

With the first graduate programs established at Loyola in 1949, the Education Department
currently offers the Master of Education (M.Ed.), the Master of Arts in Education (M.A.), and
the Certificate of Advanced Study in Education (CASE) in the following areas: Administration
and Supervision, Curriculum and Instruction, Foundations of Education, Educational
Technology, School Counseling, Montessori Education, Reading, and Special Education. The
organizational table on the next page illustrates the relationship of special education to the
College in general and the Education Department in particular.

The special education program at Loyola College provides enrolled graduate students
with the choice of two specialization tracks for the Masters of Education degree: elementary
education (grades 1-8) or secondary education (grades 6-12). These levels reflect the current
Maryland State certification framework.

This program of study will lead to full certification in Maryland, and, eventually,
throughout the nation. In addition, and perhaps more importantly, the special education program
will effectively prepare professional educators to assume responsibility and leadership roles in
serving children and adolescents with mild and moderate disabilities in a variety of instructional
settings. In this manner, the graduate special education program at Loyola is fully consistent
with other teacher education programs within the department.
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B) The program's philosophy, rationale, knowledge base,
purposes, and goals.

The special education program at Loyola College is founded on three components we
believe to be critical to the professional development of special educators. These elements are a)
the importance of Cura Personalis throughout the learning experience; b) the development of
critical consumers of professional literature and empirically supported practices; and c) the
implementation of validated, comprehensive, and well-articulated curriculum content.

The special education program reflects and emphasizes our University’s philosophical
tradition of “‘cura personalis” (care for the individual). In every aspect of the program, from
admission to practicum completion, we strive to meet our adult learner’s needs and current levels
of knowledge and experience, while extending their abilities and motivation to maximum levels
for lifelong learning and outstanding practice. For example, the special education program
provides

a) individualized advisement targeted to address individual student experience and

preparation in the field, personal needs, and professional goals;

b) prerequisite coursework and experiences for each candidate based on his/her

previous education, school-based experiences, and technological competency, and
c¢) selection of practicum sites and populations which build on and extend the
professional experiences of the candidate.

At the same time, it is our belief that familiarity with, and demonstration of, evolving
“best practices” is the responsibility of every practitioner. Professional special educators must be
able to identify and implement research-based strategies and program paradigms. To this end,
each course in the program blends theory, empirically supported research, and practical
application. Students are supported in becoming critical consumers of the professional literature,
and expected to apply these proven methods in their own instructional environments.

Ultimately, our goal is to graduate fully qualified and certified special education
personnel who, as a direct result of their experiences in this program, are able to deliver effective
instruction and meet the needs of students with mild and moderate disabilities in various
educational environments. Program experiences and expectations, then, must reflect the needs of
actual programs serving students with disabilities in a variety of geographical and organizational
settings. To this end, we recently completed an extensive program overhaul to insure the
inclusion of all competencies necessary for effective special educators as indicated by research
(e.g., Bullock, Ellis, & Wilson, 1994) and professional organizations (CEC, DLD, MR/DD, and
CCBD).

To further promote the development of exceptional practitioners, we provide highly
qualified and experienced faculty who maintain on-going relationships with local schools. We
also regularly discuss personnel training issues and staffing demands with SEA and LEA
representatives to direct our efforts to meet local needs.



Finally, we utilize advanced technology in the delivery of our curriculum and require
students to demonstrate similar competency. Students develop the skills and attitudes necessary
to utilize the continually-evolving technologies of relevance to the 21* century learner.

In sum, through our attention to “cura personalis”, an emphasis on theory into practice,
and the delivery of excellent curricula, the students who enter the special education graduate
program at Loyola College are fully prepared for, and well-received into, long-term careers in
special education.

C) The program's relationship to the school of education's mission
statement

Departmental Mission

"Within the Jesuit traditions of intellectual excellence, social justice, ethical
responsibility, and cura personalis, the Education Department of Loyola College promotes
leadership and scholarship in the development of teachers, counselors, administrators, and other
professional educators."

The special education program at Loyola is directly aligned with the mission of the
Education Department in that each student is viewed and treated with respect and sensitivity.
Learning is not seen as an obstacle for one person to navigate through, but rather is seen as a
collaborative process between faculty and students where each actively contributes to the
learning paradigm and assists the other in broadening the knowledge base of developmentally
appropriate practices in special education. Intellectual excellence is facilitated by expecting
students to assert their own independence and creativity and to encourage cooperative learning
among classmates with varying levels of education and professional expertise. The personnel
preparation program at Loyola is consistent with the common core of special education in
general-- individualization. All students are viewed as unique and capable learners. Programs of
study are therefore carefully designed to not only meet state and national certification standards,
but also are designed to meet the personal and professional needs of the student.

Goals of the Education Department

Goal 1
In accordance with the Jesuit philosophy of "strong truths well lived," the department blends
theory with practice and encourages creative intellectual initiative.

Goal 2

In accordance with the Jesuit emphasis on the value of the individual, the department commits
itself to offering academic programs in a climate that fosters personal interaction between faculty
and students.



Goal 3
In accordance with the Jesuit emphasis on intellectual excellence, the department commits itself
to preparing educational leaders.

Goal 4
In accordance with the Jesuit emphasis on social justice, the department commits itself to serving
populations with special needs.

Goal 5
As part of a Catholic institution, the department commits itself to serving the needs of Catholic
schools.

Goal 6
As an integral part of the broader educational community, the department commits itself to
serving the educational needs of the Baltimore Metropolitan area.

Goal 7
As a part of an institution in an urban setting, the department commits itself to serving the
educational needs of Baltimore City.

Goal 8

As part of an independent institution of higher education, the department commits itself to
serving the needs of church-related and independent schools.

The special education program at Loyola is directly consistent with the goals of the
department. Students are treated professionally and respectfully in accordance with the Jesuit
philosophy of “strong truths well lived.” Students are exposed to a program of study that blends
theory with research and direct service. Individual courses are designed to facilitate independent
thinking, creative problem solving, and cooperative learning so that students graduate as strong,
capable leaders in their chosen field.

D) The professional role(s) the graduates from the program will be
qualified to practice

After completing graduate study in special education at Loyola, individuals will be
qualified to deliver educational services in a variety of placements and through multiple service
delivery options to elementary, middle, and secondary students with special needs.

The special education program at Loyola focuses on the education of students identified
as having mild or moderate disabilities. In particular, we emphasize effective programming for
students with high-incidence disabilities, such as learning disabilities, emotional/behavioral
disorders, attention deficit/hyperactivity disorder, and mild mental retardation. Our population
focus corresponds to Maryland’s generic special education certification in mild and moderate
disabilities at the elementary (grades 1-8) or secondary (grades 6-12) levels.
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Graduates of our programs teach in special education programs in various settings in
Maryland as well as across the United States. They are well-prepared to serve in self-contained,
inclusive, and resource settings. They are comfortable serving in collaborative, consultative, and
itinerant roles as part of multi-disciplinary, interactive teams. All are solidly grounded in the
importance of, and methods for, providing services in the least-restrictive environment necessary
for each individual student.

Of note, also, is the fact that a high number of our graduates are perceived as leaders
among their peers. They are often involved in school improvement efforts, curriculum revision
projects, grant-writing, and advanced professional development activities (presenting at
conferences, mentoring new teachers, etc.)

E) A brief description of each of the areas of specialization offered by
the program

The following is an excerpt from Loyola’s current graduate catalog, pages 41-43:

PROGRAMS LEADING TO INITIAL CERTIFICATION IN
SPECIAL EDUCATION

The M.Ed. in Special Education can be used to meet requirements for
initial certification in special education at two different age/grade levels and is
also appropriate for certified teachers seeking advanced professional
development. These special education graduate programs prepare both beginning
and advanced professionals with full qualifications to provide effective services to
students with disabilities and to take leadership roles in the field of special
education. The programs emphasize legal issues, service delivery, classroom
techniques, and advanced professional skills necessary to promote the provision
of quality services to students with special needs.

Students from a variety of academic backgrounds and careers are eligible
to apply to the graduate programs in special education. Students do not need to
complete the prerequisite requirements before applying and being accepted into
the master's programs. Once accepted, all students will meet with an academic
adviser to develop an individualized program plan of prerequisite and program
courses and experiences.

Students may demonstrate completion of prerequisite coursework at the
undergraduate or graduate level. In addition, students may complete school-based
experiences or demonstrate evidence of these experiences through teaching,
volunteering, or serving in other capacities in regular and special education school
programs. Students must demonstrate appropriate computer skills including word
processing, internet usage, and database searching. These skills may be assessed
through personal interview, hands-on demonstration, or product illustration.
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Students who have not completed the required coursework or mastered all
of the prerequisite skills may be accepted into the program but will need to take
the appropriate courses (or complete the appropriate experiences) before
beginning program coursework. A non-credit computer workshop may be
provided for students on internet and database searching.

M.Ed., Elementary/Middle (Grades 1-8)
M.Ed., Secondary (Grades 6-12)

These programs lead to a master's degree as well as certification in special
education from a Maryland State Department of Education approved program
using NASDTEC standards. Certification may be obtained to teach students
grades 1-8 (Elementary/Middle) or grades 6-12 (Secondary).

At the Elementary/Middle and Secondary levels, the program focuses on
students with high incidence disabilities including language or learning
disabilities, emotional/behavioral disorders, and mild mental retardation.
Differentiation of content area courses, age-specific course projects, and grade-
appropriate practicum placements allow for specialization at the appropriate
age/grade level.

Prerequisite Courses are intended to provide key foundational
coursework and school experiences for all students, particularly those who are not
currently certified in an area of education. Prerequisite courses may be taken at
the graduate or undergraduate level. Observation and participation may be met
through a variety of classroom experiences. These courses do not count as credits
completed toward the degree requirements.

RS510 Foundations of Reading Instruction (or equivalent)
RS720 Human Growth and Development (or equivalent)
RS761 Introduction to Special Education (or recent equivalent)
Observation and Participation in Special Education — 90 hours
Observation and Participation in General Education — 90 hours
Technology Usage for Research and Writing

Program Courses

The following are required program courses to be completed in three phases.

Phase I

ED600 Foundations of Research in Education

RS905 Characteristics of Learners with Mild and Moderate Disabilities
RS906 Developmental, Remedial, and Corrective Reading

RS907 Developmental, Remedial, and Corrective Mathematics
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or

RS908 Comprehensive Language Development: Methods and Resources for
Teaching Students with Special Needs

RS909 Science and Social Studies: Content, Methods, and Modifications for
Students with Mild and Moderate Disabilities

or

RS917 Instruction in Secondary Content Areas for Students with Mild and
Moderate Disabilities

Phase 11

RS911 Assessment, Diagnosis, and Evaluation of Learning and Behavior
Problems

RS912 Instructional Planning, Adaptations, and Learning Strategies for Students
with Special Needs

RS913 Comprehensive Classroom Management for Teachers of Students with
Special Needs

RS914 Communication, Collaboration, and Consultation with Parents and

Professionals Serving Students with Disabilities

RS915 Diagnosis and Intervention in Reading Disorders

RS916 Promoting Successful Transitions to Postsecondary Settings for Students
with Mild and Moderate Disabilities

Phase 111
RS918 Practicum I: Teaching Students with Special Needs™*/**
RS919 Practicum II: Teaching Students with Special Needs*/**

* Persons already certified in special education at the appropriate age/grade level
may substitute elective courses for the two practicum experiences.

** Practicum placements involve intensive experiences and teaching in schools or
other programs serving young children. These placements require extended
daytime availability.

This excerpt clearly describes the requirements for completing our elementary/middle
(grades 1-8) and secondary (grades 6-12) program. At this time, we do not yet have a state
approved special education program at the undergraduate level or the early childhood level. To
enable students to become certified at the early childhood level, we currently provide only a
master’s degree, which is aligned with state credit count requirements for certification from Birth
to age 8. It is our goal to submit for review a revised, comprehensive, Master’s and early
childhood special education certification program to NCATE and Maryland State Department of
Education within the next year.
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2) Provide and describe the following:

A) The policies/requirements for admission of students.

The following criteria, reprinted from the 1999-2000 graduate catalog (p.30), are required
for admission into all graduate programs in the Department of Education:

“Loyola seeks graduates from accredited graduate or undergraduate institutions of
higher learning who demonstrate superior academic ability. A minimum QPA of
3.000 is required for acceptance; however, provisional acceptance may be granted
for students with a QPA between 2.750 and 3.000. In addition, demonstrated
professional competency as evidenced by letters of recommendation or additional
standardized tests may be required by the Admissions Committee. A personal
interview may be also requested.”

Students applying to a special education graduate program who have a GPA between
2.750 and 3.000 are required to complete additional requirements to be considered for
provisional acceptance. Typically, students submit a letter explaining why their undergraduate
grades were below 3.0, complete the Watson-Glaser Test of Critical Thinking, and produce a
writing sample (on-site) which critiques a recent article relating to special education. A decision
to admit a student provisionally is based on success in both the Watson-Glaser and the writing
sample. Provisionally-accepted students are required to complete a number of courses (typically
between one and three) earning a “B” or better. The provisional courses do apply to the graduate
program, but must be taken and completed successfully before other program courses are taken.

B) The policies/requirements for retention of students.

In order to maintain good academic standing, all students in the Department of Education
must meet the following criteria, as stated in the catalog page 30:

“It is the student's responsibility to make certain that the minimum QPA
requirement of 3.000 is maintained. Students who fall below this level of
achievement will be placed on probation for one semester. Failure to raise the
cumulative QPA to 3.000 in the following semester may result in dismissal from
the program. A "B-" (2.677) grade is not a high enough grade to raise the QPA to
the required 3.000. The accumulation of more than two "C/C+" (2.000/2.330)
grades or the receipt of one "F" (0.000) will result in dismissal. Dismissal may
also result from excessive withdrawals, academic dishonesty, or other unethical or
unprofessional conduct reflecting upon a student's ability to enter into the
academic or professional field in which the degree is being offered.”
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In addition to the requirements described above, the following expectations and policies
govern student behavior (graduate catalog, page 15).

ACADEMIC INTEGRITY

Loyola College is dedicated not only to learning and the advancement of
knowledge but also to the development of ethically sensitive, socially responsible
persons. The College seeks to accomplish these goals through a sound educational
program and encourages maturity, independence, and appropriate conduct among its
students and faculty within the College community. It is the responsibility of faculty and
students alike to maintain the academic integrity of Loyola College in all respects.

INTELLECTUAL HONESTY

Students assume a duty to conduct themselves in a manner appropriate to the
College's mission as an institution of higher learning. Their first obligation is to
conscientiously pursue the academic objectives which they have set. This means that
students will do their own work and avoid any possibility of misrepresenting anyone
else's work as their own. "The act of appropriating the literary composition of another, or
parts, or passages of his writing, of the ideas, or the language of the same, and passing
them off as the product of one's own mind" (Black's Law Dictionary, 5th Edition)
constitutes "plagiarism." Avoiding plagiarism involves careful use of quotation marks,
notes, and citations, which the student must provide on all written work.

The student's second obligation is not to engage in acts of cheating. "Cheating" is
using unauthorized assistance or material, or giving unauthorized assistance or material
for the use of another in such a way that work or knowledge which is not the student's
own is represented as being so. Avoiding cheating involves refusing to give or receive
assistance from other students, books, or notes (unless specifically permitted by the
instructor) on tests, papers, laboratory reports, or computer programs.

Whenever evidence of a possible violation of academic honesty on the part of a
student is found, the course instructor shall review the evidence and the facts of the case
promptly with the student. The instructor shall determine the appropriate sanction to be
imposed. If the student does not accept the decision of the instructor, the student can
request that the instructor communicate promptly a written charge setting forth the
essential facts of the case to the Chair of the instructor's department. The Chair's decision
is final.

STANDARDS OF CONDUCT

It is expected that students will conform to all policies and regulations of the
College and classes in which they are registered, including those concerning procedure
and conduct in the Loyola-Notre Dame Library. Students must also abide by all federal,
state, and local laws. Susan Donovan, Vice President for Student Development and Dean
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of Students, Maryland Hall, Room 227, 410-617-2842, is responsible for administering
such regulations.

Violations are brought to the attention of the Dean of Students who shall then hear
the case or refer it to the College Board on Discipline. The decision of the Dean or the
Board is final. Warnings, restrictions on social and other activities, fines, suspensions and
dismissals are used in cases involving violations of College regulations and standards of
personal conduct. Suspension and dismissal are normally the only actions which are
recorded on the student's permanent record. Particulars concerning the kinds of
violations, due process, and sanctions that may be imposed, can be found in the
departmental handbook.

C) The policies/requirements for student completion of programs.

In order for students to successfully complete all graduate degree programs at Loyola,
they must meet the requirements as stated in the catalog page 21:

“All academic and clinical requirements, comprehensive exams, thesis (if
required), and any additional requirements unique to the department must be
satisfactorily completed. Under no circumstances will a student be permitted to
graduate if the cumulative QPA is not exactly 3.000 or higher. Students whose
QPA falls below 3.000 in the last semester will be placed on probation. These
students will be given one semester to raise the QPA to the required 3.000 by
taking an additional course(s) above the listed requirements.”

In the special education graduate programs, students must meet all the requirements and
successfully complete (QPA>3.000) all a) required prerequisite courses/experiences, b) 39

program credits, and ¢) two practicum placements. There are no comprehensive examinations or
theses for the M.Ed.

3.) The procedures used by the special education program for continuing
interaction with consumers (graduates, school systems, teachers, and
organizations).

The faculty and staff in the special education program are dedicated to continued
relationships with graduates, field supervisors, and professionals in the field. Routine surveys
are employed to gather basic demographic data identifying such things as place of employment,
ages of students working with, types and severity of disabilities they are exposed to, etc.
Additionally, surveys are used to solicit feedback from graduates on what they benefited the
most from their experience at Loyola and what they wished they had given their present
situation. Information from these surveys as well as direct feedback from professionals in the
field and our advisory panel are used to modify existing coursework and at times add or replace
coursework to reflect the current needs of the profession. Lastly, the core faculty of the special
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education program foster continual interaction with consumers by serving on local and regional
advisory boards and interagency coordinating councils.

We have articulated our plans to maintain contact with our program graduates in various
sections of the Special Education Strategic Plan 1999-2002 (Document included in appendix).
Specifically, we plan to

e (ultivate and maintain connections to alumni as the basis for providing field-based
supervision and mentorship of future students

e Utilize alumni and other advanced professionals working in special education service
delivery to provide a) mentorship, b) additional academic support, and c) practical
experiences for career changers

e Enhance relationships with and among alumni by
Developing a database of alumni in positions of leadership

Developing and maintaining communication with alumni via newsletters, web site
information, practicum sites, and collaborative professional development partnerships

4.) Describe how multicultural issues are integrated throughout the program.

Loyola College values the benefits in diversity and is committed to creating a community
which recognizes the inherent value and dignity of each person. As a community, the College
actively promotes an awareness of and sensitivity toward differences of race, gender, ethnicity,
national origin, culture, sexual orientation, religion, age, and disabilities among students, faculty,
administrators, and staff.

Commitment to diversity requires the creation of a community that fosters and advocates
the understanding of the impact of differences on ourselves and our institutions. An essential
feature of this community is an environment in which all students, faculty, administrators, and
staff are able to study and work free from bias and harassment. Such an environment contributes
to the growth and development of each member of the community.

The acceptance and understanding of human differences are parts of the College's
heritage and are embodied in the Jesuit/Mercy ideals of personal concern for the humanity of
others and service to those oppressed in any way by contemporary society. Consequently, all
members of the College community are expected to participate in our diverse community in a
manner consistent with the College's precept of "Cura Personalis, " care for the individual.

In the graduate program in special education, diversity is particularly meaningful. Issues
related to cultural, ethnic, religious, linguistic, and ability differences are thoroughly embedded
in nearly every course in the program. These differences must be examined critically in every
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phase of the special education process, and therefore, must be articulated in each competency
area. The table below provides samples of diversity-related competencies in individual courses

in the required program sequence.

Course number

Competencies

RS 761
Introduction to Special Education

Recognize variations in beliefs, traditions,
and values across cultures within society and
the effect of the relationships among child,
family, and schooling.

Identify major issues in education and
special education from a philosophical basis
including historical, social, and cultural
perspectives.

Demonstrate knowledge of assurances and
due process rights related to assessment,
eligibility, and placement for students who
are culturally and /or linguistically diverse.
Demonstrate knowledge of the
characteristics and effects of the cultural and
environmental milieu of the child and the
family (e.g., cultural diversity,
socioeconomic level, abuse/neglect,
substance abuse, etc.).

RS905 Characteristics of Learners with Mild
and Moderate Disabilities

Recognize the similarities and differences
among the cognitive, physical, cultural,
social, and emotional needs of typical and
exceptional individuals.

Access information on various cognitive,
physical, cultural, social, and emotional
conditions of individuals with
exceptionalities

Understand the effect of learning disabilities
on a family and the effect of family on
learning disabilities.

Recognize how deviance is perceived by
different systems (i.e., mental health,
religion, legal- corrections, education, social
welfare).

RS906 Developmental, Remedial, and
Corrective Reading

Demonstrate awareness of the nature and
multiple causes of. reading and writing
difficulties including reading problems
associated with a limited language
proficiency

Demonstrate a basic understanding of the
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effect of community influences on the
education of the remedial student
Recognize the impact on reading of cultural,
ethnic, linguistic diversity

RS908 Comprehensive Language
Development: Methods and Resources for
Teaching Students with Special Needs

Demonstrate knowledge of approaches for
teaching variant language speakers (e.g.,
modeling, parallel talk)

Understand the relationship between
nonstandard English speakers and written
language instruction.

RS909 Science and Social Studies: Content,
Methods, and Modifications for Students with
Mild and Moderate Disabilities or

Design lessons which reflect cultural
diversity in both content and method

Plan learning experiences with consideration
of individual differences (cultural, language,
disability)

RS911 Assessment, Diagnosis, and Evaluation
of Learning and Behavior Problems

Develop and select assessment measures and
instructional programs and practices, which
respond to cultural, linguistic, and gender
differences.

Determine or explain the social emotional
and behavioral needs of students.

RS912 Instructional Planning, Adaptations,
and Learning Strategies for Students with
Special Needs

Explain differing learning styles of students
and how to adapt teaching to the styles.
Select, adapt, and use instructional strategies
and materials according to characteristics of
the learner

RS913 Comprehensive Classroom
Management for Teachers of Students with
Special Needs

Designate certain pupil behavior as either
appropriate or inappropriate for a specified
age group based on observation and social
validation.

Demonstrate awareness of cultural diversity
and its impact on social skills.

Design, implement, and evaluate
instructional programs that enhance the
student’s social participation in family,
school, and community activities.

RS914 Communication, Collaboration, and
Consultation with Parents and Professionals
Serving Students with Disabilities

Understand the influence of the total
environment on the student (e.g.,
multicultural, ethnic background).

RS915 Diagnosis and Intervention in Reading
Disorders

Examine linguistic differences
Semantic Awareness
Cultural Awareness

RS916 Promoting Successful Transitions to
Postsecondary Settings for Students with Mild

Teach culturally responsive functional life
skills relevant to independence in the
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and Moderate Disabilities community.

RS918/RS 919 Practicum I and II: Teaching e Awareness of one’s own cultural biases and

Students with Special Needs differences that affect one’s teaching.

e Demonstrate positive regard for the cultures,
religion, gender, and sexuality of students.

e Differentiate between divergent cultural
practices and classroom behavior and
performance.

5.) Describe the institution's process for developing a curriculum for the
preparation of special education personnel including procedures for the study
of the recommendations of national professional organizations as they may
affect special education programs.

Lovola’s Special Education Program Review and Revision Process

Over the past five years the special education faculty at Loyola College initiated and
completed an extensive review and revision of the graduate special education programs. This
self-study was conducted to maintain standards of "best practice" in special education teacher
training, as well as to insure consistency within, and comprehensiveness of, our certification and
degree programs.

There were five stages in our review process: a) compilation of validated competencies,
b) assessment of programming needs, c) organization of course content, d) outside review of
proposed curriculum structure, and ¢) request for state approval and implementation. We
have completed the first four stages and are currently seeking MSDE approval.

A. Compilation of Validated Competencies

In this first phase, we identified and compiled validated and/or recommended
competencies relevant to certification and graduate programs in special education. In particular,
we identified five competency bases (listed below) of relevance to our graduate programming in
generic special education (and aligned with certification structures in the state of Maryland).

* CEC Common Core of Knowledge and Skills Essential for all Beginning Special
Education Teachers (Council for Exceptional Children (1992))

* The DLD Competencies for Teachers of Students with Learning Disabilities (Division
for Learning Disabilities, Council for Exceptional Children (1992))
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* Knowledge/Skills Needed by Teachers who work with Students with Severe
Emotional/Behavioral Disorders (Bullock, L. M., Ellis, L. L., & Wilson, M. (1994))

* MRDD Competencies for Beginning Teachers (Council for Children with Mental
Retardation / Developmental Disabilities (1995)).

* CEC Standards for Professional Practice (Council for Exceptional Children, (1994))

After identifying these competency sources, we entered all of the competencies into a
database, enabling us to manipulate and organize the competencies by content. To insure that we
could later identify the sources, we coded the competencies within each set. Then we carefully
examined and sorted the competencies into clusters reflecting similar content. These clusters
were further sorted and synthesized to reduce redundancy and create logical units of study and
practice.

B. Assessment of Current Programming Needs

In this stage, our goal was to compare existing course content with established
competencies published by the Council for Exceptional Children: CEC Common Core of
Knowledge and SKkills Essential for all Beginning Special Education Teachers. The purpose
of this comparison was to provide immediate feedback on our existing program while we
continued with the time consuming process of new program development.

To this end, we developed and administered a survey to recent graduates and all course
instructors to identify and compare existing competencies and highlight competencies that
needed increased emphasis and/or additional programming. Minor program weaknesses were
promptly addressed through staffing changes, course revisions, and structured practicum
requirements. In this way, we continued “continuous program revisions” even while major
structural changes were being developed.

C. Organization of Course Content

After the competency synthesis described in Section A above was complete, we looked
carefully at the potential ways to organize the competencies into a logical and practical sequence
of study. We evaluated further our current resources and identify needed courses, practicum
experiences, and potential instructors. Existing courses were modified to reflect reorganized/
new competencies.

D. Outside Review of Proposed Curricular Structure

After designing a program sequence which logically integrated the vast majority of
relevant competencies from the research literature and the national professional organizations,
we sought review, validation, and feedback from a panel of experts in the fields of special
education through our advisory board and contacts in the LEA’s and MSDE. We also included
current practitioners and higher education faculty. Data on course content and necessity for
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related knowledge and skills were collected. We used this feedback to further refine the program
and individual course structures.

E. Request for State Approval/Implementation

A final draft of the proposed program (course sequence and individual course
competencies) was sent to Maryland State Department of Education for program approval. With
conditional approval (pending NCATE review), we began programmatic changes (catalog
descriptions, instructor meetings, student advising, etc.). The program changes were recently
implemented in the Spring, 2000, semester.

F. Final NCATE approval

Upon receipt of NCATE approval, we will begin an ongoing monitoring and assessment
process to continue to monitor student feedback, LEA needs, and “best practice” updating.

G. Next steps

We anticipate submitting a new program for NCATE review leading to a Master’s degree
and certification in Early Childhood Special Education within the next year. We have completed
steps A through C of the above process using CEC core, DEC, and NAEYC competencies for a
comprehensive early childhood program.

6) Describe the program's practicum requirements. Form P
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(P1)

Field experiences are sequential in difficulty.

A. All courses in the program have applied projects for
acquisition and demonstration of skills. These
activities comprise a large part of the “field
experience” for students in our program, nearly all of
whom are already teaching or working in classrooms.
Since the program is sequenced with foundational
courses followed by content courses and before
specific special education methods courses, the field
experience projects are addressed sequentially.

For example, see performance activities for RS 908,
RS 911, RS 912, RS 913.

B. Practicum experiences and requirements are
individualized through review of student experiences
and competency. Each student works with the
practicum coordinator to develop a practicum plan
identifying tasks and skills to be demonstrated. The
second practicum experience is used to revisit areas in
need of additional work, complete all requisite
teaching competencies, and for some, to acquire skills
beyond that of beginning teacher.

See practicum manual page 7, par.2, and Appendix A.

C. Over the practicum period, the student gradually
assumes direct responsibility for the planning and
implementation of instruction to all class members.

(P2)

Each field experience has clearly stated,
measurable objectives which relate to the
overall goals and objectives of the program.

All practicum objectives are taken directly from the
standards-based competency compilation from which
our program has been built.

All practicum objectives are first developed through
demonstration, discussion, or practice in specific
program courses. In addition to specific course
objectives, the competencies for each practicum
project/skill area are articulated in the practicum
manual.

See specific objectives for all activities- practicum
manual pages 7-17.
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(P3) The field experiences involve professionals
(e.g., teachers, early interventionists), who use
practices congruent with the knowledge and

skills expected of the candidate.

We communicate closely with LEA and school based
personnel to identify cooperating/mentor teachers who
hold advanced degrees and certification, and also who
are identified as “master teachers” by their
administrators and peers. Also, we are fortunate to
have many of our own past graduates who are highly
successful and willing to work with developing
teachers.

See attachment X- Job Description: Special
Education Practicum Administrator, Responsibilities
sections I-1V.

(P4) Cooperating professionals are provided
program standards which structure field

experiences.

A. Course projects requiring field experiences are
articulated in writing (see syllabi) and reviewed and
approved by cooperating professionals before
initiation.

B. Practicum manuals are distributed and reviewed
with individual cooperating teachers prior to beginning
of experience.

See practicum manual Purpose (page 1); Grading
Criteria (pages 18-19); and Evaluation Forms (pages
32-36).

(P5) The student teaching experience is in the same
type of settings as that for which the candidate

is seeking licensure/certification.

Each student completes two practicum placements
corresponding to the age/grade level for certification
with varying service delivery types. For example, a
student certifying at the elementary/middle level may
have one experience in a self-contained elementary
classroom with the second placement in an inclusive
middle school setting. Our students are prepared and
expected to practice teaching in a variety of
instructional environments (included, self-contained,
home, residential, and hospital settings).

See practicum approval form (XI).

(P6)  The student teaching experience is with the
same type of individuals as those with whom

the candidate is preparing to work.

Practicum placements are only made in appropriate
settings serving students with mild/moderate
disabilities at the correct age/grade. Teacher
certification for faculty at the placement must match
program certification in generic special education (not
severe/profound or VI or HI).

See Special Education Meeting Minutes from 3/11/98,
discussion item number 3 (XII).
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(P7)

Candidates are placed only with cooperating
professionals who are appropriately
licensed/certified in the specialization in which
candidates are seeking certification.

Loyola requires that all cooperating teachers are a)
certified at the correct age/grade level, b) have an
earned Master’s degree or higher, and c) are
considered by their administrator to be a “Master
Teacher.”

See practicum manual p.3

See Meeting Notes 3/11/98, discussion item number 6.

(P8)

Each area of specialization provides
supervision to candidates by university/college
faculty qualified and experienced in teaching in
the area of specialization.

University supervisors all a) hold doctoral or master’s
level degrees in special education, b) have experience
in teaching special education, and c) have experience
with teacher supervision and development.

See practicum manual page 3.

Please note the following info on our past and current
SUpervisors.

Roslyn Canosa, Ed.D., Spec. Ed, 10 years supervision
exp.

Elizabeth Dean, Ed.D., Retired supervisor special ed;
10 years university supervision exp.

Diane Fadely, Ed.D, Retired supervisor special ed, 3
yrs university supervision exp.

Joyce Hlass, M.A., Special Ed Instructional Specialist,
5 yrs university supervision exp.

John Vacca, Ph.D., Full time special ed faculty, 3 yrs
university superision exp.

Debbie Von Rembrow, M.S., Specialist Early
Intervention, MSDE. 5+ years supervision exp.
Kathleen Toney-Carter, M.S., Special Ed specialist, 3
years supervision experience.

(P9)

During student teaching, the supervisor from
the university/college observes the candidate at
least five times.

The university supervisor formally observes each
candidate at least three times per placement, for a total
of six formal observations. Additional informal
observations by the university supervisor and
cooperating teacher also occur.

Note: The practicum manual p. 7 says only twice per
placement. This was changes beginning Spring, 2000,
semester to reflect CEC guidelines. This change will
be reflected in a revised practicum manual planned for
Fall, 2000. Currently, students are advised prior to
the start of the practicum placement.

23




(P10) Explicit performance criteria are established for
student teaching and each field experience.

A. The practicum manual clearly delineates
competencies to be demonstrated during the
experience, specific projects that demonstrate these
competencies, and grading criteria (reviewed in
seminars) for mastery. The modified “TIES”
observation instrument provides clear criteria and
feedback for all observed lessons.

See practicum manual p. 7-17 and TIES forms in
manual Appendix.

B. Performance activities to be completed through
“field experience” in courses have criteria for mastery
in the course syllabus or course handouts.

See, for example, RS 916. RS 914.RS
913.

(P11) Candidates have a minimum of ten (10) full-
time weeks or equivalent clock hour composite
(e.g., 350 clock hours) of supervised
practicum/student teaching in the areas of
specialization for which the candidate is being
prepared.

Each of the two practicum placements lasts for six-
weeks of full-time teaching, for a total of twelve
weeks. This equates to a total of not less than 360
hours.

See practicum manual p. 2.

(P12) Knowledge and skills required for each
practicum experience reflect "recommended

practices."

Practicum activities are directly aligned with course
and program competencies as articulated by the
appropriate professional organization (CEC, DLD,
MR/DD, CCBD) and current research. Relevant
competencies are listed in the practicum manual pages
7-17.

Note: All practicum competencies are drawn directly
from the standards-based competency compilation,
attachment 1.

See manual p. 2 (definition of
“Practicum”).
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(P13) Practicum experiences are supervised under a
structured program of advisement.

Students meet with advisors to gain permission to
register for practicum and to identify appropriate types
of placements to meet their learning needs.

See Special Education Meeting Minutes
3/25/98- discussion items 6 and 7 (XIII).
See minutes 4/22/98- item #5 (XIV).

As noted below, faculty meet each semester to
communicate practicum needs with the practicum
coordinator. The coordinator (often with faculty)
provides a seminar before the start of each semester to
explain all requirements and expectations.
Individualized practicum planning is documented on
the sheet on p. 21. Students receive written feedback
from the university supervisor and cooperating teacher
throughout and at the conclusion of the experience (see
pages 31-41). A follow-up seminar helps students to
reflect on their progress and identify future needs and
interests.

See Special Education Meeting Minutes 4/22/98- item
#14.

(P14) Each area of specialization has responsibility for
assigning candidates to approved placements.
This responsibility includes the approval of
cooperating teachers and supervisors. Criteria
for the selection and retention of such persons
are in writing and subject to ongoing
evaluation.

All advising faculty meet at least once per semester to
exchange information with the practicum coordinator
on appropriate placements and supervisors. Written
procedures are being developed.

(P15) Each area of specialization has written criteria
for the selection and retention of cooperating
professionals and supervisors.

See practicum manual page 3 and P14 above.
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6A) List of faculty with primary assignments in special education.

FORM A: FACULTY

Directions: List all faculty who teach courses referenced in your program review document. Under status, use F or
P to indicate if the individual is full- or part-time.

Name Degree Status Rank

Sharyn Rhodes Ph.D. F Associate Professor

Elana Rock Ed.D. F Associate Professor

John Vacca Ph.D. F Assistant Professor

Nancy Briganti Ph. D. P Adjunct Assistant Professor
Katherine Toney Carter M. Ed. P Adjunct Instructor

Morton Esterson CASE P Adjunct Professor

Diane Fadely Ed. D. P Adjunct Assistant Professor
Judy Glass M.Ed. P Adjunct Instructor

Joyce Hlass M.Ed. P Adjunct Instructor
Maryanne Ralls M. Ed. P Adjunct Instructor

Michael Small Ph. D. P Adjunct Assistant Professor
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SECTION II
OVERVIEW AND SCOPE CHECKLIST
INITIAL PROGRAMS IN SPECIAL EDUCATION

SUBMITTED BY: Loyola College in Maryland

(Name of College/University)

4501 North Charles Street, Baltimore, Maryland 21210
(Address)

CHIEF COMPILER: Elana E. Rock

DATE: September, 15, 2000 PHONE: 410-617-5177

E-MAIL:__Erock@loyola.edu FAX: 410-617-5097

PROGRAM AREA: Special Education- Generic — Mild and Moderate Disabilities

Page No.
25 (1)
36 (2
36
4l
48
_54 (3)
_56 (4
57 _(5)
57 _(6)
58 (7)

Appendix A (8)
Appendix B (9)
N/A  (10)

_39_(11)

(Specializations- Grades 1-8; Grades 6-12)

Information Included

Provide evidence that the program area provides candidates with each of the knowledge and skills
set forth in the CEC Common Core of Knowledge and Skills Essential for All Beginning Special
Education Teachers
Provide evidence that the program area provides candidates with each of the knowledge and skills
set forth in the appropriate CEC Specialized Knowledge and Skills Essential for Beginning Special
Education Teachers

LD Competencies

ED Competencies

MR Competencies

Provide the course of study with all required courses clearly indicated.

Provide a description of all field and clinical experiences, including student teaching and
internships.

Provide appropriate state licensure requirements.

Provide evidence that the program area meets state licensure requirements. (Include or reference
appropriate licensure requirements.)

Provide number of candidates by academic standing. (Please report this information on Form B.)
Provide syllabi for all courses listed on the matrix.

Provide handbook which includes candidate practicum requirements.

Provide undergraduate catalog or appropriate sections, if referred to on the matrix.

Describe how the program area differs from these program standards.
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Common Core Knowledge and Skills Statements

Program Standards

Cite courses by number; cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

Common Core
Philosophical, Historical, and Legal
Foundations of Special Education

Knowledge:

K1

Models, theories, and philosophies that
provide the basis for special education
practice.

RS 761, #1

K2

Variations in beliefs, traditions, and values
across cultures within society and the effect of
the relationship among child, family, and
schooling.

RS 761, #2

K3

Issues in definition and identification
procedures for individuals with exceptional
learning needs including individuals from
culturally and/or linguistically diverse
backgrounds.

RS 761, #10

K4

Assurances and due process rights related to
assessment, eligibility, and placement.

RS 761, #19

K5

Rights and responsibilities of parents,
students, teachers and other professionals, and
schools as they relate to individual learning
needs.

RS 761, #17

Skills

S1

Articulate personal philosophy of special
education including its relationship to/with
regular education.

RS 918/919, #13

S2

Conduct instructional and other professional
activities consistent with the requirements of
law, rules and regulations, and local district
policies and procedures.

RS 918/919, #6

CC:
2.

Common Core
Characteristics of Learners

Knowledge:
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

K1

Similarities and differences among the
cognitive, physical, cultural, social, and
emotional needs of individuals with and
without exceptional learning needs.

RS905, #2

K2

Differential characteristics of individuals with
exceptionalities, including levels of severity
and multiple exceptionalities.

RS 761, #24

K3

Characteristics of normal, delayed, and
disordered communication patterns of
individuals with exceptional learning needs.

RS 905, #3

K4

Effects an exceptional condition(s) may have
on an individual's life.

RS 761, #27

K5

Characteristics and effects of the cultural and
environmental milieu of the child and the
family including cultural and linguistic
diversity, socioeconomic level, abuse/neglect,
and substance abuse.

RS 761, #25

K6

Effects of various medications on the
educational, cognitive, physical, social, and
emotional behavior of individuals with
exceptionalities.

RS 905, #4

K7

Educational implications of characteristics of
various exceptionalities.

RS 761, #26

Skills:

S1

Access information on various cognitive,
communication, physical, cultural, social, and
emotional conditions of individuals with
exceptional learning needs.

RS 905, #5
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

CcC: Common Core

3. Assessment, Diagnosis, and Evaluation

Knowledge:

Kl Basic terminology used in assessment. RS 911, #7

K2 Ethical concerns related to assessment. RS 911, #1

K3 Legal provisions, regulations, and program RS 911, #6
standards regarding assessment of individuals.

K4 Typical procedures used for screening, RS 761, #11
prereferral, referral, and classification.

K5 Appropriate application and interpretation of | RS 911, #15
scores, including grade score versus standard
score, percentile ranks, age/grade equivalents,
and standings.

K6 Appropriate use and limitations of each type RS 911, #4, 14, 15
of assessment instrument.

K7 Incorporation of strategies that consider the RS 911, #2
influence of diversity on assessment,
eligibility, programming, and placement of
individuals with exceptional learning needs.

K8 The relationship between assessment and RS 761, #16
placement decisions. RS 912, 42

K9 Methods for monitoring progress of RS 911, #39
individuals with exceptional learning needs.

Skills

S1 Collaborate with families and other RS 914, #28
professionals involved in the assessment of
individuals with exceptional learning needs.

S2 Create and maintain records. RS O18/919, #14

S3 Gather background information regarding RS 911, #18
academic, medical, and family history.

S4 Use various types of assessment procedures RS 911, #19

appropriately.

27




Cite courses by number, cite specific section of
Program Standards syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

S5 Interpret information from formal and RS 911, #17
informal assessment instruments and
procedures.

S6 Report assessment results to individuals with RS 911, #35, 36, 38
exceptional learning needs, parents, RS 914, #17
administrators, and other professionals using
appropriate communication skills.

S7 Use performance data and information from RS 911, #34
teachers, other professionals, individuals with
exceptionalities, and parents to make or
suggest appropriate modification in learning
environments.

S8 Develop individualized assessment strategies RS 911, #40
for instruction.

S9 Use assessment information in making RS 912, #2
instructional decisions and planning
individual programs that result in appropriate
placement and intervention for all individuals
with exceptional learning needs, including
those from culturally and/or linguistically
diverse backgrounds.

S10 Evaluate the results of instruction. RS 911, #42

S11 Evaluate supports needed for integration into RS 911, #42
various program placements. RS 916, #27

CC: Common Core
4. Instructional Content and Practice

Knowledge:

K1 Differing learning styles of individuals with RS 912, #19
exceptional learning needs and how to adapt
teaching to these styles.

K2 Demands of various learning environments RS 912, #20
such as individualized instruction in general
education classes.

K3 Curricula for the development of motor, RS 912, #10
cognitive, academic, social, language,
affective, career, and functional life skills for
individuals with exceptional learning needs.
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

K4 Instructional and remedial methods, RS 912, #44
techniques, and curriculum materials. RS 906 and RS 907 en toto

K5 Techniques for modifying instructional RS 912, #27, 28, 47 RS 909 #31, 32, 33
methods and materials. RS 906 #28, 30

K6 Life skills instruction relevant to independent, | RS 916, #16
community, and personal living and
employment.

K7 Cultural perspectives influencing the RS 761, #2
relationship among families, schools, and RS 906, #26
Con}mgn%tles as r§1ated to qffectlve 1n§tmct10n RS 914, #12
for individuals with exceptional learning
needs.

Skills:

S1 Interpret and use assessment data for RS 911, #38
instruction. RS 912, #2

S2 Develop and/or select instructional content, RS 911, #3
materials, resources, and strategies that
respond to cultural, linguistic, and gender
differences.

S3 Develop comprehensive, longitudinal RS 912, #8
individualized programs.

S4 Choose and use appropriate technologies to RS 912, #51
accomplish instructional objectives and to
integrate them appropriately into the
instructional process.

S5 Prepare appropriate lesson plans. RS 918/919, #20

S6 Involve the individual and family in setting RS 912, #36
instructional goals and charting progress.

S7 Use task analysis. RS 911, #26 RS 918/919, #21, 22

S8 Select, adapt, and use instructional strategies RS 912, #27
and materials according to characteristics of
the learner.

S9 Sequence, implement, and evaluate individual | RS 912, #9

learning objectives.
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

S10 Integrate affective, social, and RS 916, #21
career/vocational skills with academic
curricula.
S11 Use strategies for facilitating maintenance and | RS 912, #42
generalization of skills across learning
environments.
S12 Use instructional time properly. RS 912, #33
S13 Teach individuals with exceptional learning RS 912, #39
needs to use thinking, problem-solving, and
other cognitive strategies to meet their
individual needs.
S14 Choose and implement instructional RS 916, #26
techniques and strategies that promote
successful transitions for individuals with
exceptional learning needs.
S15 Establish and maintain rapport with learners. RS 912, #32
S16 Use verbal and nonverbal communication RS 912, #32
techniques.
S17 Conduct self-evaluation of instruction. RS 918/919, #46
CcC: Common Core
5. Planning and Managing the Teaching and
Learning Environment
Knowledge:
K1 Basic classroom management theories, RS 913, #4
methods, and techniques for individuals with
exceptional learning needs.
K2 Research-based best practices for effective RS 913, #6
management of teaching and learning.
K3 Ways in which technology can assist with RS 912, #50
planning and managing the teaching and
learning environment.
Skills:
S1 Create a safe, positive, and supportive RS 918/919, #4, 26, 30

learning environment in which diversities are
valued.
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

S2

Use strategies and techniques for facilitating
the functional integration of individuals with

exceptional learning needs in various settings.

RS 913 #49
RS 916,#17, 18

S3

Prepare and organize materials to implement
daily lesson plans.

RS 918/919, #20

S4

Incorporate evaluation, planning, and
management procedures that match learner
needs with the instructional environment.

RS 912, #26

S5

Design a learning environment that
encourages active participation by learners in
a variety of individual and group learning
activities.

RS 912, #25

S6

Design, structure, and manage daily routines,
effectively including transition time, for
students, other staff, and the instructional
setting.

RS 913, #19

S7

Direct the activities of a classroom para-
professional, aide, volunteer, or peer tutor.

RS 912, #23

S8

Create an environment that encourages self-
advocacy and increased independence.

RS 918/919, #43
RS 916, #31
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Program Standards

Cite courses by number; cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

CC:
6.

Common Core
Managing Student Behavior and Social
Interaction Skills

Knowledge

K1 Applicable laws, rules and regulations, and
procedural safeguards regarding the planning
and implementation of management of
behaviors of individuals with exceptional

learning needs.

RS 913, #3

K2 Ethical considerations inherent in behavior

management.

RS 913, #3, 25
RS 918/919, #4, 41

K3 Teacher attitudes and behaviors that positively
or negatively influence behavior of

individuals with exceptional learning needs.

RS 913, #14, 15

K4 Social skills needed for educational and
functional living environments and effective

instruction in the development of social skills.

RS 913, #45, 50, 51, 55, 57, 59

K5 Strategies for crisis prevention/intervention.

RS 913, #42

K6 Strategies for preparing individuals to live
harmoniously and productively in a
multiclass, multiethnic, multicultural, and

multinational world.

RS 913, #49

Skills:

S1 Demonstrate a variety of effective behavior
management techniques appropriate to the
needs of individuals with exceptional learning

needs.

RS 913, #41, 44
RS 918/918, # 42, 44

S2 Implement the least intensive intervention
consistent with the needs of the individuals

with exceptionalities.

RS 913, #31

S3 Modify the learning environment (schedule
and physical arrangement) to manage

inappropriate behaviors.

RS 913,#17, 18, 19, 21, 22

S4 Identify realistic expectations for personal and

social behavior in various settings.

RS 913, #51

S5 Integrate social skills into the curriculum.

RS 913, #54
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

S6

Use effective teaching procedures in social
skills instruction.

RS 913, #50, 51

S7

Demonstrate procedures to increase the
individual's self-awareness, self-control, self-
reliance, and self-esteem.

RS 918/919, #43

S8

Prepare individuals with exceptional learning
needs to exhibit self-enhancing behavior in
response to societal attitudes and actions.

RS 913, #49, 58

Common Core
Communication and Collaborative
Partnerships

Knowledge:

Kl

Factors that promote effective communication
and collaboration with individuals, parents,
and school and community personnel in a
culturally responsive program.

RS 914, #24, 29, 32

K2

Typical concerns of parents of individuals
with exceptional learning needs and
appropriate strategies to help parents deal
with these concerns.

RS 914, #1

K3

Development of individual student programs
working in collaboration with team members.

RS 914, #26

K4

Roles of individuals with exceptionalities,
parents, teachers, and other school and
community personnel in planning an
individualized program.

RS 914, #14, 20, 21, 22

K5

Ethical practices for confidential
communication to others about individuals
with exceptional learning needs.

RS 914, #10

Skills:

S1

Use collaborative strategies in working with
individuals with exceptional learning needs,
parents, and school and community personnel
in various learning environments.

RS 914, #26, 29
RS 918/919, #47, 51

S2

Communicate and consult with individuals,
parents, teachers, and other school and
community personnel.

RS 914, #23
RS 918/919, #50. 52
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

S3

Foster respectful and beneficial relationships
between families and professionals.

RS 914, #5

S4

Encourage and assist families to become
active participants in the educational team.

RS 914, #6

S5

Plan and conduct collaborative conferences
with families or primary caregivers.

RS 918/919, #51

S6

Collaborate with regular classroom teachers
and other school and community personnel in
integrating individuals with exceptional
learning needs into various learning
environments.

RS 914, #40

S7

Communicate with regular teachers,
administrators, and other school personnel
about characteristics and needs of individuals
with specific exceptional learning needs.

RS 914, #39

CC:
8.

Common Core
Professionalism and Ethical Practices

Knowledge:

Kl

Personal cultural biases and differences that
affect one's teaching.

RS 918/919, #1

K2

Importance of the teacher serving as a model
for individuals with exceptional learning
needs.

RS 913, #14

Skills:

S1

Demonstrate commitment to developing the
highest educational and quality-of-life
potential of individuals with exceptional
learning needs.

RS 918/919, #2

S2

Demonstrate positive regard for the culture,
religion, gender, and sexual orientation of
individual students.

RS 918/919, #4

S3

Promote and maintain a high level of
competence and integrity in the practice of the
profession.

RS 918/919, # 10

S4

Exercise objective professional judgment in
the practice of the profession.

RS 918/919, #5




Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

S5 Demonstrate proficiency in oral and written RS 918/919, #48
communication.

S6 Engage in professional activities that may RS 918/919, #7
benefit individuals with exceptional learning
needs, their families, and/or colleagues.

S7 Comply with local, state, provincial, and RS 918/919, #6
federal monitoring and evaluation
requirements.

S8 Use copyrighted educational materials in an RS 918/919, #8
ethical manner.

S9 Practice within the CEC Code of Ethics and RS 918/919, #9

other standards and policies of the profession.
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Knowledge and Skills for All Beginning Special Education Teachers of
Students with Learning Disabilities

Program Standards

Cite Courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

LD:

Learning Disabilities
Philosophical, Historical, and Legal
Foundations of Special Education

Knowledge:

K1

The historical foundations and classic studies,
including the major contributors and advocacy
organizations, that undergird the growth and
improvement of knowledge and practices in the
field of education of individuals who have
learning disabilities.

RS 905, #25, 29, 38

K2

The evolution of the term learning disability as
it relates to medicine, psychology, behavior,
and education.

RS 905, #7

K3

Current and past philosophies and theories
guiding the field of education of individuals
who have learning disabilities.

RS 905, #18

K4

Future trends in the field of education of
individuals who have learning disabilities.

RS 905, #33

K5

The influence of major legislation that affects
individuals who have learning disabilities and
the influence on practice.

RS 905, #23, 24

K6

Current educational definitions of individuals
with learning disabilities, including
identification criteria, labeling issues, and
current incidence and prevalence figures.

RS 905, #6, 12

Skills:

S1

Articulate the factors that influence over-
representation of culturally and linguistically
diverse individuals in programs for individuals
with learning disabilities.

RS 905, #46

S2

Articulate the pros and cons of current issues
and trends in special education and the field of
learning disability.

RS 905, #45

LD:

Learning Disabilities
Characteristics of Learners
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Program Standards

Cite Courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

Knowledge:

K1 The various etiologies of conditions affecting RS 905, #13
individuals with learning disabilities.

K2 The medical factors influencing individuals RS 905, #15
with learning disabilities, including
medication, nutrition, genetics, and neurology.

K3 The psychological characteristics of RS 905, #8
individuals with learning disabilities, including
intelligence, perception, memory, thinking
skills, and language development.

K4 The relationship between individuals with RS 905, #9
learning disabilities and other associated
conditions, including attention deficit disorder,
attention deficit with hyperactivity, and
dyslexia.

K5 The social/emotional aspects of individuals RS 905, #10
with learning disabilities, including social
imperceptiveness, juvenile delinquency, and
learned helplessness.

Skills: None in addition to Common Core.

LD: Learning Disabilities

3. Assessment, Diagnosis, and Evaluation

Knowledge:

K1 Specialized terminology used in the assessment | RS 911, #22, 29
of individuals who have learning disabilities.

K2 Legal provisions, regulations, and program RS 911, #6
standards regarding unbiased assessment and
use of instructional assessment measures with
individuals who have learning disabilities.

K3 Specialized policies regarding referral and RS 905, #24, 26
placement procedures for individuals who have
learning disabilities.

Skills:

S1 Choose and administer assessment instruments | RS 911, #19

appropriately for individuals with learning
disabilities.
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Program Standards

Cite Courses by number; cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

LD: Learning Disabilities
4. Instructional Content and Practice
Knowledge:
Kl The impact of listening skills on the RS 908, #1
development of critical thinking, reading
comprehension, and oral and written language.
K2 The impact of language development on the RS 906, #5, 15
academic and social skills of individuals with RS 908, #5
learning disabilities.
K3 The impact of learning disabilities on auditory | RS 908, #3
skills, including perception, memory, and
comprehension.
K4 The relationship between learning disabilities RS 906, #7
and reading instruction, including reading
purpose, rate, accuracy, fluency, and
comprehension.
KS The impact of social skills on the lives of RS 913, #45
individuals who have learning disabilities. RS 912, #38
K6 Sources of specialized materials for individuals | RS 912, #46
with learning disabilities.
K7 Various test-taking strategies used by RS 912, #40
individuals with learning disabilities.
K8 Alternatives for teaching skills and strategies RS 912, #27
to individuals with learning disabilities who
differ in degree and kind of disability.
Cite Courses by number; cite specific section of
Program Standards syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.
Skills:
S1 Use effective instructional strategies for basic RS 906, #3, 8,9, 13 RS 908, #3, 14, 16

skills, including listening, reading, writing,
reporting, and computing.

RS 907, #18
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Program Standards

Cite Courses by number; cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

S2 Use effective instructional strategies for RS 909 #36
applying various study skills to academic RS 916, #34, 36
areas.

S3 Use skills to enhance thinking processes. RS 906 #12 RS 912, #39

S4 Use skills to enhance vocabulary development. | RS 906, #9

RS 908, #6, 8

S5 Use appropriate reading methods for RS 906, #3, 4, 14
individuals who have learning disabilities.

S6 Use appropriate spelling methods and RS 908, #20- 27
instructional strategies for individuals who
have learning disabilities.

S7 Assist individuals who have learning RS 908, #24
disabilities in the prediction and detection of
errors in oral and written language.

S8 Use appropriate handwriting methods and RS 908 #29, 30, 31
instructional strategies for individuals with
learning disabilities.

S9 Use decision criteria for when to teach RS 908, #32
manuscript versus cursive writing for
individuals with learning disabilities.

S10 Use appropriate math methods and RS 907, 2, 3,8, 11
instructional strategies including articulation,
practice, immediate feedback, and review, for
individuals who have learning disabilities and
who show patterns of error.

S11 Use research-supported instructional strategies RS 906, #14
and practice for teaching individuals with RS 908, #11, 19
learning disabilities. RS 912, #40, 43

S12 Modify speed of presentation and use RS 908 #4
organization cues.

S13 Integrate appropriate teaching strategies and RS 916, #19, 21 RS 912 #40
instructional approaches to provide effective RS 906, #3 RS 918/919, # 31
instruction in academic and nonacademic areas RS 908. #12
for individuals with learning disabilities. ’

LD: Learning Disabilities

5. Planning and Managing the Teaching and

Learning Environment
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Program Standards

Cite Courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

Knowledge: None in addition to Common Core.

Skills: None in addition to Common Core.

LD: Learning Disabilities
6. Managing Student Behavior and Social
Interaction Skills

Knowledge: None in addition to Common Core.

Skills:

S1 Design a learning environment for individuals RS 913, #21
with learning disabilities that provides
feedback from peers and adults.

LD: Learning Disabilities

7. Managing Student Behavior and Social
Interaction Skills

Knowledge:

K1 Sources of unique services, networks, and RS 905, #25
organizations of individuals with learning
disabilities, including career/vocational
support.

Skills: None in addition to Common Core.

LD: Learning Disabilities

8. Professionalism and Ethical Practices

Knowledge:

K1 Consumer and professional organizations, RS 761, #6

publications, and journals relevant to the field
of learning disabilities.

RS 905, #25, 29

Skills:

S1 Articulate the learning disability teacher's
ethical responsibility to non-identified
individuals who function similarly to
individuals who have learning disabilities (e.g.,
at-risk individuals.).

RS 905, #34

S2 Participate in the activities of professional
organizations relevant to the field of learning
disabilities.

RS 914, #44
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Knowledge and Skills for all Beginning Special Education Teachers of
Students with Emotional and Behavioral Disorders

Program Standards

Cite courses by number; cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

Emotional/Behavioral Disorders
Philosophical, Historical, and Legal
Foundations of Special Education

Knowledge:

K1

Current educational terminology and
definitions of students with
emotional/behavioral disorders (E/BD),
including the identification criteria and
labeling controversies, utilizing professional
accepted classification systems, and current
incidence and prevalence figures.

RS 905, #48,53,66,69,70

K2

Differing perceptions of deviance, including
those from mental health, religion, legal-
corrections, education, and social welfare.

RS 905, # 74

K3

Differences between etiology and diagnosis
unique to a variety of theoretical approaches
(biophysical, psychodynamic, behavioral,
ecological) and their application for students
with E/BD.

RS 905, #51, 73

K4

The historical foundations and classic studies,
including the major contributors, that
undergird the growth and improvement of
knowledge and practices in the field of E/BD.

RS 761, #4,5, 8

K5

The legal system to assist students with E/BD.

RS 905, #77

Skills:

S1

Analyze and articulate current issues and
trends in special education and the field of
E/BD.

RS 761,#4, 5

S2

Articulate the factors that influence the
overrepresentation of culturally/linguistically
diverse students in programs for individuals
with E/BD.

RS 918/919, #41
RS 914, #12

S3

Delineate the principles of normalization
versus the educational concept of "least
restrictive environment" in designing
educational programs for students with E/BD.

RS 761, #7
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

BD: Emotional/Behavioral Disorders

2. Characteristics of Learners

Knowledge:

K1 Physical development, physical disability, and | RS 905, #71
health impairments as they relate to the
development and behavior of students with
E/BD.

K2 Major social characteristics of individuals RS 905, #65, 67
with E/BD.

K3 The effects of dysfunctional behavior on RS 905, # 58
learning, and the differences between
behavioral and emotional disorders and other
disabling conditions.

Skills: None in addition to Common Core.

BD: Emotional/Behavioral Disorders

3. Assessment, Diagnosis, and Evaluation

Knowledge:

K1 Essential characteristics of valid behavior RS 911, #30
ratings scales.

K2 Processes involved in the diagnosis of RS 761, #15
students with E/BD, including academic and RS 905, #58, 69
social behaviors in accordance with the
current Diagnostic and Statistical Manual of
Mental Disorders (DSM).

K3 Specialized terminology used in the RS 905, #66
assessment of E/BD.

K4 Legal provisions, regulations, and program RS 911, #6
standards regarding unbiased assessment and
use of psychometric instruments and
instructional assessment measures with
students with E/BD.

K5 Specialized policies regarding screening, RS 905, #57
referral, and placement procedures for
students with E/BD.

Skills:
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

S1 Prepare accurate formal social assessment RS 911, #24
reports on students with E/BD based on
behavioral-ecological information.

S2 Implement procedures for assessing both RS 913, #43
appropriate and problematic social behaviors
of students with E/BD.

S3 Use exceptionality-specific assessment RS 911, #14
instruments appropriately for assessing RS 916, #13
students with E/BD.

BD: Emotional/Behavioral Disorders

4. Instructional Content and Practice

Knowledge:

K1 Appropriate ways to apply research about RS 905, #76
students with E/BD in the classroom.

K2 Sources of specialized materials for students RS 913, #79
with E/BD.

K3 Research-supported instructional strategies RS 905, #76
and practices for teaching students with RS 913, #6
E/BD.

Skills:

S1 Identify and use prevention and intervention RS 905, # 59
strategies as early as appropriate for use with
students with E/BD.

S2 Delineate and apply the goals and RS 905, # 64
intervention strategies and procedures related
to a variety of theoretical approaches
(including psychodynamic, behavioral,
biophysical, and ecological) to students with
E/BD.

S3 Use technology applicable to students with RS 912, #54
E/BD. RS 918919 #38

S4 Plan, organize, and implement individualized RS 912, #6, 21 30

student programs appropriate to the cognitive
and affective needs of the student with E/BD
with special consideration to use of
reinforcement systems and environmental
conditions.

RS 913, #38, 50
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

S5

Select, develop, adopt, and evaluate
curriculum materials and technology
applicable to students with E/BD.

RS 912, #45, 47
RS 918/919, #35

S6

Establish a consistent classroom routine for
students with E/BD.

RS 913, #19

S7

Delineate and apply appropriate management
procedures when presented with spontaneous
management problems applicable to students
with E/BD.

RS 913, #40

S8

Establish classroom rules, as well as a means
for enforcing these rules, that are applicable
to students with E/BD.

RS 913, #22

S9

Integrate academic instruction, affective
education, and behavior management for
individual students and groups of students
with E/BD.

RS 912, #12

S10

Evaluate strengths and limitations of the
alternative instructional strategies designed
for students with E/BD.

RS 912, #34
RS 905, #61

S11

Use student-initiated learning experiences and
integrate them into ongoing instruction for
students with E/BD.

RS 918/910, #28

BD:

Emotional/Behavioral Disorders
Planning and Managing the Teaching and
Learning Environment
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

Knowledge:

K1 Model programs, including career/vocational
and transition, that have been effective for

students with E/BD.

RS 916, #2, 3
RS 913, #9

K2 Issues, resources, and techniques used to
integrate students with E/BD into and out of
alternative environments, including special
centers, psychiatric hospitals, and residential

treatment centers.

RS 905, #60

Skills:

S1 Monitor intragroup behavior changes from
subject to subject and activity to activity

applicable to students with E/BD.

RS 918/919, #45
RS 913, #12

S2 Select a functional classroom design (e.g.,
functional seating, work area, storage) that is

effective for students with E/BD.

RS 913, #20

Emotional/Behavioral Disorders
Managing Student Behavior and Social
Interaction Skills

Knowledge:

K1 Rationale for selecting specific management

techniques for individuals with E/BD.

RS 905, #63
RS 913, #8

K2 Continuum of alternative placements and
programs available to students with E/BD;
state, provincial, and local services available;
and the advantages and disadvantages of
placement options and programs within the

continuum of services.

RS 905, # 72

K3 The theory behind reinforcement techniques
and its application to teaching students with

E/BD.

RS 913, #11
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Program Standards

Cite courses by number; cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

Skills:

S1 Use a variety of nonaversive techniques
(including voice modulation, facial
expressions, planned ignoring, proximity
control, and tension release) for the purpose
of controlling targeted behavior and

maintaining attention of students with E/BD.

RS 913, #34, 37

S2 Develop and implement a systematic behavior
management plan for students with E/BD
using a variety of behavioral principles
(including observation, recording, charting
establishment of timelines, intervention
technique hierarchies, and schedules of

reinforcement).

RS 913, # 36
RS 918/919, #44

S3 Select target behaviors to be changed and
identify the critical variables affecting the
target behavior (such as subsequent events

and antecedent events).

RS 913, #25, 30

S4 Designate certain pupil behaviors as either
appropriate or inappropriate for a specific age
group based on observation and social

validation.

RS 913, #2

Ss Define and use skills in problem solving and

conflict resolution.

RS 913, #10

Emotional/Behavioral Disorders
Communication and Collaborative
Partnerships

Knowledge:

K1 Sources of unique services, networks, and

organizations for students with E/BD.

RS 914, #19, 42
RS 908, # 79

K2 Parent education programs and behavior
management guides, including those
commercially available, that address the
management of severe behavioral problems
and facilitate communication links applicable

to students with E/BD.

RS 912, #49
RS 914,#4,7,8
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

K3 Collaborative and/or consultative role of the RS 914, #17
special education teacher in the reintegration
of students with E/BD (e.g.,
classroom/instructional modifications).

K4 Types and importance of information RS 911, #13
generally available from family, school
officials, legal system, departments of social
and health services, and mental health
agencies.

K5 Role of professional groups and referral RS 914, #18, 19, 21
agencies in identifying, assessing, and
providing services to children and youth with
E/BD (e.g., mental health, corrections).

Skills:

S1 Use specific behavioral management and RS 913, #44
counseling techniques in managing students
with E/BD and in providing training for their
parents.

BD: Emotional/Behavioral Disorders

8. Professionalism and Ethical Practices

Knowledge:

K1 Consumer and professional organizations, RS 905, #75
publications, and journals relevant to the field
of E/BD.

Skills:

S1 Participate in the activities of professional RS 905, #78

organizations relevant to the field of E/BD.
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Knowledge and Skills for All Beginning Special Education Teachers of
Students with Mental Retardation and Developmental Disabilities

Program Standards

Cite courses by number; cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

MR:

Mental Retardation/Developmental
Disabilities

Philosophical, Historical, and Legal
Foundations of Special Education

Knowledge:

K1

Current educational definitions of
students/individuals with mental
retardation/developmental disabilities,
including identification criteria, labeling
issues, and current incidence and prevalence
figures.

RS 905, #35

K2

Major perspectives on the definition/etiology
of mental retardation/developmental
disabilities.

RS 905, #36

K3

Continuum of placement and services
available for students with mental
retardation/developmental disabilities.

RS 905, #37

K4

The historical foundations and classic studies,
including the major contributors, that
undergird the growth and improvement of
knowledge and practices in the field of mental
retardation/developmental disabilities.

RS 905, #38

Skills:

S1

Articulate the pros and cons of current issues
and trends in special education and the field
of mental retardation/developmental
disabilities.

RS 905, #45

S2

Articulate the factors that influence the
overrepresentation of culturally/linguistically
diverse students in programs for individuals
with mental retardation/developmental
disabilities.

RS 905, #46

S3

Teach students with extensive disabilities,
focusing on ability and similarities to children
without disabilities.

NA (See note in Section II, page 59)

MR:

Mental Retardation/Developmental
Disabilities
Characteristics of Learners
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

Knowledge:

K1

Causes and theories of intellectual disabilities
and implications for prevention.

RS 905, #36

K2

Medical aspects of intellectual disabilities and
their implications for learning.

RS 905, #41

K3

Medical complications and implications for
student support needs, including seizure
management, tube feeding, catheterization,
and CPR.

RS 905, #41
NA * (See note in Section II, page 59)

K4

Psychological characteristics of students with
mental retardation/developmental disabilities,
including cognition, perception, memory, and
language development.

RS 905, #42

K5

The social-emotional aspects of mental
retardation/developmental disabilities,
including adaptive behavior, social
competence, social isolation, and learned
helplessness.

RS 905, #43

Skills:

S1

Describe and define general developmental,
academic, social, career, and functional
characteristics of individuals with mental
retardation/developmental disabilities as they
relate to levels of support needed.

RS 905, #44
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Program Standards

Cite courses by number; cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

MR:  Mental Retardation/Developmental
Disabilities
3. Assessment, Diagnosis, and Evaluation

Knowledge:

K1 Legal provisions, regulations, and program
standards regarding unbiased assessment and
use of instructional assessment measures with
students with mental
retardation/developmental disabilities.

RS 911, #6

K2 Specialized terminology used in the
assessment of students with mental
retardation/developmental disabilities.

RS 911, #7

K3 Conditions and assessment instruments that
ensure maximum performance for students
with mental retardation/developmental
disabilities.

RS 911, #8

K4 Adaptive behavior assessment.

RS 911, #32

K5 Specialized policies regarding referral and
placement procedures for students with
mental retardation/developmental disabilities.

RS 905, #39

Skills:

S1 Use exceptionality-specific assessment
instruments such as adaptive skills
assessments and developmental screening
assessments.

RS 911, #32

S2 Adapt and modify existing assessment tools
and methods to accommodate the unique
abilities and needs of students with mental
retardation/developmental disabilities,
including ecological inventories, portfolio
assessments, functional assessments, and
future-based assessments.

RS 911, #20

MR:  Mental Retardation/Developmental
Disabilities
4. Instructional Content and Practice

Knowledge:
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

K1

Sources of specialized materials for students
with mental retardation/developmental
disabilities.

RS 912, #46

K2

Assistive devices for individuals with special
needs.

RS 912, #52

K3

Approaches to create positive learning
environments for individuals with special
needs.

RS 912, #21

Skills:

S1

Utilize research-supported instructional
strategies and practices, including the
functional embedded skills approach,
community-based instruction, task analysis,
multisensory, and concrete/manipulative
techniques.

RS 912, # 33

S2

Design and implement sensory stimulation
programs for individuals with extensive
needs.

NA * (See note Section II, page 59)

S3

Teach culturally responsive functional life
skills relevant to independence in the
community, personal living, and employment,
including accessing public transportation,
cooking, shopping, laundry, functional
reading, and sexuality.

RS 916, #17, 18

S4

Design age appropriate instruction based on
the adaptive skills of students with mental
retardation/developmental disabilities.

RS 912, # 29

S5

Integrate selected related services into the
instructional day of students with mental
retardation/developmental disabilities.

RS 912, #13

S6

Provide instruction in community-based
settings.

RS 918/919, #29

S7

Assist students in the use of alternative and
augmentative communication systems.

RS 912, #53

S8

Use appropriate physical management
techniques, including positioning, handling,
lifting, relaxation, and range of motion.

NA* (See note Section II, page 59)

S9

Use and maintain orthotic, prosthetic, and
adaptive equipment effectively.

RS 912, #50, 52
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

MR:  Mental Retardation/Developmental
Disabilities

5. Planning and Managing the Teaching and
Learning Environment

Knowledge:

K1 Model programs, including career/vocational RS 912, #11
and transition, that have been effective for
individuals with mental
retardation/developmental disabilities.

Skills:

S1 Structure the physical environment to provide | RS 912, #22
optimal learning for students with mental
retardation/developmental disabilities.

S2 Demonstrate the ability to teach students with | RS 918/919, #29
mental retardation/developmental disabilities
in a variety of placement settings.

MR:  Mental Retardation/Developmental
Disabilities

6. Managing Student Behavior and Social
Interaction Skills

Knowledge:

Kl Theories of behavior problems in individuals RS 913, #13
with mental retardation/developmental
disabilities, including self-stimulation and
self-abuse.

K2 Impact of multiple disabilities on behavior. RS 913, #12

Skills:

S1 Design, implement, and evaluate instructional | RS 913, #49
programs that enhance the student's social
participation in family, school, and
community activities.

MR:  Mental Retardation/Developmental
Disabilities

7. Communication and Collaborative
Partnerships

Knowledge:
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Program Standards

Cite courses by number, cite specific section of
syllabus (e.g., objective number, page number). Cite
other documentation by page number. Provide
descriptions and examples as needed.

K1 Sources of unique services, networks, and RS 905, #47
organizations for students/individuals with
mental retardation/developmental disabilities.
Skills:
S1 Assist students, with the support of parents RS 916, #28
and other professionals, in planning for
transition to adulthood including employment
and community and daily life, with maximum
opportunities for full participation in
community and decision making.
MR:  Mental Retardation/Developmental
Disabilities
8. Professionalism and Ethical Practices
Knowledge:
K1 Consumer and professional organizations, RS 905, #40
publications, and journals relevant to the field
of mental retardation/developmental
disabilities.
Skills:
S1 Participate in the activities of professional RS 914, #45

organizations relevant to the field of mental
retardation/developmental disabilities.
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Course of Study for
Students Seeking Initial Certification in Special Education at the
Elementary/Middle (Grades 1-8) or Secondary (Grades 6-12) Level

Note: The following section is copied in its entirety from the current graduate catalog,
pages 42-43.

Elementary/Middle (Grades 1-8) and Secondary (Grades 6-12) Level Program

This program leads to a Masters of Education degree as well as eligibility for Maryland
certification in special education from a Maryland State Department of Education
approved program using NASDTEC standards. Certification may be obtained to teach
students grades 1-8 (Elementary/Middle) or grades 6-12 (Secondary). At the
Elementary/Middle and Secondary levels, the program focuses on students with high
incidence disabilities including language or learning disabilities, emotional/behavioral
disorders, and mild mental retardation. Differentiation of content area courses, age-
specific course projects, and grade-appropriate practicum placements allow for
specialization at the appropriate age/grade level.

Prerequisite courses: These courses are intended to provide key foundational
coursework and school experiences for all students, particularly those who are not
currently certified in an area of education. Prerequisite courses may be taken at the
graduate or undergraduate level. Observation and participation may be met through a
variety of classroom experiences.

RS 510 Foundations of Reading

RS 720 Human Growth and Development

RS 761 Introduction to Special Education
Observation and Participation in Special Education
Observation and Participation in General Education
Technology Usage for Research and Writing

Note: Syllabi are provided for the prerequisite courses. All students must complete
these or comparable courses in order to begin required program coursework.

Required Program Courses: All of the following courses are required program
courses for the Masters of Education Program at the Elementary/Middle or Secondary
levels. The courses are to be completed in three phases.

Phase |

ED 600 Foundations of Research in Education

RS 905 Characteristics of Learners with Mild and Moderate Disabilities
RS 906 Developmental, Remedial, and Corrective Reading

RS 907 Developmental, Remedial, and Corrective Mathematics
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RS 908 Comprehensive Language Development: Methods and Resources for Teaching
Students with Special Needs

RS 909 Science and Social Studies: Content, Methods, and Modifications for students
with Mild and Moderate Disabilities (Elementary/Middle)
OR

RS 917 Instruction in the Secondary Content Areas: Math, Social Studies, Science, and
Technology for Students with Mild and Moderate Disabilities (for Secondary)

Phase 11

RS 911 Assessment, Diagnosis, and Evaluation of Learning and Behavior Problems

RS 912 Instructional Planning, Adaptations, and Learning Strategies for Student with
Special Needs

RS 913 Comprehensive Classroom Management for Teachers of Students with Special
Needs

RS 914 Communication, Collaboration, and Consultation with Parents and Professionals
Serving Students with Disabilities

RS 915 Diagnosis and Intervention in Reading Disorders (for Elementary/Middle)
OR

RS 916 Promoting Successful Transitions to Postsecondary Settings for Students with
Mild and Moderate Disabilities (for Secondary)

Phase 11
RS 918 Field-Based Practicum I: Teaching Students with Disabilities * +

RS 919 Field-Based Practicum II: Teaching Students with Disabilities™* +

* Persons already certified in special education at the appropriate age/grade level may
substitute elective courses for the two practicum experiences.

+NOTE: Practicum placements involve intensive experiences and teaching in schools or

other programs serving young children. These placements require extended daytime
availability.
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Descriptions of Field and Clinical Experiences

As noted in Section I, form P, page 20, nearly all of the students in our program
are currently working full-time in schools serving students with disabilities. This is
partially due to the severe and chronic shortage of certified special educators in
Maryland. Most have been hired as teachers with provisional (emergency) licensure from
the state of Maryland. Others are general education teachers and paraprofessionals. As a
result, few, if any, are able to complete “outside” field experiences as might an
undergraduate or full-time student.

In designing appropriate field activities for these students, we carefully
constructed applied, performance-based objectives which were required in nearly all
program courses. The intent was to have our candidates critically examine and reflect on
the students and classroom instruction in the schools where they were already working.
To enable students to best benefit from these nontraditional “field experiences,” our
faculty is currently working together to define course activities and projects. By clearly
articulating the format and expectations for applied course projects across semesters and
instructors, we plan to monitor field experiences and provide feedback to candidates on
relevant issues in serving the students in their classrooms.

To review some of the field activities, please refer to the program course syllabi in
Appendix A. Not all of these projects have yet been designed, as many of the courses
have not yet been fully constructed. As these courses are oftered, project guidelines will
be fully articulated.

In regards to practicum experiences, we require all students to complete two
placements in two different environments. These placements are individually chosen to
extend each student’s previous experience and reflect a variety of positions which would
be included in the certification. For example, candidates are placed in settings with
different ages in the certification range (e.g., one in elementary, one in middle) or
different levels along the continuum of service delivery placements (regular
class/resource, separate class, separate facility, hospital).

During the practicum experiences, candidates assume full teaching
responsibilities for planning and implementing instruction and behavior management in
the classroom. To successfully complete the practica, candidates must exhibit skills in
the areas of a) assessment, observation, and data collection, b) evaluation/adaptation of
curriculum and materials, ¢) instructional planning and delivery, d) classroom
management, and e) collaboration, consultation, and communication with parents,
teachers, and other professionals. Students are also expected to demonstrate an awareness
of the various ethical, legal, and interpersonal concerns, including cultural issues, and
will be expected to practice within the CEC Code of Ethics and Standards for
Professional Practice. Please refer to the Special Education Practicum Manual in
Appendix B.
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Current Maryland Requirements Loyola’s Special Education

for Standard Professional Program Requirements
Certification in Generic for Master’s Degree and
Special Education Initial Certification

3 credits in historical, philosophical, legal | RS 761

perspectives

3-6 credits in human growth and RS 720

development

12 credits in reading (elementary) or RS 510, RS 906, RS 908, RS 915

6 credits (secondary)

9 credits in assessment, diagnosis, and RS 905, RS 907, RS 911
prescriptive techniques

12 credits in curriculum and methodology | RS 909 (or RS 910), RS 912, RS 913, RS 916,
of instruction

3 credits in communication skills RS 914

6 credits practicum at the appropriate RS 917, RS 918
age/grade level
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SECTION II: FORM B
CANDIDATE ENROLLMENT IN SPECIAL EDUCATION PROGRAM

Directions: Complete the appropriate section of this form for each program area at the initial level.

A. Program Area: Special Education (Generic) Grades 1-8 and Grades 6-12

1. Undergraduate - number of candidates by academic standing:

a. Full Time
(1) o Juniors
2)0 Seniors
3)0 Others

b. Part Time
(H 0 Juniors
2)0 Seniors
3).0 Others

2. Post-baccalaureate - number of candidates by academic standing:

a. Full Time
(H_o0

b. Part Time
(H_o0

3. Graduate students- number of candidates by academic standing:

a. Full Time
(H o

b.  Part Time
2) 70 Note: This figure includes students currently completing the earlier
special education program, as well as entrants since the new program’s
implementation (spring, 2000).

4. The number of graduates for the past three years. (Provide explanation if there have been
no graduates.)

0 (2000)
0 (1999)
0 (1998)

Since the program under review has only recently been implemented (Spring, 2000), there are yet
no graduates. However, over the past three years, 78 students graduated from our earlier special education
program. This included 23 (in 1998), 36 (in 1999), and 19 (in 2000). Of those 78 graduates, 53
specialized at the elementary/middle level and 25 specialized at the secondary level. We anticipate
significant growth in our program once it has received full accreditation and state department approval.
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How this Program Area Differs from these Program Standards

There is very little about this program which differs from the program standards.
The primary reason is that this program was designed according to these (or similar, i.e.,
EBD) standards several years ago. Our intent, like that of CEC, was to insure that our
students were conversant with and capable of demonstrating the current “best practices”
necessary to teach students with disabilities. As a result, our course syllabi literally
articulate the program standards and are organized logically to enable the acquisition of
all skills.

The only area in which our program differs from the program standards is in the
specialized standards for mental retardation. Because the state of Maryland differentiates
between teacher certification for “generic” and “severe” disabilities, our program
addresses only those competencies likely to be required for someone teaching under the
“generic” licensure, i.e. with students with mild and moderate disabilities. Like others in
the field, we define mild and moderate disabilities as primarily being comprised of LD,
EBD, and mild MR. As a result, we have omitted a few competencies related to serving
students with moderate and severe mental retardation. Specifically, we have omitted only
those competencies relating to sensory stimulation programs for individuals with
extensive needs, positioning, handling, lifting, relaxation, and range of motion, tube
feeding, and catheterization.
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Index to Course Syllabi
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ED 600 FOUNDATIONS OF RESEARCH IN EDUCATION

Course Description/Overview

Examines various approaches to research in education, including historical/experimental methods, the
survey, case study, and philosophical inquiry. Focuses on quantitative and qualitative methodology.
Encourages students to develop a basis for evaluating and understanding research in the field and to
familiarize themselves with the literature in their chosen areas of concentration. Acquisition of
state-of-the-art information searching strategies is an integral part of the course objectives.

Course Objectives/Outcomes
Students will be able to:

1.

Discuss the role of the research process in advancing the knowledge based for education in K-12
school systems.

1.1 Discuss the role of research

1.2 Compare formal educational research and action research

1.3 Define the steps in the research process.

Identify a research problem in education

2.1 Conduct a comprehensive literature search

2.2 Write a review of the literature

2.3 Formulate research questions appropriate to the selected problem
2.4 Distinguish between independent and dependent variables

2.5  Write a justification/rationale for research problems

Differentiate among research designs

3.1 Identify examples of descriptive, correlational, experimental,
quasi-experimental, and causal-comparative research

3.2 Describe the important issues in establishing reliability and validity in
research design.

3.3 Discuss and recognize different sampling concepts.

3.4  Define and give examples of qualitative research.

3.5  Discuss the steps, strengths and limitations of selected studies.

Analyze various approaches and the measurement of variables and collection of ~ data

4.1 Distinguish between theoretical/conceptual definitions and operational
definitions

4.2 Identify and know purposes of data collection processes: surveys, interviewers,
observations, tests

4.3 Analyze the appropriateness of selected measurement approaches in selective research
studies.

Discuss statistical methods used for analysis of research data

5.1 Understand measurements of central tendency, standard deviation, correlation's, t-tests and
chi-square.

5.2 Interpret data as presented in selected studies

53 Identify data analysis procedure used in qualitative research



6. Discuss interpretations of threats to research
6.1 Examine major threats to internal validity
6.2 Examine experimental design as ways of controlling internal validity
6.3 Examine quasi-experimental designs

7. Become familiar with the professional literature in a field of study
7.1 Select and critique research topics or problems
7.2 Critically read, interpret, and analyze authentic examples of educational research
7.3 Conduct and critique reviews of the literature relevant to one particular areas of interest
7.4  Interpret and apply the ethical and legal foundations and guidelines of educational research

Required Readings

Crowl, T.K. (1996). Fundamentals of Educational Research. Madison, WI: Brown
& Benchmark.

2. Articles distributed

Course Schedule
Class Topics Related Reading Assignment Due

1 Introductions Ch.1 Articles read
Overview of Research
Kinds and processes

2,3 Research Topic Ch. 2/4
Ideas
Research Questions
variables
operational definitions

4 Research Topic (cont) Ch.5 draft Res. Prop. I
Sampling Ch. 6
5 Data Collection Ch.7 *RPI - due
6 Research Design Ch. 11,12,13 Read assigned chapter
as assigned *Quiz A
7 Research Design Ch. 14
8 Data Analysis Ch. 8/9 draft RP II
Peer Review RPII
9 Data Analysis *RPII due
*Quiz B
10 Peer Review: Review Review of Literature
Research Symposium Presentation I
11 Presentation II
12. Exam



Notes: 1. Chapter 10,15,17 will be integrated when possible.
2. Library - begin Review Ch. 3/16/17 355-362
APA guidelines

Requirements/Assignments

Participation in class discussions, quizzes and other activities.

Read text and articles as indicated in syllabus.

Note: After each class, review what was discussed in class.

Write a research proposal using guidelines enclosed. This will involve peer review and some
work will be done in class.

Produce a review of the literature on a topic related to your research proposal. See guidelines.
Present orally (with graphic organizer: board or overhead) on last day of class.
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RS 510 FOUNDATIONS OF READING INSTRUCTION

Course Description

A basic course in reading. Lectures and demonstrations will constitute the procedures of the course.
Emphasis will be given to evaluation techniques, reading approaches, word recognition and analysis
procedures, readability and rewriting. An overview of the writing process will be discussed.

Content Outline and Course Objectives
(Note: The competencies in this course are keyed to the International Reading Association Standards)

Students will have a working knowledge of the following areas. (K)
Students will be able to perform the following tasks. (P)

L. Components of Reading/Language Arts Program
Parent Education and Involvement (K) (5.8, 11.3)
Teacher Education (K)

Testing and Assessment (K)

Instruction (K) (2.5)

Materials (K) (2.5)

Research (K) (2.5,2.11)

TmoOw R

IL. Reading

A. Present State of Reading (K)

B. The Definitions (K) (2.10)

1. Betts, Robinson, Chall

2. Symbol System and Meaning

Process (K) (1.1)

Relationship of Reading to Language Arts (K) (5.3)

Maryland School Performance Program Reading Outcomes (K)

m o0

III.  Cognitive Ability, Reading Expectancy and Reading Delay (1.6, 1.7,2.10, 3.1)
A. Theories of Intelligence (K)

1. Classicists
a. Wechsler
b. Binet
2. Revisionists
a. Piaget
3. Radicals
a. Gardner

B. Determining Reading Expectancy and MAGP (P) (3.1)
C. Reading Delay (Retardation) (K) (1.2, 3.1)

1. Definitions
2. Causes
a. Physical
b. Socio-economic

C. Psychological



Iv.

VI

VIL

d. Educational
3. Determining Delay (P)

Reading Readiness/Emergent Literacy (2.7)
A. Definitions (K)
B. Myelination and Maturation - Piget and the Brain (K)
C. Abilities Required (K) (2.4)
1. Perceptual
2. Phoneme Awareness (6.2)

Teaching Reading - Word Recognition and Orthographic Skills (6.6)
Sight Vocabulary (K) (6.3)

Picture Clues (K)

Configuration (K)

Phonics (K) (2.4, 6.2)

1. Relationship to Orthography

Structural Analysis (K)

Context (K) (6.3)

Dictionary Skills (K)

oowp

Teaching Reading - Comprehension
A. Underlying Assumptions (K)
1. Prior Knowledge
2. Motivation
3. Appropriate Materials
4. Knowledge of Coding System
B. Theories of Comprehension (K) (7.1, 7.2,7.3,7.4)

1. Top down, bottom up, interactive
2. Metacognition (2.8)
3. Schemata
C. Rate and Purpose (K) (8.2)
D. Retention (K)
E. Techniques (K)
1. SQ3R
2. KWL
3. Webbing
4. ODRA

Reading Instruction (2.9, 4.3)
A. Approach, Method, Technique (K)
B. Major Approaches (K) (2.12)

1. Published Reading Series

a. Traditional Basals
b. Literature Based and Language Integrated
2. LEA

3. Whole Language

C. Developmental Reading Instruction (K) (1.5, 4.1)

1. Basic Reading Instruction
2. Functional Reading
3. Content Reading



VIII.

IX.

m O

1.

2.

Corrective Reading Instruction (K) (4.1)
Remedial Reading Instruction (K) (4.1, 12.2)

Methods

a. Gillingham
b. Phonovisual
Techniques

a. Fernald
b. RRM, Signing, NIM

F. Multicultural/Bilingual Readers (K) (1.2, 3.2)

G Compu

Readability

ter Assisted Instruction (K) (12.4)

A. Concepts (K)
B. Fry Reading Graph - Extended (P)

1.
2.

Conversion Table for Less Than 100 Words (P)
Content subjects (P)

D. Rewriting (K)

Writing (2.1,

5.3)

A. The Writing Process (K) (9.2, 9.3)

1.

2
3
4
5
B. Factors
1
2
3
4

Topic Selection

Drafting

Revising

Proof Reading

Publishing

Affecting Writing Performance (K) (4.1, 9.3)
Mechanics

Spelling (6.4, 6.5)

Experiences

Literature

C. Guidelines for Teaching Writing (K)

Assessment in Reading and Language Arts (2.9, 10.1, 10.2)
A. Value and Purpose (K)
B. Instruments (K)

1.

3.
4.
C. Maryla

Informal Reading Inventory

a. What and Why

b. Bett's Criteria

Standardized Tests

a. Reading Tests

b. Intelligence Tests

Portfolios

Gentry's Developmental Spelling Test (P) (3.3)
nd's Assessment Plan (K)

Required Readings and Activities

Harris, T. & Hodges, R. The Literacy Dictionary. International Reading

Association, 1995.

Read ten (10) articles from at least three of the professional journals listed below or any other
professional journals. List the articles in alphabetical order by topic. Include the title, journal, and
date. Articles should be within the past five years. Write an abstract of each article. You should read

1.

2.
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the articles concerning your teaching level i.e. elementary, secondary. You are required to read at least
one article on each of the following: Whole Language, Cooperative Learning, Reading Writing
Connection, Phoneme Awareness (elementary), Content Reading (middle/secondary) and
Multi-cultural Instruction. The remaining five articles may be on any topic related to reading or
writing but they must be related to your level. They are to be typed and are due on the day of the final
exam. Proof read for any errors or typos. Head each abstract with its topic. Do not include copies of
the articles. Use APA format and the following form. (16.1)

PHONICS
Baumann, J. (1998). Where are teachers' voices in the phonics/whole language debate? Results from
a survey of U.S. elementary classroom teachers. The Reading Teacher, 1, 636-649.

Elementary teachers opt for a balance in their reading instruction programs. This article reports on a
nationwide survey of the instructional practices and beliefs of elementary public school teachers in the
United States.

Reading Research Quarterly Reading Research & Instruction
Journal of Learning Disabilities Language Arts
Journal of Reading Behavior Reading Teacher
Journal of Reading Gifted Child Quarterly
Journal of Educational Research Journal of Memory and Language
3. Mid Term Exam - open notebook exam
4. Final Exam - open notebook exam
5. More than one unexcused absence may reduce your grade.



RS 720 HUMAN GROWTH AND DEVELOPMENT

COURSE DESCRIPTION:

This course provides an in depth review of theories and issues involving the growth and development of
human beings from conception to adolescence. More specifically, numerous developmental theories
incorporating the perspectives of biology, learning, psychoanalysis, and cognition will be examined. Further,
current trends in research involving young children will be highlighted and related issues explored to provide
students with knowledge and awareness of how factors can affect human growth and development at any
stage of life. Particular attention will be focused on how the knowledge of development is beneficial in
serving students of all ages.

COURSE OBJECTIVES:

Upon successful completion of this course the student will be able to:

1. Describe basic concepts and theories of child and adolescent development

2. Describe and evaluate methods of research commonly used in the study of human development and
behavior.

3. Understand the genetic and environmental factors, which influence human growth and development.

4. Apply knowledge of physical, cognitive, language, social, and emotional domains to relate the
contributions of each to human development at each developmental period and at transitions between
periods of development (i.e. infancy to toddlerhood).

5. Compare and contrast normal developmental patterns with those of children with exceptionalities

6. Formulate a thesis statement about a specified topic and use (synthesize) information from related
research articles to support the thesis statement.

7. Use American Psychological Association (APA) style in scholarly writing
8. Demonstrate professionalism in graduate education.

9. Demonstrate effective written and oral communication skills.

10. Develop effective observational skills.

11. Become familiar with current research on and trends in human development and developmental
psychology.



REQUIRED READINGS:

Bee, H. (1997). The Developing Child (eighth edition). New York, NY: Allyn and Bacon

Publication Manual of the American Psychological Association (4th edition]. (1994). Washington, D.C.:
American Psychological Association.

COURSE REQUIREMENTS:

3.

1. RESEARCH INVESTIGATION PROPOSAL: Each student will develop a research proposal
on a topic of his or her choice. The proposal will require the student to apply course and outside
material to a related issue or problem in child development. In grading, emphasis will be placed on
the student's (own) thoughts and ideas rather than simply restating what the student has read or heard
in the class. The student is expected to include information from at least ten (10) research (journal)
articles (in addition to information from other sources) in their proposal. The student will develop a
sound research question on a topic (of their choice) and will gather and synthesize information found
in related research articles to support the proposed thesis. The format of the proposal will follow the
scientific method, whereby the following sections will be included: INTRODUCTION, REVIEW
OF THE LITERATURE, and METHODOLOGY.

CLASS PARTICIPATION AND ATTENDANCE: Reading assigned chapters before class and

participating in class, activities (including sharing personal comments and answering routine questions
presented for clarification) will be STRONGLY considered in final evaluations and grading.

COURSE SCHEDULE

1.

Introduction, Course Description
Basic Questions
Chapter 1 (Bee, pp 1-37)

Prenatal Development
Chapter 2 (Bee, pp 38-70)

Birth and the Newborn Child
Chapter 3 (Bee, pp 71-101)

Research Question Due
Physical Development
Chapter 4 (Bee, pp 102-137)

Perceptual Development
Chapter 5 (Bee, pp 138-161)

Project One Due (Research)
Cognitive Development
Chapters 6 & 7 (Bee, pp 162- 226)
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10.

I1.

12.

15.

The Development of Language
Chapter 8 (Bee, pp 227-257)

Project Two Due (At-Home)

Personality Development and The Concept of Self in Children
Chapter 9 (Bee, pp 258-286)

Chapter 10 (Bee pp, 287-316)

Project Three Due (Investigative)

The Development of Social Relationships and Social Cognition
Chapter 11 (Bee, pp 317-351)

Chapter 12 (Bee, pp 352-375)

The Ecology of Development: The Child Within the Family System
Chapter 13 (Bee, pp 376-405)

Beyond the Family: The Impact of the Broader Culture
Chapter 14 (Bee, pp 406-441)

Atypical Development
Chapter 15 (Bee, pp 443-468

Putting it All Together: The Developing Child
Chapter 16 (Bee, pp 469-493)

RESEARCH PROPOSALS DUE

Wrap up

Student Evaluations
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RS 761 INTRODUCTION TO SPECIAL EDUCATION

Course Description

Students will identify and describe major philosophies, theories, and trends in the field of special
education. Topics covered will include cultural impact, delivery of service, and past to present
knowledge and practices. For each area of disability, students will be familiar with general
information on etiology, characteristics, interventions, technology and research. Students will
demonstrate understanding of issues related to the assessment, identification, and placement of
students with various exceptionalities. In addition, students will be expected to identify the
various local, state, and federal laws and regulations relative to rights and responsibilities,
student identification, and delivery of services.

Competencies

Theories, Philosophies, and Trends

1. Describe models, theories, and philosophies that provide the basis for special education
practice. (CCIL.1, EBD.II.52R1)

2. Recognize variations in beliefs, traditions, and values across cultures within society and the
effect of the relationships among child, family, and schooling. (CCI.2)

3. Understand concepts of “normal” versus “exceptional/abnormal”. (EBD.IL.35R1)

4. Identify major issues in education and special education from a philosophical basis including
historical, social, and cultural perspectives. (CEC.1, EBD.IL.33R1)

5. Demonstrate knowledge of major historical forces, current research, trends, attitudes, and
legal issues which influence the provision of services for children with special needs.
(EBD.VIIL.188R1, EBD.IL.51R1)

6. Specify professional organizations and publications related to special education.
(EBD.I1.41R1)

7. Explain the principles of normalization versus the educational concept of “least restrictive
environment” in designing educational programs. (EBD.I1.45R1)

8. Identify major contributors to the growth and improvement of past -to-present special
education knowledge and practices. (EBD.II.54R1)

9. Understand the relationship of special education to general education. (CEC.S6,
EBD.I.23R1)

Assessment, Identification, and Placement

10. Identify issues in definition and identification procedures for individuals with exceptional
learning needs. (CCIL.3)

11. Understand the typical procedures used for screening, pre-referral, referral, and classification.
(CCIIL.19)

12. Demonstrate understanding of the state’s placement procedures and PL 94-142,
now IDEA. (DLDI.2)

13. Identify the role of a member of a multidisciplinary evaluation team in the referral



process. (CEC.S25, EBD.IIL.74R1)

14. Identify the minimum assessment requirements mandated by federal and state laws.
(EBD.IIL.67R1)

15. Identify the steps in the diagnostic process and pair an appropriate test instrument
or alternative for each step. (EBD.IIL.83R1)

16. Understand the relationship between assessment and placement decisions.
(CCIIL.23)

Laws and Regulations

17. Identify rights and responsibilities of parents, students, teachers, and schools as they
relate to individuals with exceptional learning needs under state, provincial,
and federal statues and regulations. (CCL.5; EBD.II.39R1)

18. Identify federal, state, and local regulations regarding appropriate identification
procedures. (EBD.I1.29R 1)

19. Demonstrate knowledge of assurances and due process rights related to assessment,
eligibility, and placement for students who are culturally and /or linguistically
diverse. (CCL4)

20. Identify procedural safeguards and/or legal issues related to the assessment
process.(CEC.K18, EBD.I.26R1)

21. Recognize the impact that state and national legislation/litigation and professional
and parent organizations have upon the development of special education
programs.(EBD.II.38R1)

22. List the major components of state and federal legislation and their implications for
the delivery of services to exceptional children/youth (e.g., P.L. 94-142 as
amended, Section 504 of the Rehabilitation Act, and the IDEA re-authorization).
(CEC.K4, K5; EBD.II.28R1; EBD.I1.46R1; EBD.I1.36R1)

Identification and Intervention

23. For each area of disability (LD, MR, ED, S/L, HI, VI, OI, OHI, Autism, TBI) be
familiar with general information on etiology, characteristics, assessment,
interventions, technology, and current research. (CCIIL. 14)

24. Explain differential characteristics of children and youth with exceptionalities
(including levels of severity where applicable). (CCIL.9)

25. Demonstrate knowledge of the characteristics and effects of the cultural and
environmental milieu of the child and the family (e.g., cultural diversity,
socioeconomic level, abuse/neglect, substance abuse, etc.). (CCIL.12).

26. List, define and describe the vocational aspects and educational implications of the
traditional and contemporary categories of exceptionality. (EBD.I1.44R1; CCII.14;
DLDIV.79)

27. Understand the effects an exceptional condition may have on an individual's life.
(CCIL11)

28. Access information on various cognitive, physical, cultural, social, and emotional
conditions of individuals with exceptionalities. (CCIL15)



Required Textbook:

Smith, D. D., & Luckasson, R. (2000). Introduction to special education: Teaching in an
age of challenge (4nd ed.). Boston: Allyn & Bacon.

Other Readings: Other required readings will be described or distributed in class.

Course Requirements:

Exams (3). There will be three exams spaced throughout the course. Exams will include
different question types, such as multiple choice, short answer, and essay. Information from text
and other readings and lecture content will be included. Specific content for each exam will be
discussed in class. Each exam will account for 20 points (20% of the course grade) for a total of
60% of the course grade.

Projects (2). Students will select two of five possible "hands-on" learning projects to complete.
Each project is worth 15 points (or 15% of the course grade), accounting for a total of 30% of the
course grade. The projects include book/video reviews, interviews with individuals with
disabilities or their parents, observations in settings serving students with disabilities,
research on a specific area of disability, and critique of journal articles related to a specific
area of disability. Specific guidelines for all projects will be distributed and discussed in class.

Participation. Student attendance and involvement in the course will contribute 10 points, or
10% of the course grade. Student grades will be determined by attendance and participation in

activities and discussions.

Course Outline and Schedule:

Schedule Topic Assignment Due
1 Course Introduction and Requirements
History and Context of Special Education S&L Chap 1
2 Legislation and Litigation
Service Delivery in Special Education S&L Chap 3
3 Cultural Diversity S&L Chap 2
EXAM 1

4 Speech or Language Impairments S&L Chap. 5
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11

12

13

Learning Disabilities
Attention Deficit Disorder

Mental Retardation
Severe Disabilities

Serious Emotional Disturbance

EXAM 2
Technology Demonstration

Hearing Impairments
Visual Impairments
Orthopedic Impairments
Traumatic Brain Injury
Other Health Impairments
Autism

EXAM 3

Project Presentations

Course wrap-up
Student evaluations

S&L Chap 6

S&L Chap. 4

S&L Chap. 8

None

S&L Chap 10
S&L Chap 9
S&L Chap 11
Handouts

Project 1 Due

Chapter
Handout

Project 2 Due



RS 905 Characteristics Of Learners
with Mild and Moderate Disabilities

Major Goals of the Course:

1.

2.

3.

4.

To demonstrate knowledge of the major characteristics of persons with mild and
moderate disabilities through the lifespan.

To recognize the similarities and differences among the cognitive, social,
physical, cultural and emotional needs of typical and exceptional individuals.

To demonstrate knowledge of the prevalence and incidence of each disorder, and
its co-morbidity with other disorders.

To demonstrate knowledge of the instructional methods most appropriately used
with each disability group.

Specific course competencies:

General Information

Demonstrate knowledge of the characteristics and stages of normal social/emotional
growth and development. (CEC.K8, CEC.S15, EBD.II.31RI)

Recognize the similarities and differences among the cognitive, physical, cultural,
social, and emotional needs of typical and exceptional individuals. (CCILS)
Demonstrate knowledge of the characteristics of normal, delayed, and disordered
communication patterns of exceptional individuals. (CCII.10)

Recognize and understand the effects of various medications on the educational,
cognitive, physical, social, and emotional behavior of individuals with
exceptionalities. (CCIL.13)

Access information on various cognitive, physical, cultural, social, and emotional
conditions of individuals with exceptionalities.(CCIL.15)

1.

2.

3.

Learning Disabilities

Understand the various definitions of the term "Learning Disabilities" and of the
prevalence of learning disabilities in the school age population. (DLDIL.1)

Explain the evolution of the term, "Learning Disabilities," as it relates to medicine,
psychology, behavior and education. (DLD VIII.174)

Understand the psychological characteristics of students with learning disabilities
(e.g. intelligence, perceptual, memory, thinking skills, language development).
(DLDL38)

Understand of the relationship between learning disabilities and other associated
anomalies (e.g., Attention Deficit, Hyperactivity Disorder, Dyslexia). (DLDI.9).
Demonstrate knowledge of the social/emotional aspects of learning disabilities (e.g.,
social imperceptiveness, juvenile delinquency, learned helplessness). (DLDI.10)
Understand the similarities and differences between the concept "normal," and the
concept, "learning disabilities". (DLDI.3)

Understand the problems inherent in definition and identification procedures of
students with learning disabilities. (DLDI.4)

Demonstrate knowledge of the various etiologies of learning disabilities. (DLDL.5)
Understand the levels of severity as related to learning disabilities. (DLDI.6)

6.

7.

8.

10.

11.

12.

13.
14.



15.

16.

17.

18.

19.

20.

21.
22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

Understand of the medical aspects of learning disabilities (e.g., medication, nutrition,
genetic relationships). (DLDIL.7)

Demonstrate understanding of the effect a learning disability can have on an
individual's entire life. (DLDI.13)

Understand the effect of learning disabilities on a family and the effect of family on
learning disabilities. (DLDI.15)

Demonstrate knowledge of the current philosophies guiding the field of learning
disabilities. (DLD VIII.175)

Understand the theory underlying the psychological process approach. (DLD
VIIL.178)

Recognize the behavioral influence on the field of learning disabilities. (DLD
VIIL.179)

Understand the theoretical underpinnings of attention training. (DLD VIIL.181)
Demonstrate knowledge of the legal aspects of learning disabilities as defined in the
Constitution of the USA. (DLD VIII.182)

List and explain the sequence and meaning of major legislation that affected the
handicapped in general and individuals with learning disabilities in particular. (DLD
VIIL.183)

Recognize and explain the Federal Government's influence on practice (e.g., 1976
formula, regulations, administrative policies). (DLD VIII.184)

Recognize the contributions of learning disabilities advocacy organizations (e.g.,
CEC/DLD, LDA, CLD, NJCLD). (DLD VIIIL.185)

Demonstrate knowledge of state and local practices. (DLD VIII.186)

Demonstrate knowledge of the legal rights and responsibilities of parents, students,
teachers and schools as they relate to students with learning disabilities. (DLD
VIIL187)

Demonstrate knowledge of the economic issues related to serving students with
learning disabilities. (DLD VIIIL.188)

Demonstrate familiarity with the major publications and journals in the field of
learning disabilities. (DLDI.14)

Exhibit skill in evaluating new theories related to learning disabilities as they appear.
(DLD IX.190)

Demonstrate knowledge of theories and practices related to learning disabilities that
have yet to be empirically substantiated (e.g., Neurological organization, Diet therapy,
Orthomolecular theory, brain mapping, etc.). (DLD IX.189)

Demonstrate awareness of current research in the area of non- traditional practices
and procedures. (DLD IX.191)

Demonstrate awareness of the future trends in learning disabilities as they are
discussed in the literature. (DLD VIII.177)

Develop a personal philosophy of the learning disabilities teacher’s responsibility to
non-identified students who function similarly to individuals with learning disabilities
(e.g., at-risk). (DLDI.12)

Mental Retardation/Developmental Disabilities (MR/DD) \

35.

Demonstrate knowledge of current educational definitions of students with MR/DD,



36.

37.

38.

39.

40.

41.

42.

43.

44,

45.

46.

47.

including identification criteria, labeling issues, and current incidence and prevalence
figures. (MRDD.I.1)

Identify major perspectives on the definition/etiology of MR/DD, including
knowledge of the causes and theories of intellectual disabilities and implications for
prevention. (MRDD.II.8; MRDD.1.2)

Enumerate continuum of placement and services available for students with MR/DD.
(MRDD.L.3)

Identify the historical foundations and classic studies, including the major
contributors that undergird the growth and improvement of the past-to-present
knowledge and practices in the field of MR/DD. (MRDD.1.4)

Identify specialized policies regarding referral and placement procedures for students
with MR/developmental disabilities. (MRDD.III.18)

Identify, access, and/or utilize consumer and professional organizations, publications,
and journals relevant to the field of MRDD.(MRDD.ILS)

Understand the medical aspects of intellectual disabilities and their implications for
learning. (MRDD.IL.9)

Demonstrate knowledge of the psychological characteristics of students with MR/DD,
including cognition, perception, memory, and language development. (MRDD.II.11)
Understand the social-emotional aspects of MR/DD, including adaptive behavior,
social competence, social isolation, and learned helplessness. (MRDD.II.12)
Describe and define general developmental, academic, social, and functional
characteristics of individuals with MR/DD as they relate to levels of support needed.
(MRDD.II.13)

Articulate the pros and cons of current issues and trends in special education and the
fields of MR/DD and LD. (MRDD.I.5)

Articulate the factors that influence the over-representation of culturally/linguistically
diverse students in programs for students with MR/DD and learning disabilities.
(MRDD.L.6, DLDIV)

Identify sources of unique services, networks, and organizations for students with
MR/DD and the professionals serving them. (MRDD.VIIL.42)

Emotional/Behavioral Disorders

48.

49.
50.

51.
52.
53.
54.
55.

56.

Demonstrate knowledge of current educational definitions of E/BD including the
identification criteria and labeling controversies. (EBD.L.7R1)

Demonstrate knowledge of the nature, etiology, and/or effects of E/BD. (EBD.1.3R1)
Demonstrate knowledge of the characteristics of E/BD and implications for education
and treatment of populations with E/BD. (CEC.K12, EBD.I.8RI)

Demonstrate knowledge of rationale/benefit/limitations of and specific interventions
for children/youth with severe E/BD linked to particular philosophical points of view.
(EBD.L1RI)

Explain the results of research in area of E/BD and closely allied fields.(EBD.I.2R1)
Utilize professionally accepted classification systems. (EBD.L.9RI)

Demonstrate knowledge of historical development as it related to emotional/
behavioral development and behavior performance. (CEC.KS8, EBD.L.5RI)
Understand cognitive development as it relates to emotional/behavioral development
and behavior performance. (CEC.K8, EBD.L.4R1)

Recognize and understand the developmental, emotional, and educational problems
of children born addicted to drugs. (EBD.L.6R1)



57.

38.

59.
60.

61.
62.
63.
64.
65.
66.
67.
68.
69.
70.

71.

72.

73.

74.

75.

76.

77.

78.
79.

Identify the processes and policies involved in diagnosis of students with E/BD
including referral and placement procedures. (EBD.I1.47R1; EBD.III.72R1)

Identify criteria used in determining eligibility, effects of dysfunctional behavior on
learning, differences between E/BD and other disabling conditions. (EBD.IIL.73R1)
Identify early intervention strategies used with students with E/BD. (EBD.I.21RI)
Demonstrate knowledge of issues, resources, and techniques used to integrate
students with E/BD into alternative environments. (EBD.V.127R1)

Evaluate strengths and limitations of alternate delivery systems. (EBD.V.156R1)
Identify procedures related to the education of students with E/BD. (EBD.I.15R1)
Describe the key aspects (i.e., rationales) for educational/therapeutic interventional
approaches relevant to E/BD. (EBD.I.18RI)

Relate contributions of other professional disciplines to identification, classification,
treatment, and education of exceptional pupils. (EBD.I.10RI)

Describe the characteristics of treatment options and education provision for children
or youth who are socially maladjusted or delinquent. (EBD.I.19RI)

List terminology associated with E/BD and their definitions critical to the
understanding of children and youth with E/BD. (EBD.I.14RI)

List the major social characteristics of E/BD substantiated by current literature.
(EBD.L.13R1)

Identify factors affecting the definitions and prevalence of E/BD. (EBD.1.22RI)

List the major classifications of mental disorders as delineated in the DSM IV-R from
the American Psychiatric Association and the characteristics of each. (EBD.I.16RI;
EBD.L.11RI)

List the current prevalence of E/BD in the school-age population, substantiated by
current literature. (EBD.I.17RI)

Understand physical development, physical disability, and health impairment as they
relate to emotional/behavioral development and behavior. (EBD.I1.32R1)

Interpret the continuum of alternative placements and programs available to students
with E/BD; state, provincial, and local services available; and the advantages and
disadvantages of placement options and programs within the continuum of services.
(EBD.V.124R1)

List and explain theories (e.g., psychodynamic, behavioral) as they relate to etiology,
diagnosis, and intervention procedures for students with EBD. (EBD.III.57R1I)
Recognize how deviance is perceived by different systems (i.e., mental health,
religion, legal- corrections, education, social welfare). (EBD.II.61R1)

Understand and explain the differences between organic and psychogenic theoretical
approaches and their possible interaction. (EBD.III.56RI)

Demonstrate knowledge of current research on E/BD and appropriate ways to apply
research findings in the classroom. (EBD.VIIL.189R1)

Use knowledge of local/state/provincial legal systems to assist students with E/BD.
(EBD.VIIL.181R1)

Participate in activities of the professional organizations relevant to the field of E/BD.
Identify and access consumer and professional organizations, publications, journals,
and sources of specialized materials for students with E/BD.



Session Topics

1 Course introduction
What do we mean by “characteristics”; “normal and deviant development” and
the terms Learning Disabled, Emotionally Handicapped, Behavior Disordered,
Developmental Disabilities, and Mental Retardation? The law and its
ramifications.
Read: Chapters 1 and 5

2,3 Mental Retardation and Developmental Disabilities
Etiology/Prevention
History and definitions
Policy Issues/Cultural and linguistic factors
Psychology and psychological effects
Effects on learning and performance through the lifespan
Educational, medical and behavioral management
Teaching developmentally disabled students
Technology
Read: Chapter 2 for 9/23
Chapter 7 and 8 for 9/30

4,5 Emotional and Behavioral Disturbances
History and definitions
Etiology and prevention
Policy Issues/Cultural and linguistic factors
Psychology and psychological effects
Effects on learning and performance through the lifespan
Educational, medical and behavioral management
Conduct disorders
Mental illnesses: Anxiety disorders, depression, schizophrenia, bi-polar
disorder
Teaching considerations
Technology
Read: Chapter 3

6,7 Learning Disabilities
History and definitions
Etiology and prevention
Policy Issues/Cultural and linguistic factors
Psychology and psychological effects
Effects on learning and performance through the lifespan
Educational, medical and behavioral management
Executive function disorders
Specific learning disabilities in school subjects
Teaching the learning disabled child
Technology
Read: Chapter 4



Speech and Language Disorders (occurring without other handicaps)
History and definitions
Etiology and prevention
Policy Issues/Cultural and linguistic factors
Psychology and psychological effects
Effects on learning and performance through the lifespan
Educational and behavioral management
Technology
Read: Handouts/internet materials

ADHD and other co-morbid conditions
Asberger’s syndrome

Note: Class sessions are 4 hours each

Course Requirements

L.

Each student, working in a team of three, will compile an annotated list of important internet
sites for a given exceptionality or topic, with a copy of the homepage included in the
handout for each site. Due the 2™ day of each topic (except ADHD or Asberger’s) Format
for the paper: Web page resources, conferences and bulletin boards, newsgroups, chat
rooms and other “live” resources should be listed, and a short description of the content
and/or how to subscribe/unsubscribe if it is a newsletter or listserve.(see Surf and You Shall
Find: An effective use of the internet)

Students will be responsible for a presentation of 15 minutes or so describing their internet
searches—to be presented by arrangement with appropriate class topic. This will be
informal—we will sit around a table and talk together! Provide copies of handouts for the
class, or get them to me to copy during office hours before class.

Students will write a 15-20 page term paper on one of the disability groups covered, looking
into less well-known aspects of the disability, or areas of co-morbidity, i.e., topics such as
suicide in exceptional persons, manic-depression in the learning disabled, enuresis (bed-
wetting) in exceptional children, are the appropriate topics for this paper. (Format for this
paper will be the departmental research paper format available in the main office, or from
your ED600 class.) Due July 31*.
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RS 906 DEVELOPMENTAL, REMEDIAL, AND CORRECTIVE

READING
Prerequisite RS 510

Course Description

This course will provide an overview of reading instruction, including the K-12
curriculum, developmental reading approaches, and various reading instructional
methods. Students will demonstrate an understanding of the relationship between reading
and language. Various instructional techniques and strategies to develop reading ability
and comprehension will be demonstrated. Current research in reading instruction will
also be covered.

Course Competencies

1. Demonstrate knowledge of K-12 reading curriculum. (DLDVIL.121)

2. Identify and understand developmental reading approaches (e.g., Look & Say, basal),

whole Language, and specified published methods (e.g.. Merrill Linguistics, Distar,

Reading Recovery, etc.). (DLDVIL.122)

Demonstrate the direct instruction model for teaching decoding. (DLDVII.123)

4. Understand the appropriateness of the various reading methods (e.g., code emphasis,
language experience, literature based). (DLDVII.124)

5. Recognize the relationship between language development and reading readiness.
(DLDVIL.125)

6. Demonstrate knowledge of the instructional sequence and relationship of the
component parts of various reading approaches/techniques. (DLDVIIL.126)

7. Understand the relationship between LD and reading instruction, including reading
purpose, reading rate and reading accuracy. (DLDVIIL.127)

8. Identify the component parts and sequence of reading comprehension instruction.
(DLDVII.128)

9. Understand the importance of the integration of reading with oral and written
language. (DLDVII.129)

10. Demonstrate knowledge of cognitive learning strategies as applied in reading.
(DLDVII.130)

11. Understand that the instructional experiences and reading history of the student
should influence the design of instruction and goal-setting in reading. (DLDVIL.131)

12. Identify a variety of metacognitive techniques for use in aiding reading
comprehension. (DLDVIL 132)

13. Recognize the importance of schema development and background knowledge in
reading comprehension. (DLDVII.133)

14. Demonstrate knowledge of current research in reading instruction. (DLDVII. 134,
DLDVIL 113)

[98)

Students will demonstrate awareness of

15. the role of language on the acquisition of reading
16. the components of reading and language
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15. the nature and multiple causes of. reading and writing difficulties including
reading

16. problems associated with a limited language proficiency

17. the technology available for use with the remedial student

Students will demonstrate a basic understanding of:
18. the complexity of the reading process as it pertains to all readers/writers
19. how to use a multi-text approach with students with varying needs
20. strategies that assist remedial students in reading a variety of text
21. the growth and development of the brain
22. the impact of various disorders on learning
23. the use of assessments in developing/implementing strategies for instruction for
the remedial student
24. the effect of community influences on the education of the remedial student
25. the public laws governing identification and remediation

Students will demonstrate the ability to:

26. use and modify a variety of strategies in the classroom based on needs identified
in assessments

27. select and use a variety of instructional materials and assessment choices to use
with remedial students

28. modify programs, approaches, and materials to meet the needs of all learners

29. implement a comprehensive reading/writing program for the remedial student

30. implement remedial reading and writing techniques designed to assist students in
gaining independence in all aspects of reading and writing

31. develop programs incorporating comprehension strategies and word recognition

32. strategies for the remedial student

Required Readings

1. Traub, N. and Bloom, F. (1997). Recipe for Reading. Cambridge, MA.: Educators
Publishing Service, Inc.

2. 10 current research articles exploring the field of remedial or corrective
techniques.

Session Topics:

I. What is reading? (1.1, 1.7, 4.1)
Definitions of terms: developmental, remedial, and corrective
Readiness and preschool learning
Phonemic awareness

2 Language development and metacognition
Hierarchy of language development (1.6, 1.7, 2.2,2.3, 2.5, 2.8, 2.10)
Cultural, ethnic, linguistic diversity (1.2, 1.3, 3.2)

3-4  Developmental approaches, methods, and materials
Components of the reading program
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Look and Say

Basal

Wholistic

Merrill linguistic readers

Direct instruction

Strategies for structural analysis, phonetic analysis, whole word strategies,
comprehension strategies
Adaptations to the reading program
Resource programming

LIPS

Individualization

Computer assisted instruction

5-7 Remedial approaches, methods and materials (1.7, 2.9, 2.10, 3.1, 3.4, 4.1)
Fernald
VAKT
Orton-Gillingham
Repeated reading
Neurological impress
Project read
Reading recovery
Success for all
Direct instruction

8-11 Corrective reading
Word Identification (1.6, 6.1, 6.6, 7.2)
1. Definition
2. Phonemic Awareness Strategies
3. Phonic Based Strategies
4. Literature Based Strategies

LEA
Shared Reading
Read Aloud
Comprehension (1.6,2.1,5.5,7.1,7.4,7.5)
1. Definition
2. Strategies for Unlocking Text

Preview and Skim
Graphic Support
Prior Knowledge
Prediction
Preview Guides
Probable Passages
ReQuest

3. Building Strategic Readers
KWL
Key Words
Vocabulary
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Text Structure
SQ3R

Imagery

Think Aloud
Fix-Up Strategies
Hot Spots
Reading Rate

4. Responding to Reading (2.13)
Quality Questions
Retelling
Summarizing and Paragraphing
Performance Based Projects
Social Opportunities

12.  Use of technology in reading instruction
13.  Final
Activities

e Students will critique 10 current research articles and write a 15 page research paper
on “best practices” for teaching reading to children with various special needs.

e Students will each do a 15 minute presentation modeling the use of one technique,
method, strategy, or specialized materials described in the current reseach literature
(14.1, 16.8)

e Final Exam

e Attendance and participation.
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RS 907 DEVELOPMENTAL, REMEDIAL, AND CORRECTIVE
MATHEMATICS

Course Description

This course will provide an overview of math instruction for the K-12 curriculum as
defined by NCTM (National Council of Teachers of Mathematics) standards. Models of
instructional delivery, adaptations of curriculum and materials, problem solving
strategies, and assessment options are explored. Appropriate methods to facilitate the
teaching of mathematics to students with special are defined. Students will demonstrate
knowledge of a variety of math instructional techniques and methods, and will be able to
determine the appropriateness of these techniques in creating and implementing a
balanced math program. Current research in the area of quality math instruction will be
reviewed.

Course Competencies

1. Demonstrate knowledge of K-12 curriculum. (DLD VII.162)

. Identify and use a variety of instructional techniques and activities in math. (DLD
VIL.163)

3. Understand the appropriateness of the various math methods for students who show
continuous patterns of error. (DLD VII.164)

4. Recognize math readiness for math learning. (DLDVII.165)

5. Demonstrate knowledge of the developmental sequence and relationship of
component parts of mathematics as they relate to instruction (e.g., matching,
recognizing groups of objects, counting, naming a number in sequence, writing
numerals, measuring and pairing, sequential values, relationships of parts to whole
and parts to each other, operations, and the decimal system). (DLD VII.166)

6. Understand the importance of involving the student in setting instructional goals and
charting progress. (DLD VIL.167)

7. Understand the use of instructional aids and encouraging students to voice
understanding of math concepts. (DLD VIIL.168)

8. Recognize the importance of practice, immediate feedback, and review in math
instruction. (DLD VII.169)

9. Understand the progression from concrete to semi-concrete or representational to
abstract. (DLD VIIL.170)

10. Understand the importance of providing a balanced math program (e.g.. concept
development, computation skills and problem solving). (DLD VIL.171)

11. Identify and use strategies that promote generalization and use of functional math.
(DLD VII.172)

12. Demonstrate knowledge of the current research in mathematics instruction. (DLD
VIL.173)

13. Identify trends and changes in the field of mathematics.

14. Demonstrate knowledge of the developmental sequence and relationship of
component parts of mathematics as they relate to instruction.

15. Understand and plan lessons that demonstrate knowledge of the progression from
concrete to semi-concrete or representational to abstract while providing a balanced
mathematics program.
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16. Demonstrate knowledge and applications of learning theory to differentiate
instruction.

17. Demonstrate knowledge of resources and materials to educate students with unique
learning needs.

18. Identify and utilize research-based practices in teaching mathematics.

19. Develop mathematical learning goals for Individual Educational Plans.

20. Recognize error patterns and plan appropriate remediaton lessons.

Course activities

All written assignments are to be typed and double spaced. Assignments should follow
the form presented in the Publication Manual of the American Psychological Association
(fourth edition). Points may be added or subtracted based upon style and presentation.
Late assignments will be accepted only at the discretion of the instructor and may, if
accepted, be lowered one letter grade.

1. Attendance and Participation (100 points):
Students are expected to read required reading each class prior to class and
participate in class discussions. Attendance is mandatory. If absent, students
automatically lose attendance and participation points for that class period. If
more than one class is missed, the student will forfeit “Attendance and
Participation” points.

2. Learning Sequence (200 points):
Students will develop assessments and instructional sequences based upon
general education curriculum. Students will identify strategies to individualize
learning activities for at-risk students or students with disabilities.

3. Journal Articles (50 points):
Students will locate, summarize, and critique two journal articles of their
choice concerning the teaching of mathematics to students with special needs.

4. Resource Bank (150 points):
Students will create a resource bank of ideas. Three ideas for each of the
following mathematical topics must be gathered: Number Relationships
(includes estimation and computation), Geometry, Measurement,
Statistics, Probability, Fractions, Decimals, Algebra (includes
calculus/trigonometry), Patterns/Relationships. Activities may be photocopied
from magazines or other resources.
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Session Topics

1 Teaching for Understanding
Brain Research
The Changing Math Curriculum
Rethinking Teaching Math
Reading: Text, Chapters 1-3, 17

2 Performance-based Instruction
Designing Learning Sequences

3 Assessing Mathematical Abilities
Learning Approaches
Accommodating Special Needs
Linking IEPs and math instruction
Reading: Text, Chapters 4-7

4 Communicating
Reasoning
Problem Solving
Connections
Reading: Text, Chapter 8

5 Number Sense
Estimation
Reading: Text, Chapter 9

6 Whole Number Computation
Reading: Text, Chapters 10

7 Problem Solving Strategies
Reading: Text, Chapters 20

8 Geometry and Spatial Sense
Measurement
Reading: Text, Chapters 11, 12, 13, 18
Journal Articles Due

9 Statistics/Probability
Reading: Text, Chapter 19

10 Fractions and Decimals
Reading: Text, Chapter 15

11 Algebra
Patterns
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12

13

Reading: Text, Chapters 14, 16,
Resource Banks Due

Error Pattern Recognition
Promising Patterns/Practices
Learning Sequences Due

Final Exam
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RS 908 Comprehensive Language Development:
Methods and Resources

Course Description

Students will demonstrate knowledge of typical language development as well as K-12
curricula in the areas of spelling, handwriting, and written language. Developmental,
remedial, and compensatory techniques will be reviewed for the areas above, as well as
for oral language and listening skills. Students will demonstrate various instructional
methods and strategies to promote or correct language difficulties, and will identify,
access, evaluate, develop, and modify instructional resources. Current findings in
language research will be examined.

Course Competencies

Listening

1. Demonstrate knowledge of critical listening skills and their relationship to the
development of critical thinking, reading comprehension and written language.
(DLDVII.109)

2. Exhibit skill in the modeling of good listening, especially by giving students full
attention and eye contact when they speak. (DLDVIIL.110)

3. Identify and use strategies for teaching auditory skills (e.g. perception, memory,
comprehension) and listening skills (e.g., prelistening, listening, postlistening).
(DLDVIL111)

4. Understand the importance of speed of presentation and organization cues for
teaching listening skills. (DLDVIIL.112)

Oral Language

5. Demonstrate knowledge of language development. (DLDVII.116)

6. Identify strategies for building oral language and background knowledge.
(DLDVIL114)

7. Demonstrate knowledge of approaches for teaching variant language speakers (e.g.,
modeling, parallel talk). (DLDVIIL.115)

8. Exhibit skill in planning language development activities based on both systematic
assessment of a learning disabled student's language and comparison of that system to
"normal" language developmental patterns. (DLDVIL.117)

9. Recognize that language instruction should be predictable, consistent, and taught in
various natural settings to encourage generalization and use of pragmatic language.
(DLDVIL118)

10. Understand that language skills should be taught in connection with other curriculum
content to encourage generalization. (DLDVIIL.119)

11. Demonstrate knowledge of the current research in oral language instruction.
(DLDVII.120)
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Written Language

12. Demonstrate knowledge of K-12 written language curriculum. (DLDVIL.135)

13. Understand the relationship between nonstandard English speakers and written
language instruction. (DLDVIIL.136)

14. Demonstrate knowledge of the instructional sequence and relationships of the
component parts in the writing process. (DLDVII.137)

15. Recognize the relationship among writing models, reinforcement, and constructive
criticism in written language instruction. (DLDVII.138)

16. Identify and be able to use various written language learning strategies (e.g., PENS-
sentence writing, COPS-editing, and TOWER-theme writing). (DLDVII.139)

17. Understand the relationship between literature and creative writing. (DLDVII.140)

18. Recognize instructional differences among creative writing, narrative writing, and
expository writing. (DLDVIIL.141)

19. Demonstrate knowledge of the current research in written language instruction.
(DLDVIL.142)

Spelling

20. Demonstrate knowledge of K-12 spelling curriculum. (DLDVII.143)

21. Recognize the developmental sequence and relationship of the component parts of
language as they relate to spelling. (DLDVII.144)

22. Identify various instructional models for the teaching of spelling. (DLDVII.145)

23. Understand the application of the various spelling approaches (e.g., rule based, test-
study-test, multisensory, visual memory. (DLDVII.146)

24. Understand the metacognitive awareness, which is necessary for students in the
prediction and detection of spelling errors. (DLDVII.147)

25. Understand the importance of teaching and reinforcing spelling throughout the total
language arts curriculum. (DLDVII.148)

26. Identify technology resources for spelling instruction. (DLDVII.149)

27. Demonstrate knowledge of the current research in spelling instruction. (DLDVII.150)

Handwriting

28. Demonstrate knowledge of K-12 handwriting curriculum. (DLDVIL.151)

29. Identify and use of technological resources for handwriting. (DLDVIIL.152)

30. Identify various instructional models for the teaching of handwriting. (DLDVIIL.153)

31. Understand of the appropriateness of the various handwriting methods (e.g., modified
scripts, modeling, multisensory, etc.). (DLD VIIL.154)

32. Demonstrate knowledge of decision criteria for use of manuscript vs. cursive. (DLD
VIL.155)

33. Demonstrate knowledge of the current research in handwriting instruction. (DLD
VIL.156)
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Session Topics:

1. The language development continuum

2. Normal and atypical speech and language patterns

3. Assessing oral language

4. Teaching oral language

5. Prerequisite abilities for higher language learning: cognitive, metacognitive, and
linguistic

6. Auditory processing deficits
7-8.  Assessing and teaching mechanical skills of written expression:

Handwriting

Spelling

Punctuation

Physical organization
Learning strategies

9-11. Assessing and teaching creative skills of language arts:
The writing process
Organization of ideas
Vocabulary development
Fluency, sequencing, and transitions
Learning strategies

12.  Technology for written expression

13. Exam

Performance Activities:

1. Take language samples and evaluate for length, complexity, and vocabulary.

2. Evaluate a child’s spoken and written language. Identify areas for possible
referral and design teacher interventions.

3. Evaluate student writing for weaknesses and develop recommendations for
remediation.

4. Create a language development plan for a specific student.

31



RS 909 Science and Social Studies: Content, Methods, and
Modifications for Students with Mild and Moderate
Disabilities (Grades 1-8)

(This course is taken by those students certifying at the elementary/middle level.)
Course Description

Students will review the instructional domains of science and social studies as currently
taught in elementary schools, and will describe teaching methodologies typical to regular
educational settings. Students will understand the role of the special educator in preparing
and utilizing curricular modifications for content instruction in both team taught and self-
contained settings. Development of lesson plans incorporating adaptations,
accommodations, and technological resources will be required. Methods to promote
reading and writing across the curriculum will be demonstrated.

Course Competencies

Social Studies

1. Define the term social studies

2. Describe the origins and evolution of the contemporary social studies

3. Identify the characteristics of good elementary social studies teachers

4. Name and evaluate various sources of social studies content/subject matter

5. Describe and assess multiple scope and sequence patterns for elementary school
social studies

6. Evaluate elementary social studies lesson, unit, and program plans

7. Develop lesson plans to engage elementary school students in social studies learning

(e.g., cooperative/collaborative learning, questioning, and role-playing)

8. Develop instructional strategies appropriate for elementary school learners with
respect to a) cognitive knowledge acquisition and construction , b) citizenship skills
and competencies, and c¢)social values and attitudes

9. Adapt instruction to the specific needs of individual elementary school social studies
learners

10. Demonstrate use of technology to improve student learning

11. Design lessons which reflect cultural diversity in both content and method

Science

12. Describe the nature of science as process, content and attitudes

13. Identify the relationship between the nature of science and elementary school science

14. Describe characteristics of effective science resources and curriculum materials
including technology

15. Utilize a variety of formal and informal assessment techniques including student self-
assessment

16. Recognize and apply the National Science Education Standards

17. Enumerate principles of effective science instruction which promote student
understanding, appreciation and application of science concepts
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18.

19.
20.
21.
22.
23.

24.
25.

26.
27.

Plan learning experiences with consideration of individual differences (cultural,
language, disability)

Demonstrate skills in a variety of science teaching methods

Plan, design, and evaluate science curriculum

Assess student learning using a variety of techniques

Adjust instruction based on reflection on the practice of teaching science.
Develop attitudes of enjoyment and confidence while participating in science
education activities

Convey a willingness to collaborate with colleagues

Demonstrate preference for "hands-on" science learning rather than abstract, non-
experiential science teaching

Utilize technological resources for planning and delivering instruction
Integrate technology learning standards with content area instruction

Content Area Instruction for Students with Disabilties

28.

29.

30.

31.

32.

33.
34.

35.
36.

Describe how to develop and sequence curriculum in the various content fields in
such a way as to maximize the education of learners with mild/moderate disabilities.
Demonstrate knowledge and skills in informal assessment, diagnosis, evaluation, and
instructional content and practice.

Describe and implement research-supported effective instructional practices,
techniques, strategies, remedial methods, and specialized materials.

Demonstrate techniques for modifying and adapting instructional methods, materials,
curricula, and technology in various learning environments.

Discriminate among and give examples of modifications to content, process, and
product.

Design a differentiated unit plan for one content area and one student population.
Apply multiple levels of critical thinking questions to individual lessons and
activities.

Ilustrate examples of strategies to teach study skills.

Describe metacognitive strategies for improving text-reading abilities, main idea
identification, and concept acquisition.

Session Topics:

1.

Introduction to Content Area instruction:

Common Problems of students with MMD

(attention, reading skills, social behavior, work habits, organization,
notetaking,retrieval,study skills);

Social Studies I:
National teaching standards and the organization of the discipline

Social Studies II:
Content “Themes” for grades 1-8: World History, US History; geography,
political science, economics

Social Studies III:
Best practices in social studies education
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Current research topics in Social Studies

5. Science I: Organization of National Standards
Science teaching
Professional development
Assessment in science education
Science content
Science education programs
Science education systems

6. Science II: Content
Grades k-4
Grades 5-8

7. Science III:
Best practices in Science Education
Current research topics in science

8. Instructional Strategies for Inefficient Learners
Teaching rules and concepts
Teaching facts and simple associations

0. Differentiating instruction for students with disabilities in the regular
classroom
Modifying content, process, materials, and product
Curriculum and materials- typical, adapted, specialized

Instruction in Study skills-
Listening, organization, attention, notetaking,
main idea, retrieval, test-taking, mnemonics

Reading and writing in the content area
Content enhancement strategies
Learning strategies- metacognitive strategies
Mnemonics, visualization, chunking, pegwords, keywords
Graphic organizers, concept diagrams, semantic mapping,
Exam
Performance Activities
L. Students will evaluate a local school system’s unit plan for social studies
considering a) state and federal standards, b) inclusion of differentiation and

modifications for diverse learners, ¢) thematic and technology integration, and d)
usage of “best practices” for effective instruction..
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II.

II1.

Students will evaluate a local school system’s unit plan for science considering a)
state and federal standards, b) inclusion of differentiation and modifications for
diverse learners, c) thematic and technology integration, and d) usage of “best
practices” for effective instruction.

Students will design a comprehensive, differentiated unit in either science or
social studies which a) includes 10-12 detailed lesson plans, b) meets National
and State Standards, c) articulates learner outcomes, d) describes assessment
procedures, and e) includes and describes a number of teaching procedures and
activities which reflect effective instructional practices.
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RS 911 ASSESSMENT, DIAGNOSIS, AND EVALUATION
OF LEARNING AND BEHAVIOR PROBLEMS

Course Description

Students will demonstrate a thorough understanding of the role of the assessment process
in education. The content will address the principles and ethics related to test selection,
formulation of diagnoses, and development of appropriate educational programs.
Students will become familiar with a variety of informal and formal assessment
techniques (norm-referenced, criterion-referenced, curriculum-based, and authentic
measures). Opportunities to administer, score, and interpret such measures, and
demonstrate awareness of the ethical and legal requirements, roles of professionals, and
the implications of culture and diversity in the assessment process.

Competencies:

Principles, Ethics, and Limitations

1. Recognize and understand ethical concerns in assessment. (CCIIL.17)

2. Recognize the influence of diversity and linguistic issues on assessment, eligibility,
programming, and placement of exceptional learners. (CCIIL.22, DLDIV.67)

3. Develop and select assessment measures and instructional content which respond to
cultural, linguistic, and gender differences. (CCIV.44)

4. Understand the limitations of tests and measurements / Use careful interpretation.

(DLDIV.65, CCIIL.21, DLDIV.71, DLDIV.72)

Understand test construction. (DLDIV.68)

6. Understand the legal provisions, regulations, and guidelines regarding unbiased
assessment and use of instructional assessment measures with students.
(MRDD.III.14, CCIIIL.18)

7. Demonstrate knowledge of basic and specialized terminology used in assessment of
students with MR/DD. (MRDD.III.15, CCIIL.16)

8. Identify conditions and assessment instruments which insure maximum performance
for students with MR/DD. (MRDD.IIL.16, MRDD.IIIL.19)

9. Describe the following evaluation procedures employed by the school: academic
grading systems, standardized tests, and permanent records. (EBD.VIIL.190R1)

10. Recognize the lack of applied research delineating the relationship between tests, test
findings, implications, and implementation. (DLDIV.80)

11. Understand the need for a theoretical framework within which to make assessment
decisions. (DLDIV.81)

12. Demonstrate knowledge of current research in assessment and identify resources for
staying current about assessment instruments, procedures, and issues.(DLDIV.85,
DLDIV.82)

13. Recognize the types and importance of information generally available from families,
school officials, legal systems, Department of Social and Health Services, and mental
health agencies. (EBD.IL.40R1)

9]
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Administration and Interpretation

14.

15.
16.

17.
18.
19.

20.

21.

Select and use appropriate tests to measure academic achievement in students with
E/BD. (EBD.IIL.70R1)

Interpret and apply scores appropriately . (CCIIL20)

Explain statistical concepts that facilitate appropriate interpretation of assessment
findings.(CEC.K16, EBD.IIL.66R1)

Interpret formal and informal assessment instruments and procedures. (CCIIL.29)
Gather background information regarding academic, medical, and family history.
(CCIIL27)

Select, construct, administer, and interpret various types of assessment procedures
(e.g., norm-referenced, curriculum-based, work samples, observations, task analysis)
appropriately. (CCIIL.28; DLDIV.77; DLD.IV.74)

Adapt and modify existing assessment tools/methods to accommodate the unique
abilities and needs of students with MR/DD, including ecological inventories,
portfolio assessments, functional assessments, and future-based assessments.
(MRDD.II1.20)

Plan, explain, direct, and implement a procedure for screening students with E/BD in
a school population. (EBD.IIL.84R1)

Formal Assessments

22.
23.

24.

Identify and understand standardized test terminology and scores (DLDIV.69)
Select, administer, and interpret various standardized group and individual
instruments for measuring students’ academic performance. (CCEC.K20,
EBD.IIL.85R1)

Prepare accurate formal social assessment reports on students based on behavioral-
ecological information. (EBD.IIL.87R1)

Informal Assessments

25.

26.

27.

28.

29.

30.

31.

32.

Utilize informal techniques for completing an educational assessment of a given child
in areas such as motor, hearing, vision, reading, arithmetic, spelling, aptitude, and
interests. (EBD.III.79R1)

Conduct and use task analysis. (CCIV.49)

Demonstrate knowledge of the theory underlying the combined task-process
approach. (DLDVIII.180)

Select, administer, and score an appropriate curriculum-based assessment instrument
across curricula areas. (EBD.IIL.89R1)

Understand the use of informal assessment in individualizing instruction for students
with E/BD. (CEC.S28, EBD.IIL.68R1)

Recognize the essential characteristics of a good behavior rating scale.
(EBD.IIL.69R1)

Explain the values and limitations of checklists for diagnostic purposes.
(EBD.IIL.71R1)

Understand and use adaptive behavior assessment. (MRDD.III.17)

Implications and Use of Assessment Results

33.

34.

Interpret and use information from case records for planning intervention strategies.
(CEC.S25, EBD.IIL.86R1)
Use performance data and teacher/student/parent input to make or suggest appropriate
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35.

36.

37.

38.

39.
40.

41.

42.

43

modifications in learning environment. (CCIIL31)

Determine and explain the educational performance level of a specific child,
“pinpointing” deficits, weaknesses, and strengths. (EBD.IIL.81R1)

Determine and explain the social emotional and behavioral needs of students.
(EBD.IIL.82R1)

Link the processes of diagnostic assessment, learning activity selection, and progress
evaluation. (DLDIV.75)

Translate assessment data into recommendations for educational programming.
(EBD.IIL.8OR1)

Identify methods for monitoring student progress. (CCIIL.24)

Develop individualized assessment strategies for instruction and use information to
help develop an IEP. (CCIIL.32)

Demonstrate knowledge of a variety of approaches to program evaluation.
(EBD.VIIL.187R1)

Evaluate the results of instruction and readiness for integration into various program
placements. (CCIIL.34, CCIIL35)

. Evaluate the effects of the program upon individual pupil performance and use the

evaluation to determine total program effectiveness. (CEC.S34, EBD.VIII.193R1)

Session Topics:

1.

2.

10.

I1.

12.

Ethical concerns, confidentiality, and multi-cultural issues
Principles of assessment: Types, uses, and limitations
Statistical concepts

Prereferral screening and data collection: Anecdotal data, behavioral observations,
academic record review, health surveys, psychosocial histories, etc.

Interpreting cognitive evaluations

Assessing academic achievement- standardized measures
Assessing academic achievement- informal methods
Assessing adaptive behavior

Interpreting related area evaluations: OT, PT, speech/language, medical, psychiatric,
etc.

Criteria for diagnosis and co-morbidities
Eligibility, service delivery, and placement determinations

Research and trends in assessment
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13. Exam

Performance Activities:

1. Administer, score, and interpret the Woodcock-Johnson Psychoeducational Battery,
Part I: Tests of Achievement.

2. Administer, score, and interpret a criterion referenced assessment.
3. Administer and interpret an adaptive behavior scale.

4. As part of a group, use a complete diagnostic profile (case study) for diagnosis/
diagnoses, eligibility determination, placement and curricular recommendations.
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RS 912 INSTRUCTIONAL PLANNING, ADAPTATIONS,
AND LEARNING STRATEGIES FOR STUDENTS WITH
SPECIAL NEEDS

Course Description

Students will demonstrate knowledge of IEP development, including measurement,
maintenance, and revision. Students will construct goals and objectives utilizing
assessment information and input from parents and other professionals. Students will
select and/or modify curriculum and materials and will design instructional programs to
include appropriate adaptations and accommodations to meet the unique needs of
individuals. Students will describe the importance of learning environments (e.g.,
grouping techniques), learning styles, and individual differences, and will design
instruction that encourages motivation and active participation. Lesson planning, critical
presentation skills, and various individual and group teaching methods will be modeled
and rehearsed. The integration of curricula and the use of technology and adaptive
equipment will also be demonstrated.

Competencies

IEPs: Goals and Objectives

1. Interpret and use a variety of assessment instruments in the affective, perceptual, and
cognitive, educational domains, and use the assessment information/data to write an
IEP and evaluate progress. (EBD.IIL.77R1)

2. Interpret and use data and assessment information in making instructional decisions
and in planning individual student programs. (CCIIL33, CCIV.43, DLDIV.66)

3. Demonstrate knowledge of the processes related to goals and objectives for special
education. (CEC.K1, EBD.II.27R1)

4. Construct annual goals and short-term objectives in precise and measurable terms.
(EBD.V.147R1)

5. Develop measurement strategies consistent with instructional objectives.
(EBD.V.155R1)

6. Develop an appropriate IEP considering assessment analysis, input from other
professionals, parents, and interagency sources. (EBD.IL55R1)

7. Compare behavioral outcomes with predetermined goals and objectives in order to

evaluate and revise instructional goals, strategies, and materials. (EBD.V.154R1)

Develop comprehensive, longitudinal, individualized student programs. (CCIV.45)

9. Sequence, implement, and evaluate individual student learning objectives. (CCIV.55,
DLD.IIL51)

*

Curriculum Development and Adaptation

10. Identify curricula for the development of motor, cognitive, academic, social,
language, affective and functional life skills for individuals with exceptional learning
needs. (CCIV.38)

11. Recognize model programs including career/vocational and transition that have been
effective for students with various disabilities. (MRDD.V.36)
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12.

13.

14.
15.

16.

17.

18.

Integrate academic instruction, affective education, and behavior management for
individual students and groups for the academic areas of art, handwriting, language
development, mathematics, motor development, music, science, social studies,
spelling, vocational education, and reading. (EBD.V.145R1)

Integrate selected related services into the instructional day of students.
(MRDD.IV.29)

Demonstrate knowledge of K-12 curriculum in content areas. (VIL.157, DLDIIIL.48)
Demonstrate knowledge of alternative curriculum models (e.g., parallel, ALEM) and
their appropriateness for various students. (DLDIIL.49)

Demonstrate knowledge of curriculum theories and their impact on curriculum
planning and implementation. (DLDIII.54)

Demonstrate knowledge of current research in alternative curriculum development.
(DLDIII.64)

Exhibit skill in implementing and adapting general education core curricula to the
needs of students with learning disabilities. (DLDIIIL.50)

Learning Environments, Learning Styles, and Individual Differences

19.

20.
21.

22.

23.

24.

25.

26.

27.

Explain differing learning styles of students and how to adapt teaching to the styles.
(CCIV.36)

Recognize the demands of various learning environments. (CCIV.37)

Recognize environmental factors that impact on instruction and modifications that
may positively impact learning. (DLDIIL55)

Structure the physical environment to provide optimal learning for students with
MR/DD. (MRDD.V.37)

Establish and direct the duties, training, and supervision of a classroom
paraprofessional, aide, volunteer, or peer tutor. (EBD.V.126R 1, CCV.69)
Recognize the importance of various types of grouping techniques for instruction.
(EBD.IL.25R1)

Design a learning environment that encourages active participation by learners in a
variety of individual and group learning activities. (CCV.67)

Incorporate evaluation, planning, and management procedures which match learner
needs with the instructional environment. (CCV.66)

Select, adapt, and use instructional strategies and materials according to
characteristics of the learner. (CCIV.50)

Instructional Planning and Delivery

28.

29.
30.

31.
32.

33.
34.

Demonstrate skill in selecting, modifying, and evaluating instructional materials and
techniques to meet the specific needs of individual students. (DLDIIL.52)

Design instruction based on the adaptive skills of students. (MRDD.IV.28)

Utilize knowledge of cognitive, social, affective and psychomotor development in
planning instruction. (CEC.K38, EBD.V.153R1)

Plan and organize classroom instruction. (CEC.S50, EBD.V.157R1)

Establish and maintain rapport with learner using verbal and nonverbal
communication techniques. (CCIV.57, CCIV.58)

Use instructional time properly. (CCIV.54)

Utilize research supported instructional strategies and practices, including functional
embedded skills approach, community-based instruction, task analysis, multisensory,
and concrete/manipulative techniques. (MRDD.IV.25)
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35. Prescribe alternative instructional procedures to compensate for E/BD and evaluate
their strengths and limitations. (EBD.V.143R1, EBD.V.143R1)

36. Involve the student in setting instructional goals and charting progress. (CCIV.48)

37. Use various techniques (e.g., modeling, imitation, rehearsal, inquiry, prompting,
cueing, feedback, consequation, discussion, lecture) in isolation or in combination for
providing appropriate instruction for students. (EBD.IV.119R1)

Learning Strategies Instruction

38. Recognize the importance of student behavior in the mainstream (e.g., attention,
appropriate social behavior, organizational and mnemonic strategies, study and report
writing skills). (DLDVIL.158)

39. Teach students to use thinking, problem solving, and other cognitive strategies to
meet their individual needs. (CCIV.55)

40. Demonstrate knowledge of cognitive/metacognitive learning strategies for use in
content areas. (DLDVII.159)

41. Understand how to determine through data the appropriateness of the various learning
strategies. (DLDVIIL.160)

42. Demonstrate use of strategies for facilitating maintenance and generalization of skills
across learning environments. (CCIV.53)

43. Demonstrate awareness of current research in learning strategies instruction.
(DLDVIL161)

Materials Selection and Modification

44. Demonstrate knowledge of instructional and remedial methods, techniques, and
curriculum materials. (CCIV.39)

45. Identify factors involved in the selection and/or use of appropriate commercial or
teacher-made instructional materials for students with E/BD. (EBD.V.121R1)

46. Identify sources of specialized materials for students with MR/DD or LD.
(MRDD.IV.21, DLDIIL.23)

47. Select, develop, adapt, and evaluate curriculum materials and technology.
(EBD.V.129R1, CCIV.40)

48. Select appropriate instructional materials for available resources when given a
specific instructional problem. (CEC.K46, EBD.V.135R1, EBX.X.199R1)

49. Develop a comprehensive collection of free and inexpensive literature dealing with
social and academic problems of children and youth. (EBD.V.141R1)

Technology and Adaptive Equipment

50. Ilustrate ways technology can assist with planning and managing the teaching and
learning environment. (CCV.62, DLDIIIL.56)

51. Choose and use appropriate technologies to accomplish instructional objectives and
integrate them appropriately into the instructional process. (CCIV.46)

52. Demonstrate knowledge and maintenance of assistive devices. (MRDD.IV.22)

53. Assist students in the use of alternative and augmentative communication systems.
(MRDD.IV.33)

54. Use the computer for Computer Assisted Instruction (CAI) (e.g., drill and practice,
simulations/games/models, tutorials, problem solving), Computer Managed
Instruction (CMI) (e.g., grades, student management), and evaluation of commercial
programs.(EBD.VIIL.191R1)
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Session Topics:

1.

2.

3.
4.

Use of assessment information for IEP development

Identifying curricular needs and accommodations in academic, language, social,
behavior, affective and life skills

Developing and evaluating goals and objectives
Developing comprehensive and compliant IEPs

5-8 Instructional methods (4 sessions)

9.

Direct Instruction

Diagnostic/Prescriptive Teaching

Learning Strategies

Learning Styles/Multisensory Instruction/Multiple Intelligences
Differentiating instruction: Content, Process, and Product
Instructional time management

Assistive technology

Identifying, evaluating, modifying, and creating resources and materials

10. Curriculum models, (e.g, general, parallel, adapted, IEP, functional)

11. Group and multi-group instructional methods and management

12. Evaluating education programs

Performance Activities:

1. Develop a comprehensive IEP which meets legal requirements and addresses all
relevant areas of student need.

2. Develop a curricular unit in a content area to meet specific IEP objectives for a group
of students. Develop complete lesson plans which include recommended instructional
methods, appropriate materials, learner outcomes, and performance evaluation
measures.

3. Develop a differentiated general education curriculum unit for a specific student or

group. Address modifications to content, processes, materials, and products.
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RS 913 COMPREHENSIVE CLASSROOM MANAGEMENT FOR
TEACHERS OF STUDENTS WITH SPECIAL NEEDS

Course Description

Students will demonstrate knowledge and understanding of the various models, theories,
and principles of behavior management. Students will recognize the impact of student
cultural background, classroom environment, and instruction on classroom behavior, as
well as the importance of effective rules, routines, and logical consequences. Social skill
development and instruction will be modeled. Students will create behavioral
intervention plans, utilizing skills such as selecting target behaviors, measurement and
recording techniques, strategies for increasing or decreasing behavior, and evaluating
plan effectiveness.

Course Goals:
Students will

e create and implement a management plan that is responsive to the needs and behavior
of an individual student and which utilizes the ecology and context of the classroom.

e use observation and assessment techniques to determine the motivation or goal of the
misbehavior, and plan appropriate interventions.

o utilize their leadership roles to create a spirit of cooperation in the classroom.
e analyze their personal management style and expand their repertoire of skills.

e recognize the impact of social skills deficits and develop skill in identifying,
evaluating and remediating such deficits.

Course Objectives:

Models, Theories, and Principles

1. Understand the range of deviant classroom behaviors, including acting out,
withdrawal, defensive, and disorganized behaviors. (DLDV.88)

2. Designate certain pupil behavior as either appropriate or inappropriate for a specified
age group based on observation and social validation. (EBD.IV.102R1)

3. Recognize ethical and legal responsibilities and issues related to the use of
punishment and aversive consequences and associated with behavioral interventions.
(CEC.K72, EBD.IV.92R1, EBD.IV.91)

4. Explain basic classroom management theories, methods, and techniques for students
with exceptional learning needs. (CCV.61)

5. Identify theories of delinquent behavior and the processes of the correctional system.
(EBD.IIL.59R1)

6. Describe research based best practices for effective management of teaching and
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10.

11.

12.
13.

learning. (CCV.61)

Demonstrate knowledge of current research in student management and motivation.
(DLDV.97)

Understand the theoretical rationale/basis for specific management techniques (e.g.,
life-space interview). (EBD.V.123R1)

Describe model programs that have been effective in managing students with E/BD.
(EBD.IIL.60R1)

Define and use skills in problems solving and conflict resolution based on a specified
theoretical orientation. (EBD.IV.116R1)

Analyze the theory behind reinforcement techniques and its application in teaching
students with E/BD. (EBD.IV.97R1)

Understand the impact of multiple disabilities on behavior. (MRDD.V1.40)

Identify theories of behavior problems in individuals with MR/DD, including self-
stimulation and self-abuse. (MRDD.VI.39)

Classroom Environment and Instruction

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

Understand the importance of the teacher serving as a model when interacting with
students. (DLDV.87, CCVIIL98)

Understand how to foster a classroom atmosphere where students perceive
themselves as free to admit not understanding. (DLDV.94)

Identify and use strategies for providing students with learning disabilities
opportunities for positive interaction with peers who do not have learning disabilities.
(DLDV.95)

Develop skill in designing a learning environment that encourages active participation
by learners in a variety of learning activities. (e.g., cooperative learning, peer tutoring
etc.) (DLDV.91)

Develop skill in designing a daily schedule such that learners experience a sense of
routine and consistent structure. (DLDV.93)

Design, structure, implement, and manage consistent daily classroom routines,
including transition time, for students, other staff, and the general classroom.
(CCV.68; CEC.S79; EBD.IV.110R1; EBD.IV.131R1)

Select a functional classroom design (e.g., functional seating, work area, storage).
(EBD.V.130R1)

Develop skill in designing a learning environment that provides feedback from peers
and adults. (DLDV.92)

Develop and/or implement appropriate classroom rules and a means for enforcing
these rules. (EBD.IV.113R1, EBD.V.134R1)

Establish and maintain pupil attention, and present reinforcement and/or correct pupil
responses. (EBD.IV.106R1)

Gather performance samples of a student’ work and be able to generate a task
analysis. (CEC.S49, EBD.IV.111R1)

Behavioral Management Techniques

25.

26.

Select target behaviors to be changed and identify the critical variables affecting the
target behavior (e.g., subsequent events, antecedent events.) (EBD.IV.96R1)
Choose and justify an appropriate recording system, based on relative strengths and
weaknesses from among several systems. (EBD.IV.101R1)
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27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44,

Record pupil behavior utilizing at least three different systems: sociometric, rating
scales, and direct observation. (EBD.IV.100R 1)

Utilize the findings of systematic classroom observation to analyze pupil behavior.
(EBD.IV.120R1)

Perform systematic evaluation and provide documentation for pupil behavior through
the use of charts, graphs, and logs in both academic and social areas of conduct.
(EBD.IV.112R10)

Explain and use behavioral principles for increasing and decreasing behaviors and
implementation of individualized behavior management plans with rules and
positive/negative consequences to modify deviant behaviors and increase appropriate
behaviors. (EBD.IV.90R1)

Develop and/or implement a reinforcement hierarchy for each student and use
different schedules of reinforcement effectively. (EBD.IV.117R1, EBD.IV.98R1)
Apply the Premack Principle in planning and implementing an appropriate schedule
for each student in the class. (EBD.IV.114R1)

Develop and negotiate acceptable contracts with students, parents, and other school
personnel. (EBD.IV.118R1)

List the appropriate use of a variety of behavioral management models and
techniques. (EBD.IV.104R1)

Identify personal stress management techniques for use in the classroom. (DLDV.90)
Develop and implement a systematic behavior management plan for students
including timelines and employ a hierarchy of intervention techniques.
(EBD.IV.95R1)

Use of a variety of nonaversive techniques (e.g., voice modulation, facial expressions,
planned ignoring, proximity control, tension release). (EBD.IV.94R1)

Develop and/or implement a positive reinforcement plan to change and/or maintain
behavior for a classroom setting. (EBD.IV.108R1, EBD.IV.111R1)

Develop and/or implement role playing as a behavior management technique.
(EBD.IV.109R1)

Explain and demonstrate appropriate management procedures when presented with a
spontaneous management problem. (EBD.V.132R1)

Used varied behavior management plans in a classroom setting. (CEC.S77,
EBD.IV.115R1)

Identify and use strategies for crisis prevention and plan and implement a variety of
crisis intervention procedures (e.g., timeout, therapeutic holding) to control/contain
severe behavior. (DLDV.89; CEC.75, EBD.IV.93R1)

Implement procedures for assessing both appropriate and problematic social
behaviors. (EBD.V.148R1)

Use specific behavior management and counseling techniques in managing students
and training parents. (EBD.VII.184R1)

Social SKkills

45.

46.
47.

48.

Understand the impact of social skill deficits on the life success of students.
(DLDIIL4)

Demonstrate knowledge of theories of social skill development. (DLDIIIL.29)
Demonstrate awareness of cultural diversity and its impact on social skills.
(DLDIIL.37)

Identify and explain the components of social skills training. (DLDIIL31)
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49. Design, implement, and evaluate instructional programs that enhance the student’s
social participation in family, school, and community activities. (MRDD.V1.41)

50. Develop and implement an instructional sequence to teach appropriate social behavior
for a student based on assessment and observation. (CEC.S81, EBD.V.149R1)

51. State instructional goals, set priorities for teaching, and state a criterion level for
mastery for each task when presented with a statement of an individual’s specific
social deficits. (EBD.V.137R1)

52. List and demonstrate a variety of commercial materials designed to facilitate social
development, and evaluate the pros and cons. (CEC.K38, EBD.V.133R1)

53. Demonstrate skill in adapting social skills curricula to meet needs of individual
students. (DLDIII.34)

54. Demonstrate knowledge of and skill in integrating social skills curricula. (DLDIIL.30,
DLDIIL32)

55. Identify key social skills needed to succeed in mainstream settings (e.g., recognize
instances in which specific social skills are appropriate. (DLDIIIL.35)

56. Demonstrate knowledge of current research in social skill development. (DLDIIL.42)

57. Evaluate social/affective behavior in the classroom. (CEC.S80, EBD.V.146R1)

58. Develop skill and techniques in teaching and promoting generalization of social
skills. (DLDIIL.36, EBD.V.122R1)

59. Develop skill in evaluating social competence of students and planning appropriate
intervention based on evaluation outcomes. (DLDIIL.40)

60. Develop skill in evaluating effectiveness of social skills training and modifying the
training based on the evaluation outcomes. (DLDIII.38, DLDIII.39)

Course Schedule:

1 Introductions of students and teacher, syllabus review, course overview, methods,
requirements, textbook.

The Classroom and the Teacher

The classroom as an eco-system of environments.

Integrity and personal values

Hierarchy of interventions

Issues in management
Read: internet materials
Write: Do Section I of the final paper (I will not collect it at this time, but
do it anyway)

2 Child Development and Behavior
Characteristics of children: what are they likely to do because of age, cultural
influences, family and disability
Read: Handouts
Werite: Your homework will be to observe and record
“characteristic” and unusual behaviors in the group you are
observing.

3 Recording Observations
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6/7

Using the BASIC MIND technique to observe a student in the
classroom

The teacher’s role in keeping behavior going; why continued
punishment doesn’t usually work;

Using Antecedent Behavior Consequence charts.

Writing anecdotal records

Motivation assessment

Read: handouts

Write: Choose a student and do the recordings this week; write an
anecdotal record from the ABC

Utilizing the Classroom to engender cooperation; strategies for all children and
teachers.
“Effective” techniques
Rules, procedures and routines to facilitate cooperation.
Read: handouts; internet materials
Write: Evaluate your classroom and determine the changes needed
to implement the effectiveness strategies; write a procedure or
routine or rule utilizing icons and hand signals.

Keeping baseline charts for presenting behavior; how much, how often, how long?
Learning to target behavior, determine it’s priority, definition and
interval for recording.

Read: textbook sections on behavioral recording
Write: Target a behavior, define it, determine an interval, and
record three times this week.

Interventions with and without Behavior Modification
Implementing an Intervention and charting it.
Selecting and utilizing reinforcers, consequences and
extinguishers.
Defining the criterion change rule and the data decision rule
Setting long term goals and short term objectives for the student(s).
Implementing a schedule, modifying the program, phase-outs
Read: Textbook on behavioral modifications
Write: Your initial proposed intervention including all of the
above elements.

The Physical environment
Utilizing the classroom to improve cooperation and on-task
behavior;
Read: Class handouts
Write: Evaluate your physical environment; draw a diagram to
scale; make changes to the classroom as necessary.

Surface Management techniques
Putting out the fires that flare up without a fire truck.
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Read: Handouts
Write: Scenarios for each of the surface techniques

10 Social Skills
Identifying deficits, selecting interventions, evaluating outcomes
Read: Handouts and Internet materials
Write:.Determine the social skill deficits in your target student,
select an intervention, develop an evaluation strategy

11 Using communication techniques to encourage cooperation
Active Listening (Gordon) and the “characteristics of helpful
professionals” (Carkuff and Truax).
Read: Handouts
Write: Describe your listening experience at home and at school.

12 Contingency Contracting
Writing contracts for children at different age/developmental levels
Read: Handouts and textbook
Write: Design a contract appropriate for your target student

13 Cognitive strategies:
Using self-monitoring, self-reinforcement, self-assessment, “hot
spots”.
Read: Your course materials
Write: Your final intervention plan

Performance Activities

Management Plan

Each student will submit a management plan (format below). This plan is comprehensive
and in lieu of a final examination. The management paper will be 50%.

This is to be considered a comprehensive presentation of your understandings in
classroom management, but because you will be basing it on a real person, each paper
will be different; there are always options in decision making. Your understanding of the
principles discussed, i.e., the intervention should fit the motivation, and the goal of
cooperation through modeling and influence should pervade this paper, however. The
paper will be divided up as follows: each should be one-three pages of written material,
not counting forms, tables, charts, etc.

1. Teacher, characteristics and perceptions of yourself in relation to this child.
In this section you will describe yourself:
years of experience
management style most used prior to the course
how you would describe your relationship with this child
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2. Student background information and child development information.

Describe the background of this student to the extent you know it:
age
prior testing (no tests or psychological need be submitted)
grade retentions
general acceptability to peers
particular academic or social difficulties
describe general characteristic misbehavior for the age, i.e.,
tattling, fibbing, stealing.

Concerns about the student’s behavior
length of time you have observed these problems

The classroom setting (provide floorplan)

The management techniques that you have already tried, etc.

3. Student behavior, as observed.
Here, you will provide “evidence” of the behavior concerning you in the
classroom.
BASIC MIND observation
Anecdotal record(s)
ABC evaluation
Motivation assessment

LIST all of the problems you would prefer to see changed, then:
target one behavior and determine its priority
define it behaviorally
provide BASELINE CHARTS to document the difficulty.

4. Intervention plan (decision-making)

A. From the various techniques described, describe how you will utilize each of
the levels of intervention from the hierarchy, from child development to
individual behavior management with the target child, and explain your
decisions, given the circumstances described in 1, 2 and 3 above.

B. Detail the conversation you had with the target child before starting the plan.
What was the child’s reaction to your concerns?

C. Describe the plan you have or would have implemented by providing:
1. long-term goal, short term objectives, (3), phase out plan

2. AND, AS APPLICABLE TO YOUR PLAN,
reinforcers,
sample contracts,
record-keeping techniques
social skills goals

5. Evaluation: how will you know if the intervention worked?
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intervention charts of frequency, intensity or duration
new work samples (if applicable)
completed record-keeping charts
6. Summary:
Personal changes, ideas, new challenges, etc.

What would you do differently now?

11. Literature Review and Synthesis

Each student will write a review of the literature on a selected behavior management
theorist. Papers will include the main positions of the theorist, ( i.e., Glasser, Dreikurs,
Meichenbaum,) examples of how the theory works in practice, and a critique of the
empirical literature. 40%

I11. Attendance, Participation Readings

The remaining 10% of the grade will be homework, attendance and participation. Please
prepare each evening’s homework for passing in. Although not all assignments may be
collected, all should be ready and available for that possibility, as they will be checked
in class. Each assignment will become part of the final paper after it is corrected.
Because this class utilizes the first 15 minutes for group and individual homework
checking, it is important to be on-time for class, and ready with your assignment.
Please have the phone number of a classmate to get assignments if you must miss class.
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RS 914 COMMUNICATION, COLLABORATION, AND
CONSULTATION WITH PARENTS AND PROFESSIONALS
SERVING STUDENTS WITH DISABILITIES

Course Description

Students will become familiar with parents’ needs and concerns and will demonstrate the
ability to communicate with parents, as well as assist and encourage them to become
active participants in the educational process. Students will demonstrate understanding
of parent rights, ethical concerns, and professional practices. Students will explain the
various roles and responsibilities of special and regular educators, other professionals,
and parents. Students will demonstrate the principles and techniques of collaboration and
consultation necessary to work effectively with interdisciplinary teams, and will
demonstrate ability to utilize various models of service delivery including inclusive
education, resource services, team teaching, consultation, and itinerant programming.

Course Competencies:

Parent Issues

1. Recognize typical concerns of parents of individuals with exceptional learning needs
and demonstrate knowledge of appropriate strategies to help parents deal with these
concerns. (CCVIL86)

2. Understand support strategies and services for parents and students. (DLDVI.100)

Recognize parent needs and demonstrate the ability to communicate and work with

parents/guardians. (EBD.VIIL.175R1)

4. Identify a variety of parent education programs which are available commercially.
(EBD.VIIL.174R1)

5. Foster respectful and beneficial relationships between families and professionals.
(CCVIL92)

6. Encourage and assist families to become active participants in the educational team.
(CCVIL93)

7. Assist parents in understanding and supporting proposed management modification.
(EBD.VIIL.186R1)

8. Use selected commercial materials with parents and professionals (e.g., behavior
management guides, effective parenting kits such as STEP). (EBD.VIL.177R1)

9. Develop and present an annotated bibliography of readings which may be beneficial
to parents and professionals. (EBD.VIL.179R1)

(98]

Ethical and Legal Issues

10. Describe ethical practices for confidential communication to others about individuals
with exceptional learning needs. (CCVIIL.89)

11. Recognize the need for protection of individual privacy through appropriate strategies
for professional and personal interactions. (CEC.K89, EBD.I1.34R1)

12. Understand the influence of the total environment on the student (e.g., multicultural,
ethnic background). (CEC.K12, EBD.VIL.173R1)
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Roles and Responsibilities

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

Explain the advocacy process to parents and assist them in becoming advocates for
their children. (EBD.VII.180R1)

Identify roles that teachers, other professionals, and parents assume in providing
instruction and other services for students with and without disabilities.
(EBD.II.37R1) (VL.102)

Understand the role of “consultant” and knowledge of techniques and methods for
indirectly serving special needs students. (DLDVI.104)

Understand the teacher’s role as it relates to multidisciplinary, interdisciplinary,
transdisciplinary, and cross-disciplinary functioning. (DLDVI.99)

Understand the collaborative and/or consultative role of special educator in
reintegration of E/BD. (EBD.IX.194R1)

Recognize ways to use professionals (e.g., mental and physical health specialists) as
consultants to the special education program. (EBD.IX.195R1)

Identify functions of professional groups and referral agencies which provide services
to children and youth with E/BD. (EBD.X.198R1)

Identify the participants and specify roles of the assessment or Individualized
Education Program (IEP) team. (EBD.I1.42R1, CCVIL88)

Explain the major responsibilities of ancillary personnel (e.g., school psychologist,
school nurse, educational diagnostician, social worker, counselor, and occupational
therapist, adapted physical education specialist) and how their services might be
utilized by special education teachers. (EBD.X.200R1)

Demonstrate knowledge of strategies for working with classroom volunteers, aides,
and paraprofessionals, etc. (DLDVI.103)

Principles, Techniques, and Skills

23.

24.

25.

26.

27.

28.

29.

30.

31

Demonstrate the ability to communicate and consult with students, parents, teachers,
paraprofessionals, administrators, and other professionals. (CCVIL91; DLDVI.106)
Recognize the need to adapt communication to the levels and needs of the listener
(e.g., parents, parents with disabilities, non-English speaking parents, volunteers,
paraprofessionals, professionals outside the field of special education.
(EBD.VIL.176R1)

Communicate effectively with other members on the IEP/IFSP/ITP planning team.
(EBD.VIL.182R1)

Develop individual student programs working in collaboration with team members
and be able to explain the issues and/or procedures related to the development,
implementation and/or evaluation of IEPs. (CCVIL.87, CCIIL.25, EBD.I1.43R1)
Demonstrate knowledge of the principles of sound conferencing and a variety of
consultation techniques. (DLDVI.98, DLDVI.101)

Collaborate with parents and other professionals involved in the assessment of
students with individual learning needs. (CCIIL.25)

Recognize the importance and benefits of communication and collaboration, which
promotes interaction and use of collaborative strategies with students, parents, and
school and community personnel. (CCVIL85, CCVIIL.90)

Demonstrate a professional attitude that reflects school policy and standards.
(CEC.S102, EBD.VIIL.183R1)

. Interpret the educational program to community agencies, parents, teachers,

administrators, and advocacy groups. (CEC.S25, EBD.VIL.178R1)

53



32. Demonstrate knowledge of group processes. (e.g., decision making, parent support)
(CEC.S25, EBD.VIL.171R1)

33. Exhibit skills needed for interdisciplinary and team functioning. (EBD.I1.48R1)

34. Function as a member of a team to plan social and educational interventions for
students. (EBD.II.50R1)

Collaboration with Regular Education

35. Understand the regular classroom setting and regular education curriculum and
familiarity with techniques that can be used to incorporate consultative services into
regular educational settings. (DLDVI.105)

36. Demonstrate knowledge of the collaborative relationship of special education and
regular education. (CEC.S95, EBD.IX.197R1)

37. Identify issues and procedures involved in communication and cooperating with
regular classroom teachers. (EBD.VIL.172R1)

38. Identify principles and/or procedures for consulting with teachers and administration
about the special education program. (CEC.K87, EBD.IX.196R1)

39. Communicate with regular teachers, administrators, and other school personnel about
characteristics and needs of students with specific exceptional learning needs.
(CCVIL96)

40. Collaborate with regular classroom teachers and other school and community
personnel in integrating students into various learning environments. (CCVIIL95)

41. Participate in the staff development of other professionals (e.g., able to identify,
clarify, and report needs for staff development; able to plan staff development
activity, able to use effective instructional techniques or implementation.
(EBD.X.201R1)

Resources and Research

42. Tllustrate ways of identifying and accessing resources relevant to persons with
disabilities. (EBD.X.199R1)

43. Demonstrate skill in staying current on educational issues that require collaborative
and/or consultative functioning (e.g., Regular Education Initiative, and the
collaborative movement in special education). (DLDVI.108)

44. Participate in the activities of professional organizations relevant to the field of
learning disabilities. (DLDVI)

45. Participate in the activities of professional organizations relevant to the field of
MR/DD.

Session Topics

1 Introductions: grading, requirements and readings
Using PowerPoint: Adjourn to Computer Lab at 5:30 for instruction.

National perspectives: research results and laws pertaining to the rights and roles of
parents and professionals in the placements of children into and out of special

education. Ethical and Legal Issues: Confidentiality and privacy

The needs of children at home, in school, and in the community:
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Diversity and the role of environment.

Characteristics of exceptional children with mild/moderate disabilities and typical
placement options

Becoming groups: some “do’s, don’ts and guidelines. Selecting groups and
topics.

Communication skills and team building: Learning and Utilizing a communication
strategy for working with parents, professionals, paraprofessionals
Using “I” messages and active listening techniques

5 Developing team goals and problem solving strategies for learning and
behavioral interventions: Using a problem solving rubric

Parents in the process: The needs of parents who have children with special
needs; characteristics of families which affect their reaction to disability.
variables which influence how an exceptionality affects a given family and
characteristics of exceptionalities which affect a family's reaction to the disability.

7 The family systems model. Implications of the family systems model for service
providers. Using the family systems model to support parents' roles in the special

education process. Improving family functioning within subsystems.

8 Strategies for promoting parent involvement

Conducting parent conferences; Conducting the IEP meeting; Parent Support/Innovative

programming; Advocacy

9 Successful Inclusion strategies: The role of paraprofessionals, regular education
teachers and other professionals in the process
Practicing problem solving

9 Collaboration with Regular Education: Obstacles and strategies for successful
teaming; Opportunities for collaboration; teams of various types

11/12 Cooperative Teaching Methods and Strategies: Co-teaching and consulting
with other instructional personnel; Utilizing effective co-teaching strategies;
working in co-taught classrooms.

13 Interagency Collaboration and Communication
Roles and responsibilities; Related service providers- community health/mental
health/social services; Adult services; Employment support/ agencies;
Division of Rehabilitative Services

14 Exam
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Projects/Performance Activities:

L. ARD Observation and Analysis
Students will observe a comprehensive ARD team meeting (including assessment
review and eligibility determination) to identify participants, roles,
responsibilities, decision points, decision-making processes, communication
styles and strategies, problem solving strategies, and parent support/participation.
Student will submit a detailed account including measures of interactive teaming
observed in the meeting.

IL. Family Needs Assessment and Resource Bank
Students are required to spend 4-6 hours with a family in order to assess areas of
need. After helping parents to identify topics where they would like materials or
support, students will compile a directory of specialized resources to address
specific family issues.
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RS 915 DIAGNOSIS AND INTERVENTION IN READING DISORDERS

Prerequisites: RS 510, RS 906, RS 911
Course Description:

Major emphasis is on the assessment and diagnosis of reading disabilities. Emphasizes
the use of standardized and informal tests of reading, spelling, and writing in diagnosis.
Construction of a testing manual is an essential part of the course which provides students
with a useful diagnostic tool which may be expanded as future needs arise. Interventions
will be designed for each area of skill deficit.

Course Content and Objectives:

(Note: The session topics in this course are based on- and keyed to--the
International Reading Association Standards.)

Students will have a working knowledge of the following areas. (K)
Students will be able to administer, score, and interpret the tests listed. (A)

I. Modality Assessment
A. Analyze Test (K)
B. Analyze Task (K)
C. Modality Strengths and Weaknesses (K)

II. Language Based Assessments
A. Rationale and Description (K)
B. Overview (K)
1.PPVT. -R (K) (A)
2.S.ILT-R(K) (A)
C. MAGP and Expectancy (K) (A)
D. Tolerable Difterence (K) (A)

III. Components of Word Recognition - Testing

A. Perceptual Components (K)
1. Vision and Visual Discrimination (K) (A)
2. Visual Memory (K) (A)
3. Auditory Acuity and Auditory Discrimination (K) (A)
4. Auditory Blending (K) (A)
5. Auditory Memory (K) (A)
6. Phonemic Awareness (K) (A)
7. Phonics (K) (A)

B. Linguistic Differences
1. Semantic Awareness (K)
2. Cultural Awareness (K)

IV. Word Recognition Tests
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A. Theories of WR (K)
1. Serial Processing (K)
2. Template (K)
3. Automaticity (K)
B. Administration (K)
C. Standardized (K)
1. SORT (K) (A)
2. WRAT 3 (K) (A)
D. Informal (K)
1. Dolch List (K) (A)
2. Betts’ Word Recognition Test (K) (A)
3. Secondary Content Areas - Math, Science (K) (A)

V. Interventions for deficits in word recognition

VI. Components of comprehension testing
A. The LR.I
1. Theory and Description (K)
2. Administration and Scoring (K) (A)
3. Interpretation (K) (A)
B. Cloze Procedure
1. Theory and Description (K)
2. Selecting a Cloze Passage (K) (A)
3. Administration and Scoring (K) (A)
4.Interpretation (K) (A)

VIII. Interventions for deficits in comprehension
A. Main idea
B. Details

C. Sequencing
D. Inference
E. Conclusions
F. Vocabulary
G. Schema

VIII. Case Studies/Reporting Assessment Results
A. Gathering Information (K)
1. School (K)
2. Home (K)
B. Testing (K)
C. Writing Case Studies (K)
1. Formats (K)
2. Components (K)
3. Instructional Recommendations (K)
D. Review of Case Studies (K)

Course Requirements:

58



1. Mid Term Exam - open notebook exam
2. Final Exam - take home exam

3. Read 5 related articles on a single assessment/diagnostic tool. Inlcude a
review of the instrument from the Mental Measurement Yearbook. Critique
the articles using specific format. Present overview of one critique to class.
Provide copies of the article and the critique for each class member.

4. Prepare a testing manual from tests and handouts distributed in class. You
may include materials from other courses or your school system. The
manual should be a three ring binder and the tests kept in plastic protectors.
Each section should be identified with a tab. The manual will be graded
satisfactory or unsatisfactory with a point value of 0, 1, or 2 to be computed
into your final grade. They are due the last class meeting or when
completed.

5. Administer and score two IRI assessment of two children in your age/grade
level. Report the results of your findings according to the format provided
in class. Be sure to include instructional implications and teaching

recommendations.

6. Attendance- More than one absence will reduce your grade.
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RS 916 Promoting Successful Transitions for
Secondary Students with High Incidence Disabilities

(Note: This course is required for students certifying at the secondary level.)

Course Description

After examining recent research on student outcomes, students will review essential
competencies in the areas of career/vocation, daily living, and recreation/leisure skills
necessary for independent living. Students will be expected to demonstrate skill in
integrating instruction in these skill areas into the secondary curriculum. Students will
model skills necessary to a) work with a multidisciplinary team, b) assess student
interests and aptitudes, and c) develop individualized transition plans.

Course Competencies

Career/Vocation

1. Understand the relationship between social skill development and career/vocational
skill development. (DLDIIIL.33)

2. Philosophy and principles of career education, continuing education, and recreation
activities as applicable to individual with special needs. (CEC.S52) (EBD.II.30R1)

3. Discuss theories, structure, and programming parameters of career/vocational
education as they relate to students with affective/behavioral needs. (EBD.IIL.58R1)

4. Understanding of the unique attitudes, interests, and values which affect
career/vocational decisions. (DLDIL21)

5. Understanding of the relationship between career/vocational choices and differing
abilities and limitations. (DLDIIL.22)

6. Identify of local, state and national agencies/organizations that provide
career/vocational support training. (DLDII.23)

7. Knowledge of "employability" skills necessary to function as a "worker." (DLDII25)

8. Knowledge of local work training/career training programs and how to access them.
(DLDII.26)

9. Knowledge of the current career/vocational research. (DLDIL27)

10. Construct an instructional sequence to teach general job seeking skills for a class of
students. (EBD.V.139R1)

11. Exhibit skill in identifying resources for teaching career/vocational skills.
(DLDIIL.44)

12. Task analyze potential jobs and design a transitional plan for a specific job.
(EBD.V.140R1I)

13. Assess the career/vocational needs of students. (CEC.K52)(EBD.V.142R1)

14. Explain age-appropriate vocational instructional materials and plan for transition
from school to postsecondary training and employment. (EBD.V.128R1)

15. Compile a comprehensive annotated bibliography on vocational areas appropriately
divided into age level categories. (EBD.V.138R1)

Daily Living Skills/Functional Life Skills
16. Knowledge of life skills instruction relevant to independent living, community, and
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17.

18.

19.

20.

personal living, and employment (e.g., personal finance, health and fitness, and
leisure activities). (DLDIL.28; CCIV.41)

Teach daily living skills such as family management, consumer responsibility,
utilization of community resources, home management, use of leisure time, and civic
responsibility. (MRDD.IV.27)

Teach culturally responsive functional life skills relevant to independence in the
community. (MRDD.IV.27)

Integrate academic content with career/vocational preparation. (CEC.K52,
EBD.V.144R1)

Knowledge of 'applied academics" to the individual as a 'consumer." (DLDIIL.24)

Comprehensive Program Development

21.

22.
23.

24.
25.

26.

27.

28.

29.

30.

31.

Integrate affective, social, and career/vocational skills with academic curricula.
(CCIV.52)

Exhibit skill in integrating career/vocational skills in daily curriculum. (DLDIIL.43)
Exhibit skill in making academic content relate to the student's current job
responsibilities as a learner and to future work-related responsibilities. (DLDIIL45)
Exhibit skill in relating academic content to career/vocational skills. (DLDIIL.46)
Exhibit skill in integrating career, vocational instruction and social skills instruction
in order to assure job success. (DLDIIL.47)

Choose and implement instructional techniques and strategies that promote successful
transitions for persons with exceptional learning needs. (CCIV.56)

Ability to plan, institute systematically, and evaluate transition programs that include
family, child, peers, and staff. (EBD.VIL.185RI)

Assist parents and other professionals in planning appropriate transitions for students
with MR/DD, including job placement, school-to-work, and independent living.
(MRDD.VIL43)

Demonstrate knowledge of curriculum and instructional approaches that foster
transition to adult life. (DLDIIIL.58)

Understand content area interrelatedness and demonstrate the ability to teach
generalization skills. (DLDIIL.60)

Promote student self-advocacy and self-determination in all program areas. (CCV.70)

Required Textbook

Wehman, P. (1999). Life beyond the classroom: Transition strategies for young people with
disabilities(3rd ed.). Baltimore, MD: Brookes Publishing Co.

Recommended Readings

*

Brolin, D. (1997). Life centered career education: A competency based approach(5th
ed.). Reston, VA: Council for Exceptional Children.

Miller, L.S. & Glascoe, L.G. (1991). Life centered career education: Activity book
one. Reston, VA: Council for Exceptional Children.

Miller, L.S. & Glascoe, L.G. (1991). Life centered career education: Activity book
two. Reston, VA: Council for Exceptional Children.
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Mulkewicz, C. & Bender, M. (1988). Competitive job-finding for persons with
handicaps. Boston: College Hill Press.

Other readings will be provided in class.

Course Requirements

Quizzes: Students will complete a total of seven short-answer/ short-essay quizzes
based directly on course readings. Quizzes will be unannounced, and no make-ups
will be provided. Each quiz will be worth five points, but only six of the quizzes
will count towards the course grade. (The highest six quiz grades will be used to
calculate quiz total.) Quizzes will contribute a total of 30 points, or 30% of the
course grade.

Assessment Paper: Students will complete a prevocational assessment of a single,
secondary level pupil. The format for the assessment report will be described in
detail in class, and assessment procedures will be demonstrated. This paper will
contribute 20 points, or 20% of the course grade.

ITP/Instructional Curriculum: Students will complete an Individualized Transition
Plan for the individual pupil evaluated for the assessment paper. In addition,
students will make curricular recommendations designed to meet the specific needs
and instructional goals as identified by vocational assessment and the ITP.
Guidelines and format for the completion of this project will be discussed in class.
This plan will contribute 20 points, or 15% of the total course grade.

School-Based Transition Project: Students will be required to devise a school-wide
transition plan incorporating existing school procedures with recommendations from
"best practices" in the transition literature. Students will develop a series of goals,
procedures, and activities, as well as novel program components aimed at improving
transition planning and implementation for the students whom they currently serve.
Specific guidelines for this project will be discussed in class. In addition to
submitting a completed written project, students will present a description of their
project orally during the last class session. This project will be worth 25 points, or
25% of the course grade.

Attendance/Participation: Students are required to attend all classes and participate
in discussions and other activities. Attendance/participation will be worth 10 points,
or 10% of the course grade.

Course Schedule

Session Topic Assignments Due

1 Course Introduction None
LCCE Introduction

62



Transition Issues and Students Needs
Project requirements
Transition: video overview

Legal Factors and Influences Chap. 1,2
Literature Review / Post-21 Studies & pps.505-509
Outcomes for Disability Types

Technology, transition, and communication

Existing Programs in Schools Chap. 3
Transition Models

Essential Components

Career Education vs. Transition Education
MSDE guidelines

Assessment Chap. 8
Career Decision-Making System

OASIS- Occupational Aptitude Survey

and Interest Schedule

Worker Trait Group Guide

LCCE - Competency Rating Scale

ITP Development Chap. 4
LCCE Goals and Objectives

Project Basic Goals and Objectives

Employment Objectives

Selecting Work-Related Activities

and Experiences

Interagency communication and planning Chap 5,6
Guest Speaker: Mrs. Carlene Zierfuss
The Benedictine School

Teaching for Transition Chap. 7,9
Curriculum Design

Instructional Strategies

The Transition Skills Guide

LCCE Teaching Techniques,

Curriculum, and Activities

Applications for Students Chap. 10
with Mild Cognitive Limitations Assessment and
Transition Coordinator Video- ITP Due
Application for MMH

Applications for Students Chap. 13

with Learning Disabilities or Language
Disorders
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10

11

Video clip and technology demonstration
Applications for Students

with Behavior Disorders and ADHD
Video clip

Presentations
Course wrap-up and evaluations
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RS 917 INSTRUCTION IN SECONDARY CONTENT AREAS:
SOCIAL STUDIES, SCIENCE, AND TECHNOLOGY FOR
STUDENTS WITH MILD AND MODERATE DISABILITIES

(This course is taken by those students certifying at the secondary level.)
Course Description:

Designed to familiarize students with the terminology, characteristics, curriculum models,
specialized curriculum, and instructional materials for secondary students with mild and
moderate disabilities. Students will examine instructional environments serving special
education students in inclusion, team-taught, resource, and content mastery settings.
Learning strategies, study skills, critical thinking skills, educational assessment,
interactive teaming, and self-determination are emphasized as they relate to IEP
development and graduation requirements across the secondary content areas.

Course Competencies:

Characteristics of Adolescents with Disabilities

1. Describe characteristics of adolescents with mild disabilities;

2. Identify legislation that has contributed to service delivery to adolescents with
disabilities;

3. Discuss factors that have influenced secondary programming for students with mild
disabilities;

4. Discuss several program options currently available to secondary students with mild
disabilities;

5. Identify factors that increase the likelihood of dropout among students with mild
disabilities.

6. Discuss the theories of adolescence from the perspective of many experts in child and
adolescent development;

7. Discuss in detail the physical and cognitive growth and changes that occur in
adolescents;

8. Discuss in detail some of the problems in behavior and development that affect
adolescents;

9. Discuss how theories of adolescence apply to adolescents with disabilities;

10. Provide ways in which adolescents with disabilities are similar and dissimilar to
nondisabled adolescents in terms of development.

11. Discuss in detail the personal characteristics that are typical in adolescents with mild
disabilities;

12. Discuss the academic and intellectual characteristics that make adolescents with mild
disabilities unique;

13. Discuss the behavioral traits that are common in adolescents with mild disabilities;

14. Compare and contrast some of the problem behaviors found in adolescents with and
without mild disabilities;

15. Compare and contrast characteristics that are typical of one category of adolescent
with mild disability versus another student with a different label of disability.
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Social Studies

16.

17.
18
19.
20.
21.
22.

23.

24.

25.
26.

Define the term social studies and identify the discipline areas of secondary social
studies
Describe the origins and evolution of the contemporary social studies

. Identify the characteristics of good secondary social studies teachers

Name and evaluate various sources of social studies content/subject matter
Describe and assess multiple scope and sequence patterns for secondary social studies
Evaluate secondary social studies lesson, unit, and program plans

Develop lesson plans to engage secondary students in social studies learning (e.g.,
cooperative/collaborative learning, questioning, and role-playing)

Develop instructional strategies appropriate for secondary learners with respect to a)
cognitive knowledge acquisition and construction, b) citizenship skills and
competencies, and c¢)social values and attitudes

Adapt instruction to the specific needs of individual learners

Demonstrate use of technology to improve student learning

Design lessons which reflect cultural diversity in both content and method

Science

27.
28.
29.

30.

31.
32.

33.

34.
35.
36.
37.
38.

39.
40.

41.
42.

Describe the nature of science as process, content and attitudes

Identify the relationship between the nature of science and secondary science
Describe characteristics of effective science resources and curriculum materials
including technology

Utilize a variety of formal and informal assessment techniques including student self-
assessment

Recognize and apply the National Science Education Standards

Enumerate principles of effective science instruction which promote student
understanding, appreciation and application of science concepts

Plan learning experiences with consideration of individual differences (cultural,
language, disability)

Demonstrate skills in a variety of science teaching methods

Plan, design, and evaluate science curriculum

Assess student learning using a variety of techniques

Adjust instruction based on reflection on the practice of teaching science.
Develop attitudes of enjoyment and confidence while participating in science
education activities

Convey a willingness to collaborate with colleagues

Demonstrate preference for "hands-on" science learning rather than abstract, non-
experiential science teaching

Utilize technological resources for planning and delivering instruction

Integrate technology learning standards with content area instruction

Content Area Instruction for Students with Disabilties

43.

44,

37.

Describe how to develop and sequence curriculum in the various content fields in
such a way as to maximize the education of learners with mild/moderate disabilities.
Demonstrate knowledge and skills in informal assessment, diagnosis, evaluation, and
instructional content and practice.

Describe and implement research-supported effective instructional practices,
techniques, strategies, remedial methods, and specialized materials.
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38.
39.
40.

41.
42.

43,
. Describe the learning stages of acquisition, proficiency, maintenance, and

44

45.
46.
47.

48

52.
. Distinguish between the terms cognitive strategy training and study skills instruction;
54.
55.
56.

53

57.

58.

59.

60.

Demonstrate techniques for modifying and adapting instructional methods, materials,
curricula, and technology in various learning environments.

Discriminate among and give examples of modifications to content, process, and
product.

Apply multiple levels of critical thinking questions to individual lessons and
activities.

[lustrate examples of strategies to teach study skills.

Describe metacognitive strategies for improving text-reading abilities, main idea
identification, and concept acquisition.

Describe the many teaching behaviors known as direct instruction;

generalization;

Identify characteristics of inefficient learners.

Identify and illustrate specific instructional methods for teaching inefficient learners.
Describe domains, general methods, and specific methods for differentiating
instruction.

. Design a differentiated unit plan for one content area and one student population
49.
50.
51.

Enumerate ways to utilize active learning in the secondary classroom.

Describe the benefits of and methods for performance assessment.

Identify the benefits of and multiple techniques for simple and extended process
cooperative learning activities.

Define the term cognitive strategy training;

Discuss the impetus for developing cognitive strategy training procedures;

List several formal and informal procedures used to assess cognitive strategies;
Identify several examples of cognitive strategies associated with standard curriculum
areas

Discuss curricular issues surrounding the inclusion of students with mild disabilities
in regular classrooms at the secondary level;

Discuss minimum competency testing and secondary grading practices and their
effect on students with mild disabilities at the secondary level;

Describe content enhancements appropriate for effective instruction at the secondary
level;

Identify several instructional strategies that help students with mild disabilities
succeed with independent learning activities.

Session Topics:

1.

2.

Introduction
Course requirements
Secondary special education programming
Graduation requirements and standards
Characteristics of adolescents with mild and moderate disabilities

The Social Studies

National and State Standards
Secondary content themes
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3. Effective teaching in the Social Studies
Teaching facts, simple association, and discriminations
Teaching rules and concepts

4. The Sciences
NSES Organization
Standards for Teaching and Content grades 9-12

5. Secondary science content
Best practices in science education
Inquiry learning
Process skills
Managing ideas and information
Extended and collaborative investigation
Communicating explanations

6. Integrating Technology
Secondary technology standards
Resources and access
Uses for instruction
Benefits and examples in learning

7. Integrating curriculum, technology, and generalizeable skills
Specialized curriculum
IEP goals
Reading/writing skills

& .Methods for Instruction of students with mild and moderate disabilities

Content enhancement strategies

Graphic organizers, semantic mapping

Active learning and performance assessment
Cooperative learning

Self-paced learning

Differentiating instruction: Content, process, product

9. Developing and using learning strategies
Cognitive strategy training
Self-instruction

10.Teaching the Use of Content Area Textbooks

11. Study skills
Notetaking
Main Idea
Organization
Test-taking
Tutorial programs
Compensatory and bypass strategies

68



Mnemonic techniques; keyword; pegword

12.Collaboration and co-teaching with regular educators:
Models and methods

13. Exam

Course Requirements/Performance Activities:

L Instructional Strategies: Research Review, Synthesis, and Application
IL Oral presentation: Instructional Strategy
1. Unit plan with differentiation, strategic instruction, and technology integration

1V. Attendance

V. Exam
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RS 918 & RS 919 FIELD-BASED PRACTICUM I & II: TEACHING
STUDENTS WITH DISABILITIES

Course Description

Students will exhibit skills in the areas of a) assessment, observation, and data collection,
b) evaluation/adaptation of curriculum and materials, ¢) instructional planning and
delivery, d) classroom management, and e) collaboration, consultation, and
communication with parents, teachers, and other professionals. Students will demonstrate
an awareness of the various ethical, legal, and interpersonal concerns, including cultural
issues, and will be expected to practice within the CEC Code of Ethics and Standards for
Professional Practice.

Course Competencies:

Ethical, Legal, and Interpersonal Issues

1. Awareness of one’s own cultural biases and differences that affect one’s teaching.
(CCVIILIT)

2. Demonstrate commitment to developing the highest educational and quality of life
potential of individuals with exceptional learning needs. (CCVIIL99)

3. Exhibit skill in interacting with students, demonstrating highest respect for their
person. (DLDX.192)

4. Demonstrate positive regard of the cultures, religion, gender, and sexuality of
students. (CCVIIL.100)

5. Exercise objective professional judgment in the practice of the profession.
(CCVIIL102)

6. Conduct instruction and other professional activities consistent with the requirements
of law, rules and regulations, and local district policies and procedures. (CCL.7)

7. Engage in professional activities that may benefit individuals with exceptionalities,

their families, and/or colleagues. (CCVIIL.104)

Use copyrighted educational materials in an ethical manner. (CCVIII.106)

9. Practice within the CEC Code of Ethics and other standards and policies of the
profession of special education. (CCVIIL.107, CEC.VIII, EBD.I1.24R1)

10. Promote and maintain a high level of competence and integrity in the practice of the
profession. (CCVIIL.101)

11. Demonstrate enthusiasm for the teaching/learning process and the content being
taught. (DLDX.209)

*®

Philosophies

12. Identify the philosophy of a school relative to student management, administrative
policies, operational. (EBD.VI.169R1)

13. Develop and articulate a personal philosophy of special education including its
relationship to/with regular education. (DLDI.11, CCIL.6)
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Assessment, Observation, and Data Collection

14. Appropriately utilize, develop, and maintain individual case files and school records.
(CEC.K24, CEC.S26, EBD.V.150R1)

15. Exhibit skill in administering and interpreting psycho-educational tests (both
standardized and curriculum-based). (DLDX.195)

16. Exhibit skill with observational procedures, appropriate measurement techniques, and
quality data collection procedures. (DLDX.196)

17. Demonstrate skill in interpreting assessment results in a written report as part of a
multidisciplinary team. (DLDIV.78)

18. Exhibit skill in evaluating the effectiveness of instruction and making appropriate
revisions. (DLDX.200)

19. Change student programs based on systematic probes of student performance.
(DLDIV.76)

Instruction

20. Prepare appropriate lesson plans; prepare and organize materials in order to
implement daily lesson plans. (CEC.S47, EBD.V.151R1, CCV.65)

21. Exhibit skill in performing task analysis in both academic and social areas.
(DLDX.203)

22. Exhibit skill in using task analysis to identify strengths and weaknesses and plan
instruction. (DLDIIL.59; CCIV.49)

23. Exhibit skill in writing instructional objectives that are measurable and observable.
(DLDX.197)

24. Exhibit skill in developing IEPs working in consultation with team members.
(DLDX.198)

25. Conduct class activities in a way that encourages appropriate interaction among
students. (EBD.VI.166R1)

26. Provide effective individual, small, and large group instruction within an accepting
and caring environment. (EBD.VI.168R1, DLDX.193)

27. Work with groups of children and individuals that have different educational needs
and teach academics that relate directly to a student’s functional needs.
(EBD.VL158R1, CEC.S50)

28. Utilize student-initiated learning experiences and integrate them into ongoing
instruction. (EBD.VL.167R1)

29. Demonstrate the ability to teach students in a variety of placement settings and in
community-based settings. (MRDD.V.38, MRDD.IV.30)

30. Exhibit skill in utilizing meaningful learner-centered experiences, which require
active learner involvement. (DLDX.201)

31. Exhibit skill in providing instruction in academic, social, communication, and
career/vocational skills. (DLDX.199)

32. Exhibit skill in utilizing alternative teaching strategies and reinforcement systems
with appropriate individuals. (DLDX.202)

33. Evaluate student outcomes of curriculum and of instructional effectiveness; exhibit
skill in using the evaluation outcomes to adapt/modify instruction/curriculum.
(DLDIIL.61, DLDIIL62)

Curriculum and Materials
34. Assist the teacher in implementing and evaluating proposed curriculum/management
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35.

36.

37.

38.

modifications. (EBD.VI.164R1)

Evaluate the appropriateness of commercial materials used in the practicum setting, to
include the following: age and ability appropriateness, attractiveness, convenience of
use, cost, maintenance, feasibility for data collection, provisions for testing,
evaluation of effectiveness, possible modifications, and adaptability to various
instructional arrangements. (EBD.VL.170R1)

Explain curriculum requirements at the various levels after observing and/or
participating in at least one classroom at each grade level (e.g., 1-6, 6-8, 9-12).
(EBD.VIL.160R1)

Exhibit skill in developing supplementary curriculum materials to aid in reaching
specific instructional objectives. (DLDIIL.53, EBD.V.136R1)

Exhibit skill in incorporating technology into instruction. (DLDIIL.57,
EBD.VIIL.192R1)

Classroom Management

39.

40.
41.

42.

43.

44,

45.

46.

Exhibit skill in structuring and managing daily classroom routines, including
transition time. (DLDX.204)

Exhibit skill in scheduling, lesson planning, and classroom organization. (DLDX.194)
Differentiate between divergent cultural practices and classroom behavior and
performance. (CEC.S44, EBD.VL.163R1)

Exhibit skill in identifying causes of classroom behavior problems and employing
appropriate correction techniques. (DLDX.207)

Exhibit skill in promoting student self-awareness, self-control, self-reliance, self-
determination, self-advocacy, and self-esteem. (DLDX.208)

Utilize behavioral principles to design procedures to effect behavior change.
(EBD.IV.105R1)

Delineate intragroup behavior changes from subject to subject and activity to activity.
(EBD.VL.161R1)

Self-evaluate one’s own teaching and classroom management skills and use the
results constructively. (EBD.IV.99R1)

Collaboration, Consultation, and Communication

47.

48.

49.

50.

51.

52.

Actively participate in teacher/parent conferences including multidisciplinary
conferences, individualized educational (IEP) meetings, and placement conferences.
(EBD.VL165R1)

Demonstrate proficiency in oral and written communication. (CCVIIL.103)

Exhibit skill in providing verbal and written feedback to students, indicating
appropriateness of response and educational achievement. (DLDX.205)

Exhibit skill in consulting and communicating with students, parents, and colleagues.
(DLDX.206)

Plan and conduct collaborative conferences with parents or primary caregivers.
(CCVIL.9%4)

Consult with regular educators on adaptation or modification of curricular materials
to serve students in the mainstream. (DLDIIL63)

For detailed information on practicum requirements, projects, and seminars, please
see practicum manual, appendix B.
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